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lecturers who were better equipped to meet the challenges of the modern 
university landscape. 
 Recommendations included offering structured opportunities for lecturers 
to reflect on their teaching practices, fostering interdisciplinary collaboration, 
and ensuring that teaching innovations were recognized and rewarded at the 
institutional level. The chapter concluded by emphasizing the importance of 
placing teacher agency at the center of how lecturers need to be acknowledged. 
Using teacher agency as a framework for evaluating lecturers provides an 
authentic, holistic, and actionable measure of teacher quality. By supporting 
and prioritizing teacher agency, universities could better recognize and reward 
lecturers across all dimensions of their teaching roles, aligning evaluations with 
the core goals and values of the university.



Curriculum Vitae

201

C

Curriculum Vitae

Max Kusters was born on 31 March 1992 in Waalre, the Netherlands. He 
completed his secondary education at the Lorentz Casimir Lyceum in Eindhoven. 
In 2009, he began a first-degree teacher training program at Fontys University 
of Applied Sciences in physical education, laying the foundation for a career in 
teaching and learning.
 After graduating, Max spent several years teaching before deciding to deepen 
his understanding of education through academic study. He enrolled in the 
Educational Sciences program at the University of Amsterdam and graduated in 
2019.
 During his Master’s, Max undertook a research internship at the University of 
Helsinki within the Department of Educational Sciences. His research focused 
on student motivation in vocational education. This internship marked a turning 
point, sparking a lasting passion for educational research.
 In 2020, Max began his PhD trajectory at ICLON, Leiden University Graduate 
School of Teaching. In addition to his doctoral research, he took on several teaching 
and supervisory responsibilities. He was involved in delivering and guiding 
educational and graduation projects within the teacher education program, and 
he served as a lecturer in the Living Education Lab minor. Beyond ICLON, Max 
actively contributed to the broader educational research community. He was 
involved with the National Educational Research Association (VOR) as former 
chair of the PhD-network and present board member of the Higher Education 
division. He also served on the Educational Committee of the Interuniversity 
Centre for Educational Research (ICO). Currently, Max continues his work at 
ICLON as a postdoctoral researcher in Higher Education.

200

C



Curriculum Vitae

201

C

Curriculum Vitae

Max Kusters was born on 31 March 1992 in Waalre, the Netherlands. He 
completed his secondary education at the Lorentz Casimir Lyceum in Eindhoven. 
In 2009, he began a first-degree teacher training program at Fontys University 
of Applied Sciences in physical education, laying the foundation for a career in 
teaching and learning.
 After graduating, Max spent several years teaching before deciding to deepen 
his understanding of education through academic study. He enrolled in the 
Educational Sciences program at the University of Amsterdam and graduated in 
2019.
 During his Master’s, Max undertook a research internship at the University of 
Helsinki within the Department of Educational Sciences. His research focused 
on student motivation in vocational education. This internship marked a turning 
point, sparking a lasting passion for educational research.
 In 2020, Max began his PhD trajectory at ICLON, Leiden University Graduate 
School of Teaching. In addition to his doctoral research, he took on several teaching 
and supervisory responsibilities. He was involved in delivering and guiding 
educational and graduation projects within the teacher education program, and 
he served as a lecturer in the Living Education Lab minor. Beyond ICLON, Max 
actively contributed to the broader educational research community. He was 
involved with the National Educational Research Association (VOR) as former 
chair of the PhD-network and present board member of the Higher Education 
division. He also served on the Educational Committee of the Interuniversity 
Centre for Educational Research (ICO). Currently, Max continues his work at 
ICLON as a postdoctoral researcher in Higher Education.

200

C



List of publications

202



List of publications

202



List of publications

205

L

List of publications

Articles in peer-reviewed journals

Kusters, M., De Vetten, A., Admiraal, W., & Van der Rijst, R. (2024). Developing 
scenarios for exploring teacher agency in universities: A multimethod study. 
Frontline Learning Research, 12(2), 1–26. https://doi.org/10.14786/flr.
v12i2.1419 

Kusters, M., Sand, M., & Rietdijk, D. (2024). Identiteit en agency van 
docenten in universiteiten: Sleutels tot professionele ontwikkeling en 
onderwijsontwikkeling [Identity and agency of teachers in universities: Keys 
to professional development and educational development]. Tijdschrift voor 
Hoger Onderwijs, 42. https://doi.org/10.59532/tvho.v42i19449 

Kusters, M., Van der Rijst, R., De Vetten, A., & Admiraal, W. (2023). University 
lecturers as change agents: How do they perceive their professional agency? 
Teaching and Teacher Education, 127, 104097. https://doi.org/10.1016/j.
tate.2023.104097

Presentations at educational conferences

Kusters, M., De Vetten, A., Van der Rijst, R., & Admiraal, W. (2021, July). Teacher 
agency in universities. Paper presented as part of a symposium at the Onderwijs 
Research Dagen (ORD), Online Conference. 

Kusters, M. (2021, November). They understand what it takes: Teacher agency in 
universities. Paper presented at the International Conference of Education, 
Research and Innovation (ICERI), Online Conference. https://library.iated.
org/view/KUSTERS2021YUN 

Kusters, M, Van der Rijst, R., De Vetten, A., & Admiraal, W. (2022, July). Teacher 
agency among lecturers: Escape from go with the flow. Poster presented at the 
Onderwijs Research Dagen (ORD), Hasselt, Belgium. 

Kusters, M., Van der Rijst, R., De Vetten, A., & Admiraal, W. (2022, August). 
Lecturers’ perceptions of their professional agency. Paper presented at the 
European Conference on Educational Research (ECER), Yerevan, Armenia. 

204



List of publications

205

L

List of publications

Articles in peer-reviewed journals

Kusters, M., De Vetten, A., Admiraal, W., & Van der Rijst, R. (2024). Developing 
scenarios for exploring teacher agency in universities: A multimethod study. 
Frontline Learning Research, 12(2), 1–26. https://doi.org/10.14786/flr.
v12i2.1419 

Kusters, M., Sand, M., & Rietdijk, D. (2024). Identiteit en agency van 
docenten in universiteiten: Sleutels tot professionele ontwikkeling en 
onderwijsontwikkeling [Identity and agency of teachers in universities: Keys 
to professional development and educational development]. Tijdschrift voor 
Hoger Onderwijs, 42. https://doi.org/10.59532/tvho.v42i19449 

Kusters, M., Van der Rijst, R., De Vetten, A., & Admiraal, W. (2023). University 
lecturers as change agents: How do they perceive their professional agency? 
Teaching and Teacher Education, 127, 104097. https://doi.org/10.1016/j.
tate.2023.104097

Presentations at educational conferences

Kusters, M., De Vetten, A., Van der Rijst, R., & Admiraal, W. (2021, July). Teacher 
agency in universities. Paper presented as part of a symposium at the Onderwijs 
Research Dagen (ORD), Online Conference. 

Kusters, M. (2021, November). They understand what it takes: Teacher agency in 
universities. Paper presented at the International Conference of Education, 
Research and Innovation (ICERI), Online Conference. https://library.iated.
org/view/KUSTERS2021YUN 

Kusters, M, Van der Rijst, R., De Vetten, A., & Admiraal, W. (2022, July). Teacher 
agency among lecturers: Escape from go with the flow. Poster presented at the 
Onderwijs Research Dagen (ORD), Hasselt, Belgium. 

Kusters, M., Van der Rijst, R., De Vetten, A., & Admiraal, W. (2022, August). 
Lecturers’ perceptions of their professional agency. Paper presented at the 
European Conference on Educational Research (ECER), Yerevan, Armenia. 

204



Acknowledgments

List of publications

206

L

Kusters, M., De Vetten, A., Van der Rijst, R., & Admiraal, W. (2023, March). 
Understand what it takes: Teacher agency manifestations in universities. Paper 
presented as part of a symposium at the Nordic Educational Research 
Association (NERA) Conference, Oslo, Norway. 

Kusters, M, De Vetten, A., Van der Rijst, R., & Admiraal, W. (2023, July). 
Development of real-life scenarios for manifestation of teacher agency in university. 
Round table presentation at the Onderwijs Research Dagen (ORD), 
Amsterdam, the Netherlands. 

Kusters, M., De Vetten, A., Van der Rijst, R., & Admiraal, W. (2024, July). 
Understanding what it takes: Teacher Agency in universities. Paper presented as 
part of a symposium at the Onderwijs Research Dagen (ORD), Tilburg, the 
Netherlands. 

Kusters, M., De Vetten, A., Van der Rijst, R., & Admiraal, W. (2024, August). 
Teacher agency in universities: Exploring manifestations within an ecological 
approach. Paper presented at the European Conference on Educational 
Research (ECER), Nicosia, Cyprus.

Kusters, M., De Vetten, A., Van der Rijst, R., Rushton, E.A.C., & Admiraal, W. 
(2025, April). Teacher agency in universities: Lecturers’ potential in establishing 
and fostering sustainable partnerships. Paper presented as part of a symposium 
at the American Educational Research Association (AERA) Annual Meeting, 
Denver, CO, United States.

Kusters, M., Rushton, E.A.C., De Vetten, A., Van der Rijst, R., & Admiraal, W. 
(2025, June). Investigating complex issues in education: Understanding teacher 
agency in universities. Paper presented as part of a symposium at the Onderwijs 
Research Dagen (ORD), Leuven, Belgium.



Acknowledgments

List of publications

206

L

Kusters, M., De Vetten, A., Van der Rijst, R., & Admiraal, W. (2023, March). 
Understand what it takes: Teacher agency manifestations in universities. Paper 
presented as part of a symposium at the Nordic Educational Research 
Association (NERA) Conference, Oslo, Norway. 

Kusters, M, De Vetten, A., Van der Rijst, R., & Admiraal, W. (2023, July). 
Development of real-life scenarios for manifestation of teacher agency in university. 
Round table presentation at the Onderwijs Research Dagen (ORD), 
Amsterdam, the Netherlands. 

Kusters, M., De Vetten, A., Van der Rijst, R., & Admiraal, W. (2024, July). 
Understanding what it takes: Teacher Agency in universities. Paper presented as 
part of a symposium at the Onderwijs Research Dagen (ORD), Tilburg, the 
Netherlands. 

Kusters, M., De Vetten, A., Van der Rijst, R., & Admiraal, W. (2024, August). 
Teacher agency in universities: Exploring manifestations within an ecological 
approach. Paper presented at the European Conference on Educational 
Research (ECER), Nicosia, Cyprus.

Kusters, M., De Vetten, A., Van der Rijst, R., Rushton, E.A.C., & Admiraal, W. 
(2025, April). Teacher agency in universities: Lecturers’ potential in establishing 
and fostering sustainable partnerships. Paper presented as part of a symposium 
at the American Educational Research Association (AERA) Annual Meeting, 
Denver, CO, United States.

Kusters, M., Rushton, E.A.C., De Vetten, A., Van der Rijst, R., & Admiraal, W. 
(2025, June). Investigating complex issues in education: Understanding teacher 
agency in universities. Paper presented as part of a symposium at the Onderwijs 
Research Dagen (ORD), Leuven, Belgium.



Acknowlegdments

209

D

Acknowledgments

Supervisors and colleagues

The support and insights of my supervisors were invaluable to this project. 
Wilfried, I really appreciated your quick and thorough feedback and your 
approachability. I always looked forward (and still do) to meetings with you, 
which are rich in content and humor. Roeland, beyond your valuable academic 
input, we’ve shared memorable experiences – from the Recognition & Rewards 
Festival to conferences. You gave me plenty of space to develop my own agency, 
explore ideas, and guide me in shaping my career path. Arjen, although you 
officially joined the team after the first year, you were already involved before then, 
and I always appreciated our conversations and your commitment to the project. 
I still value our ongoing conversations and collaborations on new projects today.

To all my colleagues at ICLON: thank you for the warm welcome and for all 
the fun events. A special thanks to everyone in the research group; sharing ideas, 
receiving feedback, and learning about your diverse research areas has been 
inspiring. Inge and Ben, sorry for the thousand questions, and thank you for 
answering them all! Mario, organizing the Peer Pub. Review with you was not only 
a lot of fun but also insightful. Your sharp perspectives really helped refine my 
own thinking for this dissertation. It’s just a shame though, that I never managed 
to beat you at table football thus far!

I’m very grateful to LUF for making my research visit to the University of Stirling 
possible. Mark Priestley and Lizzie Rushton, thank you for warmly welcoming 
me into your research group. That final push was filled with fresh energy, and 
Lizzie, I truly appreciate our ongoing collaboration.

To Helma and Nicolette, working with you on the Agency Special Issue and the 
accompanying conversations about our insights, ideas, and perspectives have 
enriched my research.

208



Acknowlegdments

209

D

Acknowledgments

Supervisors and colleagues

The support and insights of my supervisors were invaluable to this project. 
Wilfried, I really appreciated your quick and thorough feedback and your 
approachability. I always looked forward (and still do) to meetings with you, 
which are rich in content and humor. Roeland, beyond your valuable academic 
input, we’ve shared memorable experiences – from the Recognition & Rewards 
Festival to conferences. You gave me plenty of space to develop my own agency, 
explore ideas, and guide me in shaping my career path. Arjen, although you 
officially joined the team after the first year, you were already involved before then, 
and I always appreciated our conversations and your commitment to the project. 
I still value our ongoing conversations and collaborations on new projects today.

To all my colleagues at ICLON: thank you for the warm welcome and for all 
the fun events. A special thanks to everyone in the research group; sharing ideas, 
receiving feedback, and learning about your diverse research areas has been 
inspiring. Inge and Ben, sorry for the thousand questions, and thank you for 
answering them all! Mario, organizing the Peer Pub. Review with you was not only 
a lot of fun but also insightful. Your sharp perspectives really helped refine my 
own thinking for this dissertation. It’s just a shame though, that I never managed 
to beat you at table football thus far!

I’m very grateful to LUF for making my research visit to the University of Stirling 
possible. Mark Priestley and Lizzie Rushton, thank you for warmly welcoming 
me into your research group. That final push was filled with fresh energy, and 
Lizzie, I truly appreciate our ongoing collaboration.

To Helma and Nicolette, working with you on the Agency Special Issue and the 
accompanying conversations about our insights, ideas, and perspectives have 
enriched my research.

208



Acknowlegdments

211

D

Jet en Kees, hoewel jullie nog maar weinig van teacher agency begrijpen, zijn jullie 
op een heel ander vlak het allerbeste klankbord dat ik me kan wensen.

Pap en mam, dank jullie wel voor jullie onvoorwaardelijke steun. Mama, je 
luisterde met oprechte belangstelling, ook als ik zelf niet eens precies begreep waar 
ik mee bezig was. Je stelde vragen, dacht mee, en gaf me telkens het gevoel dat wat 
ik deed ertoe deed. Papa, altijd mijn critical friend: stukken opvragen, meelezen, 
meedenken, en zowel gevraagd als ongevraagd advies was altijd gewenst advies. 
Zeer waardevol. En jouw bezoek tijdens mijn bezoek aan Stirling was bijzonder 
en onvergetelijk.

En tot slot Amy, je liefdevolle steun, aanmoediging, betrokkenheid, en vooral 
geduld de afgelopen jaren zijn van onschatbare waarde geweest. Je verrijkt mijn 
leven op alle denkbare manieren. Ik kijk uit naar onze Canada-reis, en naar alles 
wat daarna nog komt, naar alle kleine en grote momenten die we nog samen gaan 
beleven.

Acknowlegdments

210

D

A big thank you to my VOR-division colleagues. To VPO (Boukje, Esther, Imke, 
Inge, Iris, Julia, Kevin, Maria, Saskia, Simone): your energy during our meetings 
and events was uplifting. I hope our paths cross many more times in the future. 
And to the Higher Education division ( Jannet, Lisette, Maaike, Migchiel, Perry, 
Petrie, Sanne, Tim): I look forward to continuing conversations and activities 
with you.

ICO has also played an important role for me. Thank you to all the teachers and 
colleagues for the engaging discussions and collaborations. The Spring School 
2023, in particular, will always stand out in my memory. A special thanks to 
Caroline, who is inseparably connected to those positive experiences.

To my paranymphs Kevin and Simone, thanks for being such nice colleagues, and 
thank you in advance for supporting me during the defense.

While I haven’t been able to mention everyone personally, I’m thankful to 
the people I’ve met over the years and with whom I’ve had meaningful and 
inspiring conversations about education, research, PhD experiences, and career 
prospects.

Vrienden en familie

Aan mijn vrienden: bedankt voor jullie begrip de afgelopen jaren, vragen over de 
status “van die scriptie” en voor de gezellige momenten buiten mijn PhD. Met in 
het bijzonder Floris, jij herinnerde me er – vrij expliciet – met enige regelmaat 
aan dat er meer is in het leven dan teacher agency, wat soms nodig was om mij 
achter mijn laptop vandaan te sleuren. Dank daarvoor. Bovendien stond je de 
ochtend na mijn eerste publicatie op de stoep met felicitaties. 

Nicole, Wim en Roy, bedankt voor jullie betrokkenheid en complimenten. 

Kim en Joost, jullie trotse en lieve woorden hebben me enorm goed gedaan. Ook 
alle gezellige weekendjes weg met de familie waren een welkome afleiding. Lieve 



Acknowlegdments

211

D

Jet en Kees, hoewel jullie nog maar weinig van teacher agency begrijpen, zijn jullie 
op een heel ander vlak het allerbeste klankbord dat ik me kan wensen.

Pap en mam, dank jullie wel voor jullie onvoorwaardelijke steun. Mama, je 
luisterde met oprechte belangstelling, ook als ik zelf niet eens precies begreep waar 
ik mee bezig was. Je stelde vragen, dacht mee, en gaf me telkens het gevoel dat wat 
ik deed ertoe deed. Papa, altijd mijn critical friend: stukken opvragen, meelezen, 
meedenken, en zowel gevraagd als ongevraagd advies was altijd gewenst advies. 
Zeer waardevol. En jouw bezoek tijdens mijn bezoek aan Stirling was bijzonder 
en onvergetelijk.

En tot slot Amy, je liefdevolle steun, aanmoediging, betrokkenheid, en vooral 
geduld de afgelopen jaren zijn van onschatbare waarde geweest. Je verrijkt mijn 
leven op alle denkbare manieren. Ik kijk uit naar onze Canada-reis, en naar alles 
wat daarna nog komt, naar alle kleine en grote momenten die we nog samen gaan 
beleven.

Acknowlegdments

210

D

A big thank you to my VOR-division colleagues. To VPO (Boukje, Esther, Imke, 
Inge, Iris, Julia, Kevin, Maria, Saskia, Simone): your energy during our meetings 
and events was uplifting. I hope our paths cross many more times in the future. 
And to the Higher Education division ( Jannet, Lisette, Maaike, Migchiel, Perry, 
Petrie, Sanne, Tim): I look forward to continuing conversations and activities 
with you.

ICO has also played an important role for me. Thank you to all the teachers and 
colleagues for the engaging discussions and collaborations. The Spring School 
2023, in particular, will always stand out in my memory. A special thanks to 
Caroline, who is inseparably connected to those positive experiences.

To my paranymphs Kevin and Simone, thanks for being such nice colleagues, and 
thank you in advance for supporting me during the defense.

While I haven’t been able to mention everyone personally, I’m thankful to 
the people I’ve met over the years and with whom I’ve had meaningful and 
inspiring conversations about education, research, PhD experiences, and career 
prospects.

Vrienden en familie

Aan mijn vrienden: bedankt voor jullie begrip de afgelopen jaren, vragen over de 
status “van die scriptie” en voor de gezellige momenten buiten mijn PhD. Met in 
het bijzonder Floris, jij herinnerde me er – vrij expliciet – met enige regelmaat 
aan dat er meer is in het leven dan teacher agency, wat soms nodig was om mij 
achter mijn laptop vandaan te sleuren. Dank daarvoor. Bovendien stond je de 
ochtend na mijn eerste publicatie op de stoep met felicitaties. 

Nicole, Wim en Roy, bedankt voor jullie betrokkenheid en complimenten. 

Kim en Joost, jullie trotse en lieve woorden hebben me enorm goed gedaan. Ook 
alle gezellige weekendjes weg met de familie waren een welkome afleiding. Lieve 



ICLON PhD Dissertation Series

212



ICLON PhD Dissertation Series

212



ICLON PhD Dissertation Series

215

I

ICLON PhD Dissertation Series

Leiden University Graduate School of Teaching
ICLON PhD Dissertation Series
Hoeflaak, A. (1994). Decoderen en interpreteren: een onderzoek naar het gebruik 

van strategieën bij het beluisteren van Franse nieuwsteksten.
Verhoeven, P. (1997). Tekstbegrip in het onderwijs klassieke talen.
Meijer, P.C. (1999). Teachers’ practical knowledge: Teaching reading comprehension 

in secondary education.
Zanting, A. (2001). Mining the mentor’s mind: The elicitation of mentor teachers’ 

practical knowledge by prospective teachers.
Uhlenbeck, A.M. (2002). The development of an assessment procedure for beginning 

teachers of English as a foreign language.
Oolbekkink-Marchand, H.W. (2006). Teachers’ perspectives on self-regulated 

learning: An exploratory study in secondary and university education.
Henze-Rietveld, F.A. (2006). Science teachers’ knowledge development in the context 

of educational innovation.
Mansvelder-Longayroux, D.D. (2006). The learning portfolio as a tool for 

stimulating reflection by student teachers.
Meirink, J.A. (2007). Individual teacher learning in a context of collaboration in 

teams.
Nijveldt, M.J. (2008). Validity in teacher assessment: An exploration of the judgement 

processes of assessors.
Bakker, M.E.J. (2008). Design and evaluation of video portfolios: Reliability, 

generalizability, and validity of an authentic performance assessment for teachers.
Oonk, W. (2009). Theory-enriched practical knowledge in mathematics teacher 

education.

ICLON, Leiden University Graduate School of Teaching

The research was carried out in the context of the Dutch Interuniversity Center for 
Educational Sciences.

Title: Culturally responsive teaching in Dutch multicultural secondary schools
Titel: Cultuurresponsief onderwijs in Nederlandse multiculturele Voortgezet 

Onderwijs scholen

ICLON PhD Dissertation Series

Print:  Mostert & van Onderen!
Cover design: Suzanne Hertogs, Ontwerphaven
Lay-out: Mostert & van Onderen!
ISBN/EAN: 978 9490383 473

© 2024, Brigitte C. Theeuwes – De Bock
All rights reserved. No part of this thesis may be reproduced, stored in retrieval systems, or 
transmitted in any form by any means, electronic, mechanical, photocopying, recording or 
otherwise without the prior written permission of the author.

214



ICLON PhD Dissertation Series

215

I

ICLON PhD Dissertation Series

Leiden University Graduate School of Teaching
ICLON PhD Dissertation Series
Hoeflaak, A. (1994). Decoderen en interpreteren: een onderzoek naar het gebruik 

van strategieën bij het beluisteren van Franse nieuwsteksten.
Verhoeven, P. (1997). Tekstbegrip in het onderwijs klassieke talen.
Meijer, P.C. (1999). Teachers’ practical knowledge: Teaching reading comprehension 

in secondary education.
Zanting, A. (2001). Mining the mentor’s mind: The elicitation of mentor teachers’ 

practical knowledge by prospective teachers.
Uhlenbeck, A.M. (2002). The development of an assessment procedure for beginning 

teachers of English as a foreign language.
Oolbekkink-Marchand, H.W. (2006). Teachers’ perspectives on self-regulated 

learning: An exploratory study in secondary and university education.
Henze-Rietveld, F.A. (2006). Science teachers’ knowledge development in the context 

of educational innovation.
Mansvelder-Longayroux, D.D. (2006). The learning portfolio as a tool for 

stimulating reflection by student teachers.
Meirink, J.A. (2007). Individual teacher learning in a context of collaboration in 

teams.
Nijveldt, M.J. (2008). Validity in teacher assessment: An exploration of the judgement 

processes of assessors.
Bakker, M.E.J. (2008). Design and evaluation of video portfolios: Reliability, 

generalizability, and validity of an authentic performance assessment for teachers.
Oonk, W. (2009). Theory-enriched practical knowledge in mathematics teacher 

education.

ICLON, Leiden University Graduate School of Teaching

The research was carried out in the context of the Dutch Interuniversity Center for 
Educational Sciences.

Title: Culturally responsive teaching in Dutch multicultural secondary schools
Titel: Cultuurresponsief onderwijs in Nederlandse multiculturele Voortgezet 

Onderwijs scholen

ICLON PhD Dissertation Series

Print:  Mostert & van Onderen!
Cover design: Suzanne Hertogs, Ontwerphaven
Lay-out: Mostert & van Onderen!
ISBN/EAN: 978 9490383 473

© 2024, Brigitte C. Theeuwes – De Bock
All rights reserved. No part of this thesis may be reproduced, stored in retrieval systems, or 
transmitted in any form by any means, electronic, mechanical, photocopying, recording or 
otherwise without the prior written permission of the author.

214



ICLON PhD Dissertation Series

217

I

Louws, M.L. (2016). Professional learning: what teachers want to learn.
Moses, I. (2017). Student-teachers’ commitment to teaching.
Veldman, I.M.J. (2017). Stay or leave? Veteran teachers’ relationships with students 

and job satisfaction.
Chen, D. (2017). Intercultural identities of English language teachers: An exploration 

in China and the Netherlands.
Vereijken, M.W.C. (2018). Student engagement in research in medical education.
Stollman, S.H.M. (2018). Differentiated instruction in practice: A teacher perspective.
Day, I.N.Z. (2018). Intermediate assessment in higher education.
Huisman, B.A. (2018). Peer feedback on academic writing.
Tran, T.T.Q. (2018). Cultural differences in Vietnam: Differences in work-related 

values between Western and Vietnamese culture and cultural awareness at higher 
education.

Van Ginkel, G.V.M. (2018). Making mentoring match: Mentor teachers’ practical 
knowledge of adaptive mentoring.

Wieringa, N. (2019). Teacher knowledge and lesson design: Understanding and 
supporting biology teachers’ decision-making while designing context-based lessons.

Vossen, T.E. (2019). Research and design in STEM education: What do students 
and teachers think about the connection?

Van Kampen, E. (2019). What’s CLIL about bilingual education? A window on 
Content and Language Integrated Learning pedagogies.

Den Ouden, J.A.J. (2020). Zachtjes schudden aan de boom: Een onderzoek 
naar rationales en kernpraktijken van eerstegraads docenten Godsdienst/
Levensbeschouwing gericht op de levensbeschouwelijke identiteitsontwikkeling van 
hun leerlingen.

Vogelzang, J. (2020). Scrum in secondary chemistry education: A methodology to 
support teachers and to scaffold students.

Kop. P.M.G.M. (2020). Graphing formulas by hand to promote symbol sense: 
Becoming friends with algebraic formulas.

Lamers-Reeuwijk, A.M. (2020). Teaching and professional development in 
transnational education in Oman.

ICLON PhD Dissertation Series

216

I

Visser-Wijnveen, G.J. (2009). The research-teaching nexus in the humanities: 
Variations among academics.

Van der Rijst, R.M. (2009). The research-teaching nexus in the sciences: Scientific 
research dispositions and teaching practice.

Platteel, T.L. (2010). Knowledge development of secondary school L1 teachers on 
concept-context rich education in an action-research setting.

Kessels, C.C. (2010). The influence of induction programs on beginning teachers’ 
well-being and professional development. 

Min-Leliveld, M.J. (2011). Supporting medical teachers’ learning: Redesigning a 
program using characteristics of effective instructional development.

Dobber, M. (2011). Collaboration in groups during teacher education.
Wongsopawiro, D. (2012). Examining science teachers pedagogical content 

knowledge in the context of a professional development program.
Belo, N.A.H. (2013). Engaging students in the study of physics: An investigation of 

physics teachers’ belief systems about teaching and learning physics.
De Jong, R.J. (2013). Student teachers’ practical knowledge, discipline strategies, and 

the teacher-class relationship.
Verberg, C.P.M. (2013). The characteristics of a negotiated assessment procedure to 

promote teacher learning.
Van Kan, C.A. (2013). Teachers’ interpretations of their classroom interactions 

in terms of their pupils’ best interest: A perspective from continental European 
pedagogy.

Dam, M. (2014). Making educational reforms practical for teachers: Using a modular, 
success-oriented approach to make a context-based educational reform practical 
for implementation in Dutch biology education.

Hu, Y. (2014). The role of research in university teaching: A comparison of Chinese 
and Dutch teachers.

Vink, C.C. (2014). Mapping for meaning: Using concept maps to integrate clinical 
and basic sciences in medical education.

De Hei, M.S.A. (2016). Collaborative learning in higher education: design, 
implementation and evaluation of group learning activities.



ICLON PhD Dissertation Series

217

I

Louws, M.L. (2016). Professional learning: what teachers want to learn.
Moses, I. (2017). Student-teachers’ commitment to teaching.
Veldman, I.M.J. (2017). Stay or leave? Veteran teachers’ relationships with students 

and job satisfaction.
Chen, D. (2017). Intercultural identities of English language teachers: An exploration 

in China and the Netherlands.
Vereijken, M.W.C. (2018). Student engagement in research in medical education.
Stollman, S.H.M. (2018). Differentiated instruction in practice: A teacher perspective.
Day, I.N.Z. (2018). Intermediate assessment in higher education.
Huisman, B.A. (2018). Peer feedback on academic writing.
Tran, T.T.Q. (2018). Cultural differences in Vietnam: Differences in work-related 

values between Western and Vietnamese culture and cultural awareness at higher 
education.

Van Ginkel, G.V.M. (2018). Making mentoring match: Mentor teachers’ practical 
knowledge of adaptive mentoring.

Wieringa, N. (2019). Teacher knowledge and lesson design: Understanding and 
supporting biology teachers’ decision-making while designing context-based lessons.

Vossen, T.E. (2019). Research and design in STEM education: What do students 
and teachers think about the connection?

Van Kampen, E. (2019). What’s CLIL about bilingual education? A window on 
Content and Language Integrated Learning pedagogies.

Den Ouden, J.A.J. (2020). Zachtjes schudden aan de boom: Een onderzoek 
naar rationales en kernpraktijken van eerstegraads docenten Godsdienst/
Levensbeschouwing gericht op de levensbeschouwelijke identiteitsontwikkeling van 
hun leerlingen.

Vogelzang, J. (2020). Scrum in secondary chemistry education: A methodology to 
support teachers and to scaffold students.

Kop. P.M.G.M. (2020). Graphing formulas by hand to promote symbol sense: 
Becoming friends with algebraic formulas.

Lamers-Reeuwijk, A.M. (2020). Teaching and professional development in 
transnational education in Oman.

ICLON PhD Dissertation Series

216

I

Visser-Wijnveen, G.J. (2009). The research-teaching nexus in the humanities: 
Variations among academics.

Van der Rijst, R.M. (2009). The research-teaching nexus in the sciences: Scientific 
research dispositions and teaching practice.

Platteel, T.L. (2010). Knowledge development of secondary school L1 teachers on 
concept-context rich education in an action-research setting.

Kessels, C.C. (2010). The influence of induction programs on beginning teachers’ 
well-being and professional development. 

Min-Leliveld, M.J. (2011). Supporting medical teachers’ learning: Redesigning a 
program using characteristics of effective instructional development.

Dobber, M. (2011). Collaboration in groups during teacher education.
Wongsopawiro, D. (2012). Examining science teachers pedagogical content 

knowledge in the context of a professional development program.
Belo, N.A.H. (2013). Engaging students in the study of physics: An investigation of 

physics teachers’ belief systems about teaching and learning physics.
De Jong, R.J. (2013). Student teachers’ practical knowledge, discipline strategies, and 

the teacher-class relationship.
Verberg, C.P.M. (2013). The characteristics of a negotiated assessment procedure to 

promote teacher learning.
Van Kan, C.A. (2013). Teachers’ interpretations of their classroom interactions 

in terms of their pupils’ best interest: A perspective from continental European 
pedagogy.

Dam, M. (2014). Making educational reforms practical for teachers: Using a modular, 
success-oriented approach to make a context-based educational reform practical 
for implementation in Dutch biology education.

Hu, Y. (2014). The role of research in university teaching: A comparison of Chinese 
and Dutch teachers.

Vink, C.C. (2014). Mapping for meaning: Using concept maps to integrate clinical 
and basic sciences in medical education.

De Hei, M.S.A. (2016). Collaborative learning in higher education: design, 
implementation and evaluation of group learning activities.



Den Otter, M.-J. (2023). Bridging the Gap between Macro and Micro: Enhancing 
Students’ Chemical Reasoning. How to use demonstration experiments effectively 
for the teaching and learning of structure-property reasoning.

Theeuwes-De Bock, B.C. (2024). Culturally responsive teaching in Dutch 
multicultural secondary schools.

Lai, Y. (2024). Self-Directed Language Learning Using Mobile Technology in Higher 
Education.

Kusters, M.C.J. (2025). Understanding teacher agency in universities: Why and how 
lecturers shape and navigate university teaching practices.

ICLON PhD Dissertation Series

219

I

ICLON PhD Dissertation Series

218

I

De Vrind, E. (2020). The SpeakTeach method: Towards self-regulated learning of 
speaking skills in foreign languages in secondary schools: an adaptive and practical 
approach.

De Jong, L.A.H. (2021). Teacher professional learning and collaboration in 
secondary schools.

Zhang, X. (2021). Teachers’ teaching and learning motivation in China.
Wang, J. (2021). Technology integration in education: Policy plans, teacher practices, 

and student outcomes.
Guo, P. (2021). Online project-based higher education: Student collaboration and 

outcomes.
Jin, X. (2021). Peer feedback in teacher professional development.
Keijzer-Groot, R. (2021). Vocational identity of at-risk youth: Tailoring to support 

career chances.
Rumiantsev, T. (2022). Collaborative learning in conservatoire education: catalyst 

for innovation.
Galikyan, I. (2022). Learner–learner interaction in digital learning environments: 

What and how are we measuring?
De Boer, E. (2022). Towards An Ecological Approach to Teacher Professional 

Development: How preservice biology teachers direct their learning routes in 
authentic classroom settings.

Kroneman, M. (2022). Peer education as an opportunity for practicing respect for 
sexual and gender diversity.

Le, T.T.T. (2022). Towards a democratic school: Experience and viewpoints of 
stakeholders in Vietnamese secondary schools.

Zhou, N. (2023). Professional learning of vocational teachers in the context of work 
placement.

Smit, B.H.J. (2023). Dimensions of student participation: Participatory action 
research in a teacher education context.

Baas, M.A.A. (2023). Open to all, not known to all: Sustaining practices with open 
educational resources in higher education.



Den Otter, M.-J. (2023). Bridging the Gap between Macro and Micro: Enhancing 
Students’ Chemical Reasoning. How to use demonstration experiments effectively 
for the teaching and learning of structure-property reasoning.

Theeuwes-De Bock, B.C. (2024). Culturally responsive teaching in Dutch 
multicultural secondary schools.

Lai, Y. (2024). Self-Directed Language Learning Using Mobile Technology in Higher 
Education.

Kusters, M.C.J. (2025). Understanding teacher agency in universities: Why and how 
lecturers shape and navigate university teaching practices.

ICLON PhD Dissertation Series

219

I

ICLON PhD Dissertation Series

218

I

De Vrind, E. (2020). The SpeakTeach method: Towards self-regulated learning of 
speaking skills in foreign languages in secondary schools: an adaptive and practical 
approach.

De Jong, L.A.H. (2021). Teacher professional learning and collaboration in 
secondary schools.

Zhang, X. (2021). Teachers’ teaching and learning motivation in China.
Wang, J. (2021). Technology integration in education: Policy plans, teacher practices, 

and student outcomes.
Guo, P. (2021). Online project-based higher education: Student collaboration and 

outcomes.
Jin, X. (2021). Peer feedback in teacher professional development.
Keijzer-Groot, R. (2021). Vocational identity of at-risk youth: Tailoring to support 

career chances.
Rumiantsev, T. (2022). Collaborative learning in conservatoire education: catalyst 

for innovation.
Galikyan, I. (2022). Learner–learner interaction in digital learning environments: 

What and how are we measuring?
De Boer, E. (2022). Towards An Ecological Approach to Teacher Professional 

Development: How preservice biology teachers direct their learning routes in 
authentic classroom settings.

Kroneman, M. (2022). Peer education as an opportunity for practicing respect for 
sexual and gender diversity.

Le, T.T.T. (2022). Towards a democratic school: Experience and viewpoints of 
stakeholders in Vietnamese secondary schools.

Zhou, N. (2023). Professional learning of vocational teachers in the context of work 
placement.

Smit, B.H.J. (2023). Dimensions of student participation: Participatory action 
research in a teacher education context.

Baas, M.A.A. (2023). Open to all, not known to all: Sustaining practices with open 
educational resources in higher education.


