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Appendix A (Chapter 3) 

Observation checklist 

Observation Time:               Institute:                 Participant:      

Teaching experience:             Age of students:           Number of 

students:  

 
Sectors of the model Typical Behaviors Interaction 

between 
teacher and 
students 

Dominance- 
Cooperation 
 
Leadership 

Noticing what is happening, 
leading, organizing, giving 
orders, setting tasks, holding 
attention, and structuring the 
classroom. 
 

  

Cooperation- 
Dominance 
 
Helpful/friendly 

Assisting, showing interest, 
behaving in a friendly or 
considerate manner, and 
inspiring confidence and trust. 
 

 

Cooperation- 
Submission 
 
Understanding 

Listening to students with 
interest, empathizing, showing 
confidence, and 
understanding, accepting 
apologies, looking for ways to 
settle differences, and being 
patient and open. 

 

Submission- 
Cooperation  
 
Student 
responsibility/freedom 

Giving opportunity for 
independent work, waiting for 
the class to let off steam, 
giving freedom and 
responsibility, and approving 
of something. 
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Submission- 
Opposition 
 
Uncertain 

Keeping a low profile, 
apologizing, waiting to see 
how the wind blows, and 
admitting one is wrong. 

 

Opposition- 
Submission 
 
Dissatisfied 

Waiting for silence, 
considering pros and cons, 
keeping quiet, showing 
dissatisfaction, looking glum, 
and questioning and 
criticizing. 

 

Opposition- 
Dominance 
 
Admonishing 

Getting angry, taking students 
to task, expressing irritation 
and anger, forbidding, and 
correcting and punishing. 

 

Dominance- 
Opposition 
 
Strict 

Keeping a tight reign, 
checking, judging, keeping the 
class silent, and having exact 
norms and rules. 
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Appendix B (Chapter 3) 

Interview Protocol 

Part 1: Questions about identity 

In the first part, we would like to go into detail about you as a teacher 

and how you see yourself as a teacher.  

Example questions: 

• Firstly, could you please introduce yourself briefly, such as your 

educational background, teaching experience? 

• Can you describe yourself as a teacher in a few sentences? 

• What are three important teacher characteristics you have? 

• What do you think a teacher should do or should bring to the 

classroom?  

Part 2: The actions I observed in the class 

Now we are going to talk about your interactions with your students. 

Because the interaction between teacher and students plays a vital role 

in the effectiveness of CFL teaching and is an essential part of you as 

a teacher, we would like to hear more about your opinions. 

Starting questions: 

• How you perceive the way you interact with your students?  

• I will show them the teacher interpersonal behavior model and 

explain the eight sectors to them briefly. Then I will ask them 

do they have the typical behaviors in each sector and ask them 

to give me some examples. 
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2.1. How teachers see an ideal teacher: 

Example questions: 

• How would you like to have your interaction with your students?  

• Do you think now you have this kind of relationship or not? If 

you already have, please give me some examples about your 

interactions with students. If not, please tell me how do you plan 

to turn into that relationship and what can help you with that? 

2.2. How teachers see themselves: 

Example questions: 

• I noticed that in the middle of the class, you suddenly stopped 

speaking and gave students an eye warning. I heard students call 

it “alarm.” Could you please tell me what was going on at that 

moment? 

• I saw that you asked students to correct each other’s dictation 

and give them chances to figure things out by themselves in the 

class. Could you please tell me more about it? 

• After finishing marking each other’s dictation, some students 

told you they got full marks. You asked them to give the paper 

to you and wanted to check again by yourself. Could you please 

tell me more about the choice you made at that point? 

• Some students in your class were very active, and kept asking 

you various of questions. Sometimes they interrupt your speech. 

How did you experience that? 

• You stood on the stage and keep distance with student while 

giving the class. Can you say anything about where you were 

positioned in the classroom and what was behind that choice? 
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• It is usual for teenage students to rebel against their teachers, so 

classroom management might be a vital issue. When do you 

think you have interfere with the students’ behaviors in the 

classroom? Why? 

Part 3: General questions 

In this part, we are interested in knowing whether you are satisfied with 

your relationship with your students and how it has changed over time. 

Example questions: 

• What do you like/dislike your relationship with your students?  

• Have your interactions with your students changed over years 

of teaching? How and why? 
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Appendix D (Chapter 4) 

Protocol of first interview 

Time of Interview:              Date:                     Place: 

Interviewer:                                             Interviewee: 

1. Personal information 

Ø I would like to learn more about you and your cultural, linguistic, 

educational, and family background.  

Ø How has your background influenced your teaching beliefs and 

conduct? 

Ø In what contexts have you taught so far?  

2. First impression  

Ø How did you first decided to teach in the Netherlands? 

Ø What was your first impression of CFL teaching in the 

Netherlands when you began teaching here? Could you please tell me 

the story behind this? 

Ø Are there any particular and critical issues that occurred to you 

in the past few months, such as the most enjoyable moment or the most 

challenging moment?  

3. Future perspective  

Ø As a teacher in a new educational environment, what 

expectations do you have for this two-year experience? 

Ø In the future, what type of teacher do you hope to become? 

4. Necessary introduction of the reflective journals  

  



 

 271 

Appendix E (Chapter 4) 

Protocol of reflective journal 

Select one group of students  

Part 1  General reflection  

Example questions1: 

Ø How did you feel about your teaching last week?  

Ø What did you most like about teaching last week? 

Ø What did you most dislike about teaching last week? 

Part 2  Reflection on class teaching 

Example questions: 

Ø Most enjoyable moment last week?  

Ø Highlights and assignments that worked well. 

Ø Most challenging moment last week? 

Ø Errors that need to be adjusted, and stuff that simply failed and 

needs to be reworked or cut out completely. 

Ø Is the relationship that you have with your students 

helping/hindering their ability to learn? 

 
1 Note: Example questions under each part are there to help you think. These 

questions might be relevant to your experience during this teaching period or not. 

You can always add issues and feelings you want to share or things you think are 

most impressive under each category. 
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Ø Was your attitude towards your class this week effective for 

student learning? 

Ø How similar or how different is it to other groups that you have 

taught last month? 

Part 3  Reflection on professional development 

Example questions: 

Ø What have you gained from this teaching experience and how 

is it related to your other aspects of teaching? 

Ø What have you changed your mind about, after this period of 

teaching? 

Ø In what aspects can you still improve your teaching? 

Ø What’s stopping you from improving in these aspects? 

Ø In what ways can you support your colleagues in their student’s 

learning? 

Ø What opportunities are there to improve yourself as a CFL 

teacher? 

Ø Do your actions as a CFL teacher show that you take pride in 

your work? 

Part 4  Reflection on adaption to the new education context 

Example questions: 

Ø How are you adapting to the new teaching context?  

Ø Does the new context have influence on your teaching? 

Part 5  Remaining questions  

Example questions: 
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Ø Has this period of teaching raised any questions for you? 

Something that you don’t know about before or something you 

don’t understand before. 

Ø Things that you want to find out or solve in the coming months 

or future teaching. 

Ø Your outlook for the coming months. 
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