
Understanding teacher agency in universities: why and how
lecturers shape and navigate university teaching practices
Kusters, M.C.J.

Citation
Kusters, M. C. J. (2025, July 3). Understanding teacher agency in
universities: why and how lecturers shape and navigate university teaching
practices. ICLON PhD Dissertation Series. Retrieved from
https://hdl.handle.net/1887/4252685
 
Version: Publisher's Version

License:
Licence agreement concerning inclusion of doctoral
thesis in the Institutional Repository of the University
of Leiden

Downloaded from: https://hdl.handle.net/1887/4252685
 
Note: To cite this publication please use the final published version (if
applicable).

https://hdl.handle.net/1887/license:5
https://hdl.handle.net/1887/license:5
https://hdl.handle.net/1887/license:5
https://hdl.handle.net/1887/4252685


References



References

156

R

Adams, M., & Rytmeister, C. (2001). Beginning the academic career: How can 
it best be supported in the changing university climate? In L. Richardson & J. 
Lidstone (Eds.), Flexible learning for a flexible society: Refereed proceedings of 
the ASET/HERDSA 2000 joint international conference (pp. 20-29). Australian 
Society for Educational Technology and Higher Education Research and 
Development Society of Australasia.

Ahn, J., Nguyen, H., & Campos, F. (2021). From visible to understandable: 
Designing for teacher agency in education data visualizations. Contemporary 
Issues in Technology and Teacher Education Journal, 21(1). https://eric.
ed.gov/?id=EJ1288200 

Amerstorfer, C. M., & Von Münster-Kistner, C. F. (2021). Student perceptions 
of academic engagement and student-teacher relationships in problem-
based learning. Frontiers in Psychology, 12. https://doi.org/10.3389/
fpsyg.2021.713057 

Andreescu, L. (2009). Foundations of academic freedom: Making new sense of 
some aging arguments. Studies in Philosophy and Education, 28(6), 499–515. 
https://doi.org/10.1007/s11217-009-9142-6 

Annala, J., Lindén, J., Mäkinen, M., & Henriksson, J. (2021). Understanding 
academic agency in curriculum change in higher education. Teaching in Higher 
Education, 1–18. https://doi.org/10.1080/13562517.2021.1881772 

Aspbury-Miyanishi, E. (2022). The affordances beyond what one does: 
Reconceptualizing teacher agency with Heidegger and ecological psychology. 
Teaching and Teacher Education, 113, 103662. https://doi.org/10.1016/j.
tate.2022.103662 

Ball, S. J. (2012). Performativity, commodification and commitment: An I-Spy 
guide to the neoliberal university. British Journal of Educational Studies, 60(1), 
17–28. https://doi.org/10.1080/00071005.2011.650940 

Bandura, A. (2001). Social cognitive theory: An agentic perspective. Annual 
Review of Psychology, 52(1), 1–26. https://doi.org/10.1146/annurev.
psych.52.1.1 

https://eric.ed.gov/?id=EJ1288200
https://eric.ed.gov/?id=EJ1288200
https://doi.org/10.3389/fpsyg.2021.713057
https://doi.org/10.3389/fpsyg.2021.713057
https://doi.org/10.1007/s11217-009-9142-6
https://doi.org/10.1080/13562517.2021.1881772
https://doi.org/10.1016/j.tate.2022.103662
https://doi.org/10.1016/j.tate.2022.103662
https://doi.org/10.1080/00071005.2011.650940
https://doi.org/10.1146/annurev.psych.52.1.1
https://doi.org/10.1146/annurev.psych.52.1.1


References

157

R

Biesta, G. (2022). The school is not a learning environment: How language 
matters for the practical study of educational practices. Studies in 
Continuing Education, 44(2), 336–346. https://doi.org/10.1080/015803
7x.2022.2046556 

Biesta, G., Priestley, M., & Robinson, S. (2015). The role of beliefs in teacher 
agency. Teachers and Teaching: Theory and Practice, 21(6), 624–640. https://
doi.org/10.1080/13540602.2015.1044325 

Biesta, G., Priestley, M., & Robinson, S. (2018). Talking about education: 
Exploring the significance of teachers’ talk for teacher agency. Journal of 
Curriculum Studies, 49(1), 38–54. https://doi.org/10.1080/00220272.2016
.1205143 

Biesta, G., & Tedder, M. (2007). Agency and learning in the lifecourse: Towards 
an ecological perspective. Studies in the Education of Adults, 39(2), 132–149. 
https://doi.org/10.1080/02660830.2007.11661545 

Boud, D., & Brew, A. (2013). Reconceptualising academic work as professional 
practice: Implications for academic development. International Journal for 
Academic Development, 18(3), 208–221. https://doi.org/10.1080/136014
4X.2012.671771 

Bourdieu, P. (1977). Outline of a theory of practice (R. Nice, Trans.). Cambridge 
University Press. https://doi.org/10.1017/cbo9780511812507 (Original 
work published 1972)

Bradley, R. A., & Terry, M. E. (1952). Rank analysis of incomplete block designs: 
I. The method of paired comparisons. Biometrika, 39(3/4), 324. https://doi.
org/10.2307/2334029 

Braun, V., & Clarke, V. (2021). One size fits all? What counts as quality practice 
in (reflexive) thematic analysis? Qualitative Research in Psychology, 18(3), 
328–352. https://doi.org/10.1080/14780887.2020.1769238 

Brodie, K. (2019). Teacher agency in professional learning communities. 
Professional Development in Education, 1–14. https://doi.org/10.1080/1941
5257.2019.1689523 

https://doi.org/10.1080/0158037x.2022.2046556
https://doi.org/10.1080/0158037x.2022.2046556
https://doi.org/10.1080/13540602.2015.1044325
https://doi.org/10.1080/13540602.2015.1044325
https://doi.org/10.1080/00220272.2016.1205143
https://doi.org/10.1080/00220272.2016.1205143
https://doi.org/10.1080/02660830.2007.11661545
https://doi.org/10.1080/1360144X.2012.671771
https://doi.org/10.1080/1360144X.2012.671771
https://doi.org/10.1017/cbo9780511812507
https://doi.org/10.2307/2334029
https://doi.org/10.2307/2334029
https://doi.org/10.1080/14780887.2020.1769238
https://doi.org/10.1080/19415257.2019.1689523
https://doi.org/10.1080/19415257.2019.1689523


References

158

R

Campbell, C. M., & O’Meara, K. (2013). Faculty agency: Departmental contexts 
that matter in faculty careers. Research in Higher Education, 55(1), 49–74. 
https://doi.org/10.1007/s11162-013-9303-x 

Code, J. (2020). Agency for learning: Intention, motivation, self-efficacy 
and self-regulation. Frontiers in Education, 5. https://doi.org/10.3389/
feduc.2020.00019

Comproved. (2022, September 5). Assess quick and fair with the Comparing tool - 
Comproved. https://comproved.com/en/comparing-tool/ 

Cong-Lem, N. (2021). Teacher agency: A systematic review of international 
literature. Issues in Educational Research, 31(3), 718–738. https://search.
informit.org/doi/10.3316/informit.190851857034060 

Cong-Lem, N. (2024). Teacher agency for change and development in higher 
education: A scoping literature review. International Journal of Educational 
Reform. https://doi.org/10.1177/10567879231224744 

Cummings, W. K. (1998). The Service University in Comparative Perspective. 
Higher Education, 35(1), 1–8. http://www.jstor.org/stable/3448330 

Dall’Alba, G. (2005). Improving teaching: Enhancing ways of being university 
teachers. Higher Education Research & Development, 24(4), 361–372. https://
doi.org/10.1080/07294360500284771 

Datnow, A. (2012). Teacher agency in educational reform: Lessons from social 
networks research. American Journal of Education, 119(1), 193–201. https://
doi.org/10.1086/667708 

De Boer, E., Janssen, F. J. J. M., Dam, M., & Van Driel, J. H. (2019). Ontwikkeling 
van agency van docenten-in-opleiding: Een ecologisch perspectief 
[Development of preservice teacher agency: An ecological perspective], 
Pedagogische Studiën, 96(6), 354-377. https://pedagogischestudien.nl/
download?type=document&identifier=709570 

Dias, D. (2014). Has massification of higher education led to more equity? 
Clues to a reflection on Portuguese education arena. International Journal of 
Inclusive Education, 19(2), 103–120. https://doi.org/10.1080/13603116.20
13.788221 

https://doi.org/10.1007/s11162-013-9303-x
https://doi.org/10.3389/feduc.2020.00019
https://doi.org/10.3389/feduc.2020.00019
https://comproved.com/en/comparing-tool/
https://search.informit.org/doi/10.3316/informit.190851857034060
https://search.informit.org/doi/10.3316/informit.190851857034060
https://doi.org/10.1177/10567879231224744
http://www.jstor.org/stable/3448330
https://doi.org/10.1080/07294360500284771
https://doi.org/10.1080/07294360500284771
https://doi.org/10.1086/667708
https://doi.org/10.1086/667708
https://pedagogischestudien.nl/download?type=document&identifier=709570
https://pedagogischestudien.nl/download?type=document&identifier=709570
https://doi.org/10.1080/13603116.2013.788221
https://doi.org/10.1080/13603116.2013.788221


References

159

R

Durrant, J. (2019). Professional development, identity and agency. In Teacher 
agency, professional development and school improvement (pp. 41-61). Routledge.

Edwards, A. (2005). Relational agency: Learning to be a resourceful practitioner. 
International Journal of Educational Research, 43(3), 168–182. https://doi.
org/10.1016/j.ijer.2006.06.010 

Eggins, L. H., Smolentseva, A., & De Wit, H. (2021). Higher education in the 
next decade: Global challenges, future prospects. Brill. https://brill.com/view/
title/60139 

Emirbayer, M., & Mische, A. (1998). What is agency? American Journal of 
Sociology, 103(4), 962–1023. https://doi.org/10.1086/231294 

Engeström, Y. (2011). From design experiments to formative interventions. Theory 
& Psychology, 21(5), 598–628. https://doi.org/10.1177/0959354311419252 

Eteläpelto, A., Vähäsantanen, K., Hökkä, P., & Paloniemi, S. (2013). What is 
agency? Conceptualizing professional agency at work. Educational Research 
Review, 10, 45–65. https://doi.org/10.1016/j.edurev.2013.05.001 

Eteläpelto, A., Vähäsantanen, K., Hökkä, P., & Paloniemi, S. (2014). Identity and 
agency in professional learning. In S. Billett, C. Harteis & H. Gruber (Eds.), 
International handbook of research in professional and practice-based learning 
(pp. 645–672). Springer. https://doi.org/10.1007/978-94-017-8902-8_24 

Evans, K. (2017). Bounded agency in professional lives. In Agency at work (pp. 
17-36). Springer, Cham.

Evans, M. (2020). Navigating the neoliberal university: Reflecting on teaching 
practice as a teacher-researcher-trade unionist. British Journal of Sociology of 
Education, 41(4), 574–590. https://doi.org/10.1080/01425692.2020.1748
572 

Ferman, T. (2002). Academic professional development practice: What lecturers 
find valuable. The International Journal for Academic Development, 7(2), 146–
158. https://doi.org/10.1080/1360144032000071305 

Fernández, A., Gómez, B., Binjaku, K., & Meçe, E. K. (2023). Digital transformation 
initiatives in higher education institutions: A multivocal literature review. 
Education and Information Technologies, 28(10), 12351–12382. https://doi.
org/10.1007/s10639-022-11544-0 

https://doi.org/10.1016/j.ijer.2006.06.010
https://doi.org/10.1016/j.ijer.2006.06.010
https://brill.com/view/title/60139
https://brill.com/view/title/60139
https://doi.org/10.1086/231294
https://doi.org/10.1177/0959354311419252
https://doi.org/10.1016/j.edurev.2013.05.001
https://doi.org/10.1007/978-94-017-8902-8_24
https://doi.org/10.1080/01425692.2020.1748572
https://doi.org/10.1080/01425692.2020.1748572
https://doi.org/10.1080/1360144032000071305
https://doi.org/10.1007/s10639-022-11544-0
https://doi.org/10.1007/s10639-022-11544-0


References

160

R

Finch, J. (1987). The vignette technique in survey research. Sociology, 21(1), 
105–114. https://doi.org/10.1177/0038038587021001008 

Furlong, J. (2012). Globalisation, neoliberalism, and the reform of teacher 
education in England. The Educational Forum, 77(1), 28–50. https://doi.org/
10.1080/00131725.2013.739017 

Ghamrawi, N., Shal, T., & Ghamrawi, N. A. R. (2024). Department heads’ 
professional agency: investigating self-perceptions and deans’ perspectives 
through vignette-based analysis. Studies in Higher Education, 1–19. https://
doi.org/10.1080/03075079.2024.2405559 

Ghiasvand, F., Jahanbakhsh, A. A., & Sharifpour, P. (2023). Designing and 
validating an assessment agency questionnaire for EFL teachers: An ecological 
perspective. Language Testing in Asia, 13(1). https://doi.org/10.1186/
s40468-023-00255-z 

Gibson, J. J. (1986). The ecological approach to visual perception. Houghton Mifflin.
Giddens, A. (1984). The constitution of society: Outline of the theory of structuration. 

Polity Press.
Gilpin, L. S., & Liston, D. D. (2009). Transformative education in the scholarship 

of teaching and learning: An analysis of SOTL literature. International Journal 
for the Scholarship of Teaching and Learning, 3(2). https://doi.org/10.20429/
ijsotl.2009.030211 

Giroux, H. A. (2010). Bare pedagogy and the scourge of neoliberalism: 
Rethinking higher education as a democratic public sphere. The Educational 
Forum, 74(3), 184–196. https://doi.org/10.1080/00131725.2010.483897 

Gokpinar-Shelton, E., & Pike, G. R. (2021). Strategies to boost international 
student success in US higher education: An analysis of direct and indirect 
effects of learning communities. Higher Education, 84(2), 279–297. https://
doi.org/10.1007/s10734-021-00767-8 

Gonzales, L. D. (2015). Faculty agency in striving university contexts: Mundane 
yet powerful acts of agency. British Educational Research Journal, 41(2), 303-
323. https://doi.org/10.1002/berj.3140 

https://doi.org/10.1177/0038038587021001008
https://doi.org/10.1080/00131725.2013.739017
https://doi.org/10.1080/00131725.2013.739017
https://doi.org/10.1080/03075079.2024.2405559
https://doi.org/10.1080/03075079.2024.2405559
https://doi.org/10.1186/s40468-023-00255-z
https://doi.org/10.1186/s40468-023-00255-z
https://doi.org/10.20429/ijsotl.2009.030211
https://doi.org/10.20429/ijsotl.2009.030211
https://doi.org/10.1080/00131725.2010.483897
https://doi.org/10.1007/s10734-021-00767-8
https://doi.org/10.1007/s10734-021-00767-8
https://doi.org/10.1002/berj.3140


References

161

R

Gould, D. (1996). Using vignettes to collect data for nursing research studies: 
How valid are the findings? Journal of Clinical Nursing, 5(4), 207–212. https://
doi.org/10.1111/j.1365-2702.1996.tb00253.x 

Green, C., Mynhier, L., Banfill, J., Edwards, P., Kim, J., & Desjardins, R. 
(2020). Preparing education for the crises of tomorrow: A framework for 
adaptability. International Review of Education, 66(5–6), 857–879. https://
doi.org/10.1007/s11159-020-09878-3 

Green, C., & Pappa, S. (2020). EFL teacher education in Finland: Manifestations 
of professional agency in teacher educators’ work. Scandinavian Journal of 
Educational Research, 65(4), 552–568. https://doi.org/10.1080/00313831.
2020.1739128 

Guba, E. G. (1981). Criteria for assessing the trustworthiness of naturalistic 
inquiries. Educational Technology Research and Development, 29(2). https://
doi.org/10.1007/bf02766777 

Guerra, A., Chen, J., Du, X., Nielsen, H., & Kørnøv, L. (2024). Teacher’s agency 
in education for sustainable development: An East-West collaborative 
Erasmus programme using Q methodology. International Journal of 
Sustainability in Higher Education, 25(9), 155–176. https://doi.org/10.1108/
ijshe-05-2023-0155 

Hadar, L. L., & Benish-Weisman, M. (2018). Teachers’ agency: Do their values 
make a difference? British Educational Research Journal, 45(1), 137–160. 
https://doi.org/10.1002/berj.3489 

Hegarty, B. (2013). A framework to guide professional learning and reflective practice 
(Doctoral dissertation, University of Wollongong). https://hdl.handle.
net/10779/uow.27660237.v1 

Heikonen, L., Pietarinen, J., Toom, A., Soini, T., & Pyhältö, K. (2020). The 
development of student teachers’ sense of professional agency in the classroom 
during teacher education. Learning: Research and Practice, 6(2), 114–136. 
https://doi.org/10.1080/23735082.2020.1725603 

Hendry, G. D., & Dean, S. J. (2002). Accountability, evaluation of teaching and 
expertise in higher education. International Journal for Academic Development, 
7(1), 75–82. https://doi.org/10.1080/13601440210156522 

https://doi.org/10.1111/j.1365-2702.1996.tb00253.x
https://doi.org/10.1111/j.1365-2702.1996.tb00253.x
https://doi.org/10.1007/s11159-020-09878-3
https://doi.org/10.1007/s11159-020-09878-3
https://doi.org/10.1080/00313831.2020.1739128
https://doi.org/10.1080/00313831.2020.1739128
https://doi.org/10.1007/bf02766777
https://doi.org/10.1007/bf02766777
https://doi.org/10.1108/ijshe-05-2023-0155
https://doi.org/10.1108/ijshe-05-2023-0155
https://doi.org/10.1002/berj.3489
https://hdl.handle.net/10779/uow.27660237.v1
https://hdl.handle.net/10779/uow.27660237.v1
https://doi.org/10.1080/23735082.2020.1725603
https://doi.org/10.1080/13601440210156522


References

162

R

Hinostroza-Paredes, Y. (2021). Reflexivity and agency in university-based 
teacher educators: A critical realist analysis. Teaching in Higher Education, 
1–19. https://doi.org/10.1080/13562517.2021.1943651 

Hiver, P., & Whitehead, G. E. K. (2018). Sites of struggle: Classroom practice and 
the complex dynamic entanglement of language teacher agency and identity. 
System, 79, 70–80. https://doi.org/10.1016/j.system.2018.04.015 

Hmelo-Silver, C. E. (2004). Problem-based learning: What and how do 
students learn? Educational Psychology Review, 16(3), 235–266. https://doi.
org/10.1023/b:edpr.0000034022.16470.f3 

Hornstein, H. A. (2017). Student evaluations of teaching are an inadequate 
assessment tool for evaluating faculty performance. Cogent Education, 4(1). 
https://doi.org/10.1080/2331186X.2017.1304016 

Huat, C. M., & Shunmugam, K. (2021). Every teacher a changemaker: Reflections 
on teacher agency and empowerment. The English Teacher, 50(2). https://doi.
org/10.52696/FWYM7144

Hughes, R., & Huby, M. (2002). The application of vignettes in social and 
nursing research. Journal of Advanced Nursing, 37(4), 382–386. https://doi.
org/10.1046/j.1365-2648.2002.02100.x 

Hughes, R., & Huby, M. (2004). The construction and interpretation of scenarios 
in social research. Social Work and Social Sciences Review, 11(1), 36–51. 
https://doi.org/10.1921/17466105.11.1.36 

Imants, J., & Van der Wal, M. M. (2019). A model of teacher agency in professional 
development and school reform. Journal of Curriculum Studies, 52(1), 1–14. 
https://doi.org/10.1080/00220272.2019.1604809 

Jääskelä, P., Häkkinen, P., & Rasku-Puttonen, H. (2017). Supporting and 
constraining factors in the development of university teaching experienced by 
teachers. Teaching in Higher Education, 22(6), 655–671. https://doi.org/10.1
080/13562517.2016.1273206 

Jay, J. K., & Johnson, K. L. (2002). Capturing complexity: A typology of reflective 
practice for teacher education. Teaching and Teacher Education, 18(1), 73–85. 
https://doi.org/10.1016/s0742-051x(01)00051-8 

https://doi.org/10.1080/13562517.2021.1943651
https://doi.org/10.1016/j.system.2018.04.015
https://doi.org/10.1023/b:edpr.0000034022.16470.f3
https://doi.org/10.1023/b:edpr.0000034022.16470.f3
https://doi.org/10.1080/2331186X.2017.1304016
https://doi.org/10.52696/FWYM7144
https://doi.org/10.52696/FWYM7144
https://doi.org/10.1046/j.1365-2648.2002.02100.x
https://doi.org/10.1046/j.1365-2648.2002.02100.x
https://doi.org/10.1921/17466105.11.1.36
https://doi.org/10.1080/00220272.2019.1604809
https://doi.org/10.1080/13562517.2016.1273206
https://doi.org/10.1080/13562517.2016.1273206
https://doi.org/10.1016/s0742-051x(01)00051-8


References

163

R

Jeffries, C., & Maeder, D. W. (2005). Using Vignettes to Build and Assess Teacher 
Understanding of Instructional Strategies. The Professional Educator, 27, 17–
28. https://files.eric.ed.gov/fulltext/EJ728478.pdf 

Jenkins, G. (2019). Teacher agency: The effects of active and passive responses 
to curriculum change. The Australian Educational Researcher, 47(1), 167–181. 
https://doi.org/10.1007/s13384-019-00334-2 

Kember, D., & McNaught, C. (2007). Enhancing university teaching: Lessons from 
research into award-winning teachers. Routledge.

Kenny, J. (2017). Re-empowering academics in a corporate culture: An 
exploration of workload and performativity in a university. Higher Education, 
75(2), 365–380. https://doi.org/10.1007/s10734-017-0143-z 

Ketelaar, E., Beijaard, D., Boshuizen, H. P., & Den Brok, P. J. (2012). Teachers’ 
positioning towards an educational innovation in the light of ownership, 
sense-making, and agency. Teaching and Teacher Education, 28(2), 273–282. 
https://doi.org/10.1016/j.tate.2011.10.004 

Koeslag-Kreunen, M., Van den Bossche, P., Van der Klink, M. R., & Gijselaers, 
W. H. (2020). Vertical or shared? When leadership supports team learning 
for educational change. Higher Education, 82(1), 19–37. https://doi.
org/10.1007/s10734-020-00620-4 

Kreber, C., & Cranton, P. (2000). Exploring the scholarship of teaching. The 
Journal of Higher Education, 71(4), 476–495. https://doi.org/10.1080/0022
1546.2000.11778846 

Kusters, M., De Vetten, A., Admiraal, W., & Van der Rijst, R. (2024). Developing 
Scenarios for Exploring Teacher Agency in Universities: A Multimethod 
Study. Frontline Learning Research, 12(2), 1–26. https://doi.org/10.14786/
flr.v12i2.1419

Kusters, M., De Vetten, A., Rushton, E. A. C., Van der Rijst, R., & Admiraal, W. 
(under review). Exploring teacher agency in universities: Three types of agentic 
actions. Leiden University.

https://files.eric.ed.gov/fulltext/EJ728478.pdf
https://doi.org/10.1007/s13384-019-00334-2
https://doi.org/10.1007/s10734-017-0143-z
https://doi.org/10.1016/j.tate.2011.10.004
https://doi.org/10.1007/s10734-020-00620-4
https://doi.org/10.1007/s10734-020-00620-4
https://doi.org/10.1080/00221546.2000.11778846
https://doi.org/10.1080/00221546.2000.11778846
https://doi.org/10.14786/flr.v12i2.1419
https://doi.org/10.14786/flr.v12i2.1419


References

164

R

Kusters, M., Van der Rijst, R., De Vetten, A., & Admiraal, W. (2023). University 
lecturers as change agents: How do they perceive their professional agency? 
Teaching and Teacher Education, 127, 104097. https://doi.org/10.1016/j.
tate.2023.104097 

Lakeman, R., Coutts, R., Hutchinson, M., Massey, D., Nasrawi, D., Fielden, 
J., & Lee, M. (2022). Stress, distress, disorder and coping: The impact of 
anonymous student evaluation of teaching on the health of higher education 
teachers. Assessment and Evaluation in Higher Education, 47(8), 1489–1500. 
https://doi.org/10.1080/02602938.2022.2060936 

Lau, J., Vähäsantanen, K., & Collin, K. (2023). The change and continuity of 
teachers’ professional agency: A two-year longitudinal study in the case of 
Hong Kong. Asia Pacific Journal of Education, 1–16. https://doi.org/10.1080
/02188791.2023.2283368 

Lave, J., & Wenger, E. (1991). Situated learning: Legitimate peripheral participation. 
Cambridge University Press.

Lefstein, A., Louie, N., Segal, A., & Becher, A. (2020). Taking stock of research 
on teacher collaborative discourse: Theory and method in a nascent field. 
Teaching and Teacher Education, 88, 102954. https://doi.org/10.1016/j.
tate.2019.102954 

Leijen, Ä., Pedaste, M., & Baucal, A. (2021). Assessing student teachers’ agency 
and using it for predicting commitment to teaching. European Journal of 
Teacher Education, 45(5), 600–616. https://doi.org/10.1080/02619768.20
21.1889507 

Leijen, Ä., Pedaste, M., & Baucal, A. (2024). A new psychometrically validated 
questionnaire for assessing teacher agency in eight dimensions across 
pre-service and in-service teachers. Frontiers in Education, 9.https://doi.
org/10.3389/feduc.2024.1336401 

Leijen, Ä., Pedaste, M., & Lepp, L. (2020). Teacher agency following the 
ecological model: How it is achieved and how it could be strengthened by 
different types of reflection. British Journal of Educational Studies, 68(3), 295-
310. https://doi.org/10.1080/00071005.2019.1672855 

https://doi.org/10.1016/j.tate.2023.104097
https://doi.org/10.1016/j.tate.2023.104097
https://doi.org/10.1080/02602938.2022.2060936
https://doi.org/10.1080/02188791.2023.2283368
https://doi.org/10.1080/02188791.2023.2283368
https://doi.org/10.1016/j.tate.2019.102954
https://doi.org/10.1016/j.tate.2019.102954
https://doi.org/10.1080/02619768.2021.1889507
https://doi.org/10.1080/02619768.2021.1889507
https://doi.org/10.1080/00071005.2019.1672855


References

165

R

Li, L., & Ruppar, A. (2021). Conceptualizing teacher agency for inclusive 
education: A systematic and international review. Teacher Education and Special 
Education, 44(1), 42–59. https://doi.org/10.1177/0888406420926976 

Lipponen, L., & Kumpulainen, K. (2011). Acting as accountable authors: Creating 
interactional spaces for agency work in teacher education. Teaching and Teacher 
Education, 27(5), 812-819. https://doi.org/10.1016/j.tate.2011.01.001 

Louws, M., Zwart, R., Zuiker, I., Meijer, P. C., Oolbekkink-Marchand, H., 
Schaap, H., & Van der Want, A. (2020). Exploring school leaders’ dilemmas 
in response to tensions related to teacher professional agency. Professional 
Development in Education, 46(4), 691–710. https://doi.org/10.1080/19415
257.2020.1787203 

Luce, R. D. (1959). Individual choice behavior: A theoretical analysis. John Wiley.
Lynch, K., & Ivancheva, M. P. (2016). Academic freedom and the 

commercialisation of universities: A critical ethical analysis. Ethics in 
Science and Environmental Politics, 15(1), 71–85. https://doi.org/10.3354/
esep00160 

Macfarlane, B. (2010). The Morphing of Academic Practice: Unbundling and the 
Rise of the Para-academic. Higher Education Quarterly, 65(1), 59–73. https://
doi.org/10.1111/j.1468-2273.2010.00467.x 

MacNell, L., Driscoll, A., & Hunt, A. N. (2015). What’s in a name: Exposing 
gender bias in student ratings of teaching. Innovative Higher Education, 40(4), 
291–303. https://doi.org/10.1007/s10755-014-9313-4 

Martin, A. J., & Dowson, M. (2009). Interpersonal relationships, motivation, 
engagement, and achievement: Yields for theory, current issues, and 
educational practice. Review of Educational Research, 79(1), 327–365. https://
doi.org/10.3102/0034654308325583 

Marshall, S. (2023). Massification and quality of higher education: Transforming 
quality enhancement of teaching and learning. In Research handbook on the 
transformation of higher education (pp. 268–280). Edward Elgar Publishing. 
https://doi.org/10.4337/9781800378216.00028 

https://doi.org/10.1177/0888406420926976
https://doi.org/10.1016/j.tate.2011.01.001
https://doi.org/10.1080/19415257.2020.1787203
https://doi.org/10.1080/19415257.2020.1787203
https://doi.org/10.3354/esep00160
https://doi.org/10.3354/esep00160
https://doi.org/10.1111/j.1468-2273.2010.00467.x
https://doi.org/10.1111/j.1468-2273.2010.00467.x
https://doi.org/10.1007/s10755-014-9313-4
https://doi.org/10.3102/0034654308325583
https://doi.org/10.3102/0034654308325583
https://doi.org/10.4337/9781800378216.00028


References

166

R

Miller, A. L., Wilt, C. L., Allcock, H. C., Kurth, J. A., Morningstar, M. E., & Ruppar, 
A. L. (2020). Teacher agency for inclusive education: An international 
scoping review. International Journal of Inclusive Education, 26(12), 1159–
1177. https://doi.org/10.1080/13603116.2020.1789766 

Minett-Smith, C., & Davis, C. L. (2019). Widening the discourse on team-
teaching in higher education. Teaching in Higher Education, 25(5), 579–594. 
https://doi.org/10.1080/13562517.2019.1577814 

Molla, T., & Nolan, A. (2020). Teacher agency and professional practice. 
Teachers and Teaching, 26(1), 67-87. https://doi.org/10.1080/13540602.2
020.1740196 

Nguyen, H. B. (2020). Lecturers’ beliefs and agency about active learning in 
English for specific purposes classes. International Journal of Learning, Teaching 
and Educational Research, 19(3), 86–105. https://doi.org/10.26803/
ijlter.19.3.6 

Norton, L., Richardson, T. E., Hartley, J., Newstead, S., & Mayes, J. (2005). 
Teachers’ beliefs and intentions concerning teaching in higher education. 
Higher Education, 50(4), 537–571. https://doi.org/10.1007/s10734-004-
6363-z 

Noui, R. (2020). Higher education between massification and quality. 
Higher Education Evaluation and Development, 14(2), 93–103. https://doi.
org/10.1108/heed-04-2020-0008 

Oleson, A., & Hora, M. T. (2014). Teaching the way they were taught? Revisiting 
the sources of teaching knowledge and the role of prior experience in shaping 
faculty teaching practices. Higher Education, 68(1), 29–45. https://doi.
org/10.1007/s10734-013-9678-9 

Olssen, M., & Peters, M. A. (2005). Neoliberalism, higher education 
and the knowledge economy: From the free market to knowledge 
capitalism. Journal of Education Policy, 20(3), 313–345. https://doi.
org/10.1080/02680930500108718 

Oolbekkink-Marchand, H. W., Hadar, L. L., Smith, K., Helleve, I., & Ulvik, M. 
(2017). Teachers’ perceived professional space and their agency. Teaching and 
Teacher Education, 62, 37–46. https://doi.org/10.1016/j.tate.2016.11.005 

https://doi.org/10.1080/13603116.2020.1789766
https://doi.org/10.1080/13562517.2019.1577814
https://doi.org/10.1080/13540602.2020.1740196
https://doi.org/10.1080/13540602.2020.1740196
https://doi.org/10.26803/ijlter.19.3.6
https://doi.org/10.26803/ijlter.19.3.6
https://doi.org/10.1007/s10734-004-6363-z
https://doi.org/10.1007/s10734-004-6363-z
https://doi.org/10.1108/heed-04-2020-0008
https://doi.org/10.1108/heed-04-2020-0008
https://doi.org/10.1007/s10734-013-9678-9
https://doi.org/10.1007/s10734-013-9678-9
https://doi.org/10.1080/02680930500108718
https://doi.org/10.1080/02680930500108718
https://doi.org/10.1016/j.tate.2016.11.005


References

167

R

Pantić, N. (2015). A model for study of teacher agency for social justice. Teachers 
and Teaching, 21(6), 759–778. https://doi.org/10.1080/13540602.2015.10
44332

Pietarinen, J., Pyhältö, K., Soini, T., & Salmela-Aro, K. (2013). Reducing teacher 
burnout: A socio-contextual approach. Teaching and Teacher Education, 35, 
62–72. https://doi.org/10.1016/j.tate.2013.05.003

Pollitt, A. (2012). Comparative judgement for assessment. International Journal of 
Technology and Design Education, 22(2), 157–170. https://doi.org/10.1007/
s10798-011-9189-x 

Priestley, M., Biesta, G., & Robinson, S. (2015). Teacher agency: An ecological 
approach. Bloomsbury Publishing. https://doi.org/10.5040/9781474219426

Priestley, M., Edwards, R., Priestley, A., & Miller, K. (2012). Teacher agency in 
curriculum making: Agents of change and spaces for manoeuvre. Curriculum 
Inquiry, 42(2), 191–214. https://doi.org/10.1111/j.1467-873x.2012.00588.x

Pyhältö, K., Pietarinen, J., & Soini, T. (2013). Comprehensive school teachers’ 
professional agency in large-scale educational change. Journal of Educational 
Change, 15(3), 303–325. https://doi.org/10.1007/s10833-013-9215-8

Ramsden, P., Prosser, M., Trigwell, K., & Martin, E. (2007). University teachers’ 
experiences of academic leadership and their approaches to teaching. 
Learning and Instruction, 17(2), 140–155. https://doi.org/10.1016/j.
learninstruc.2007.01.004

Reinius, H., Kaukinen, I., Korhonen, T., Juuti, K., & Hakkarainen, K. (2022). 
Teachers as transformative agents in changing school culture. Teaching and 
Teacher Education, 120, 103888. https://doi.org/10.1016/j.tate.2022.103888

Remmik, M., Karm, M., Haamer, A., & Lepp, L. (2011). Early-career 
academics’ learning in academic communities. International Journal for 
Academic Development, 16(3), 187–199. https://doi.org/10.1080/136014
4X.2011.596702

Riivari, E., Malin, V., Jääskelä, P., & Lukkari, T. (2018). University as a workplace: 
Searching for meaningful work. Teaching in Higher Education, 25(3), 286–304. 
https://doi.org/10.1080/13562517.2018.1563061

https://doi.org/10.1080/13540602.2015.1044332
https://doi.org/10.1080/13540602.2015.1044332
https://doi.org/10.1016/j.tate.2013.05.003
https://doi.org/10.1007/s10798-011-9189-x
https://doi.org/10.1007/s10798-011-9189-x
https://doi.org/10.5040/9781474219426
https://doi.org/10.1111/j.1467-873x.2012.00588.x
https://doi.org/10.1007/s10833-013-9215-8
https://doi.org/10.1016/j.learninstruc.2007.01.004
https://doi.org/10.1016/j.learninstruc.2007.01.004
https://doi.org/10.1016/j.tate.2022.103888
https://doi.org/10.1080/1360144X.2011.596702
https://doi.org/10.1080/1360144X.2011.596702
https://doi.org/10.1080/13562517.2018.1563061


References

168

R

Romano, M. E. (2006). “Bumpy moments” in teaching: Reflections from 
practicing teachers. Teaching and Teacher Education, 22(8), 973–985. https://
doi.org/10.1016/j.tate.2006.04.019

Ruan, X., Zheng, X., & Toom, A. (2020). From perceived discrepancies to 
intentional efforts: Understanding English department teachers’ agency in 
classroom instruction in a changing curricular landscape. Teaching and Teacher 
Education, 92, 103074. https://doi.org/10.1016/j.tate.2020.103074 

Rushton, E. A. C., & Bird, A. (2024). Space as a lens for teacher agency: A case 
study of three beginning teachers in England, UK. The Curriculum Journal, 
35(2), 254–270. https://doi.org/10.1002/curj.224

Sá, C., & Amaral, A. (2023). Revisiting market-oriented higher education and 
academic capitalism. In A. Amaral & A. Magalhães (Eds.), Handbook on 
higher education management and governance (pp. 340–358). Edward Elgar 
Publishing. https://doi.org/10.4337/9781800888074.00039 

Samuelowicz, K., & Bain, J. D. (2001). Revisiting academics’ beliefs about 
teaching and learning. Higher Education, 41, 299–325. https://doi.
org/10.1023/A:1004130031247

Sannino, A., & Engeström, Y. (2016). Relational agency, double stimulation and 
the object of activity: An intervention study in a primary school. In Working 
relationally in and across practices: Cultural-historical approaches to collaboration 
(pp. 58–77). Cambridge University Press.

Seidman, I. E. (2006). Interviewing as qualitative research: A guide to researchers in 
education and the social sciences (3rd ed.). Teachers College Press.

Silverman, D. (2006). Interpreting qualitative data: Methods for analyzing talk, text 
and interaction. SAGE.

Simon, M., & Tierney, R. (2011). Use of vignettes in educational research on 
sensitive teaching functions as assessment. 24th International Congress for 
School Effectiveness and Improvement, 4–7 Jan 2011, Limassol, Cyprus. http://
www.icsei.net/icsei2011/Full%20Papers/0153.pdf

Simpson, P., & Siguaw, J. (2000). Student evaluations of teaching: An exploratory 
study of the faculty response. Journal of Marketing Education, 22, 199–213. 
http://doi.org/10.1177/0273475300223004

https://doi.org/10.1016/j.tate.2006.04.019
https://doi.org/10.1016/j.tate.2006.04.019
https://doi.org/10.1016/j.tate.2020.103074
https://doi.org/10.1002/curj.224
https://doi.org/10.4337/9781800888074.00039
https://doi.org/10.1023/A:1004130031247
https://doi.org/10.1023/A:1004130031247
http://www.icsei.net/icsei2011/Full Papers/0153.pdf
http://www.icsei.net/icsei2011/Full Papers/0153.pdf
http://doi.org/10.1177/0273475300223004


References

169

R

Skilling, K., & Stylianides, G. J. (2020). Using vignettes in educational research: 
A framework for vignette construction. International Journal of Research & 
Method in Education, 43(5), 541–556. https://doi.org/10.1080/174372
7x.2019.1704243 

Spooren, P., Brockx, B., & Mortelmans, D. (2013). On the validity of student 
evaluation of teaching: The state of the art. Review of Educational Research, 
83(4), 598–642. https://doi.org/10.3102/0034654313496870 

Stravakou, P., & Lozgka, E. (2018). Vignettes in Qualitative Educational Research: 
Investigating Greek school principals’ values. The Qualitative Report. https://
doi.org/10.46743/2160-3715/2018.3358 

Stroebe, W. (2020). Student evaluations of teaching encourage poor teaching 
and contribute to grade inflation: A theoretical and empirical analysis. Basic 
and Applied Social Psychology, 42(4), 276–294. https://doi.org/10.1080/019
73533.2020.1756817 

Tao, J., & Gao, X. (2017). Teacher agency and identity commitment in 
curricular reform. Teaching and Teacher Education, 63, 346–355. https://doi.
org/10.1016/j.tate.2017.01.010 

Taylor, J. (2004). Toward a strategy for internationalisation: Lessons and practice 
from four universities. Journal of Studies in International Education, 8(2), 149–
171. https://doi.org/10.1177/1028315303260827 

Tigelaar, D. E., Dolmans, D. H., Meijer, P. C., De Grave, W. S., & Van der Vleuten, 
C. P. (2006). Teachers’ interactions and their collaborative reflection processes 
during peer meetings. Advances in Health Sciences Education, 13(3), 289–308. 
https://doi.org/10.1007/s10459-006-9040-4 

Toom, A. (2019). Shaping teacher identities and agency for the profession: 
Contextual factors and surrounding communities. Teachers and Teaching, 
25(8), 915–917. https://doi.org/10.1080/13540602.2019.1703619 

Toom, A., Pyhältö, K., Pietarinen, J., & Soini, T. (2021). Professional agency for 
learning as a key for developing teachers’ competencies? Education Sciences, 
11(7), 324. https://doi.org/10.3390/educsci11070324

https://doi.org/10.1080/1743727x.2019.1704243
https://doi.org/10.1080/1743727x.2019.1704243
https://doi.org/10.3102/0034654313496870
https://doi.org/10.46743/2160-3715/2018.3358
https://doi.org/10.46743/2160-3715/2018.3358
https://doi.org/10.1080/01973533.2020.1756817
https://doi.org/10.1080/01973533.2020.1756817
https://doi.org/10.1016/j.tate.2017.01.010
https://doi.org/10.1016/j.tate.2017.01.010
https://doi.org/10.1177/1028315303260827
https://doi.org/10.1007/s10459-006-9040-4
https://doi.org/10.1080/13540602.2019.1703619
https://doi.org/10.3390/educsci11070324


References

170

R

Toom, A., Pyhältö, K., & Rust, F. O. (2015). Teachers’ professional agency in 
contradictory times. Teachers and Teaching, 21(6), 615–623. https://doi.org/
10.1080/13540602.2015.1044334 

Ujir, H., Salleh, S. F., Marzuki, A. S. W., Hashim, H. F., & Alias, A. A. (2020). 
Teaching workload in 21st century higher education learning setting. 
International Journal of Evaluation and Research in Education, 9(1), 221. 
https://doi.org/10.11591/ijere.v9i1.20419 

Ursin, J., Vähäsantanen, K., McAlpine, L., & Hökkä, P. (2018). Emotionally 
loaded identity and agency in Finnish academic work. Journal of Further 
and Higher Education, 44(3), 311–325. https://doi.org/10.1080/030987
7x.2018.1541971

Uttl, B., White, C. A., & Gonzalez, D. W. (2017). Meta-analysis of faculty’s 
teaching effectiveness: Student evaluation of teaching ratings and student 
learning are not related. Studies in Educational Evaluation, 54, 22–42. https://
doi.org/10.1016/j.stueduc.2016.08.007 

Vähäsantanen, K. (2014). Professional agency in the stream of change: 
Understanding educational change and teachers’ professional identities. 
Teaching and Teacher Education, 47, 1–12. https://doi.org/10.1016/j.
tate.2014.11.006 

Vähäsantanen, K., Paloniemi, S., Räikkönen, E., & Hökkä, P. (2020). Professional 
agency in a university context: Academic freedom and fetters. Teaching and 
Teacher Education, 89, 103000. https://doi.org/10.1016/j.tate.2019.103000 

Vähäsantanen, K., Räikkönen, E., Paloniemi, S., Hökkä, P., & Eteläpelto, A. 
(2019). A novel instrument to measure the multidimensional structure of 
professional agency. Vocations and Learning, 12(2), 267–295. https://doi.
org/10.1007/s12186-018-9210-6 

Vähäsantanen, K., Saarinen, J., & Eteläpelto, A. (2009). Between school and 
working life: Vocational teachers’ agency in boundary-crossing settings. 
International Journal of Educational Research, 48(6), 395–404. https://doi.
org/10.1016/j.ijer.2010.04.003

https://doi.org/10.1080/13540602.2015.1044334
https://doi.org/10.1080/13540602.2015.1044334
https://doi.org/10.11591/ijere.v9i1.20419
https://doi.org/10.1080/0309877x.2018.1541971
https://doi.org/10.1080/0309877x.2018.1541971
https://doi.org/10.1016/j.stueduc.2016.08.007
https://doi.org/10.1016/j.stueduc.2016.08.007
https://doi.org/10.1016/j.tate.2014.11.006
https://doi.org/10.1016/j.tate.2014.11.006
https://doi.org/10.1016/j.tate.2019.103000
https://doi.org/10.1007/s12186-018-9210-6
https://doi.org/10.1007/s12186-018-9210-6
https://doi.org/10.1016/j.ijer.2010.04.003
https://doi.org/10.1016/j.ijer.2010.04.003


References

171

R

Van Baalen, W. M., De Groot, T., & Noordegraaf-Eelens, L. (2021). 
Higher education, the arts, and transdisciplinarity: A systematic review 
of the literature. Research in Education, 111(1), 24–45. https://doi.
org/10.1177/00345237211005799

Van Beveren, L., Roets, G., Buysse, A., & Rutten, K. (2018). We all reflect, but 
why? A systematic review of the purposes of reflection in higher education in 
social and behavioral sciences. Educational Research Review, 24, 1–9. https://
doi.org/10.1016/j.edurev.2018.01.002  

Van der Rijst, R. (2024, September 13). On the relevance and necessity of research 
into higher education [Inaugural address]. Scholarly Publications. https://
scholarlypublications.universiteitleiden.nl/handle/1887/4054961 

Van Dijk, E. E., Geertsema, J., Van der Schaaf, M. F., Van Tartwijk, J., & 
Kluijtmans, M. (2022). Connecting academics’ disciplinary knowledge to 
their professional development as university teachers: A conceptual analysis 
of teacher expertise and teacher knowledge. Higher Education, 86(4), 969–
984. https://doi.org/10.1007/s10734-022-00953-2 

Van Dijk, E. E., Van Tartwijk, J., Van der Schaaf, M. F., & Kluijtmans, M. (2020). 
What makes an expert university teacher? A systematic review and synthesis 
of frameworks for teacher expertise in higher education. Educational Research 
Review, 31, 100365. https://doi.org/10.1016/j.edurev.2020.100365

Van Kan, C. A., Ponte, P., & Verloop, N. (2010). How to conduct research on 
the inherent moral significance of teaching: A phenomenological elaboration 
of the standard repertory grid application. Teaching and Teacher Education, 
26(8), 1553–1562. https://doi.org/10.1016/j.tate.2010.06.007

Van Lankveld, T., Schoonenboom, J., Volman, M., Croiset, G., & Beishuizen, J. 
(2016). Developing a teacher identity in the university context: A systematic 
review of the literature. Higher Education Research & Development, 36(2), 
325–342. https://doi.org/10.1080/07294360.2016.1208154

Van Leeuwen, J. L., Schaap, H., Geijsel, F. P., & Meijer, P. C. (2022). Early career 
teachers’ experiences with innovative professional potential in secondary 
schools in the Netherlands. Professional Development in Education, 50(2), 
403–419. https://doi.org/10.1080/19415257.2022.2129738

https://doi.org/10.1177/00345237211005799
https://doi.org/10.1177/00345237211005799
https://doi.org/10.1016/j.edurev.2018.01.002
https://doi.org/10.1016/j.edurev.2018.01.002
https://scholarlypublications.universiteitleiden.nl/handle/1887/4054961
https://scholarlypublications.universiteitleiden.nl/handle/1887/4054961
https://doi.org/10.1007/s10734-022-00953-2
https://doi.org/10.1016/j.edurev.2020.100365
https://doi.org/10.1016/j.tate.2010.06.007
https://doi.org/10.1080/07294360.2016.1208154
https://doi.org/10.1080/19415257.2022.2129738


References

172

R

Van Vijfeijken, M., Van Schilt-Mol, T., Van den Bergh, L., Scholte, R. H. J., & 
Denessen, E. (2024). An evaluation of a professional development program 
aimed at empowering teachers’ agency for social justice. Frontiers in Education, 
9. https://doi.org/10.3389/feduc.2024.1244113 

Van Winkel, M. A., Van der Rijst, R. M., Poell, R. F., & Van Driel, J. H. (2018). 
Identities of research-active academics in new universities: Towards a 
complete academic profession cross-cutting different worlds of practice. 
Journal of Further and Higher Education, 42(4), 539–555. https://doi.org/10.
1080/0309877x.2017.1301407

Verhavert, S., Bouwer, R., Donche, V., & De Mæyer, S. (2019). A meta-analysis 
on the reliability of comparative judgement. Assessment in Education: 
Principles, Policy & Practice, 26(5), 541–562. https://doi.org/10.1080/0969
594x.2019.1602027

Verhavert, S., De Mæyer, S., Donche, V., & Coertjens, L. (2018). Scale 
separation reliability: What does it mean in the context of comparative 
judgment? Applied Psychological Measurement, 42(6), 428–445. https://doi.
org/10.1177/0146621617748321

Vreekamp, M., Gulikers, J. T., Runhaar, P. R., & Den Brok, P. J. (2023). A 
systematic review to explore how characteristics of pedagogical development 
programmes in higher education are related to teacher development outcomes. 
International Journal for Academic Development, 1-17. https://doi.org/10.108
0/1360144X.2023.2233471

VSNU, NFU, KNAW, NWO, & ZonMw. (2019). Towards a new balance in 
recognising and rewarding academics (Metamorfose Vertalingen, Trans.). 

https://recognitionrewards.nl/wp-content/uploads/2020/12/position-paper-
room-for-everyones-talent.pdf

Wang, L., De Vetten, A., Admiraal, W., & Van der Rijst, R. (2024). Relationship 
between perceived learner control and student engagement in various study 
activities in a blended course in higher education. Education and Information 
Technologies. https://doi.org/10.1007/s10639-024-12910-w

https://doi.org/10.3389/feduc.2024.1244113
https://doi.org/10.1080/0309877x.2017.1301407
https://doi.org/10.1080/0309877x.2017.1301407
https://doi.org/10.1080/0969594x.2019.1602027
https://doi.org/10.1080/0969594x.2019.1602027
https://doi.org/10.1177/0146621617748321
https://doi.org/10.1177/0146621617748321
https://doi.org/10.1080/1360144X.2023.2233471
https://doi.org/10.1080/1360144X.2023.2233471
https://recognitionrewards.nl/wp-content/uploads/2020/12/position-paper-room-for-everyones-talent.pdf
https://recognitionrewards.nl/wp-content/uploads/2020/12/position-paper-room-for-everyones-talent.pdf
https://doi.org/10.1007/s10639-024-12910-w


References

173

R

Yang, H. (2021). Epistemic agency, a double-stimulation, and video-based 
learning: A formative intervention study in language teacher education. 
System, 96, 102401. https://doi.org/10.1016/j.system.2020.102401 

Yang, H. (2022). Developing language preservice teachers’ epistemic agency 
in using technology in language teaching. In D. L. Banegas, E. Edwards, & 
L. S. Villacañas de Castro (Eds.), Professional development through teacher 
research: Stories from language teacher educators. Channel View. https://doi.
org/10.21832/9781788927727-007 

Yang, H., & Clarke, M. (2018). Spaces of agency within contextual constraints: 
A case study of teacher’s response to EFL reform in a Chinese university. Asia 
Pacific Journal of Education, 38(2), 187-201. https://doi.org/10.1080/02188
791.2018.1460252

https://doi.org/10.1016/j.system.2020.102401
https://doi.org/10.21832/9781788927727-007
https://doi.org/10.21832/9781788927727-007
https://doi.org/10.1080/02188791.2018.1460252
https://doi.org/10.1080/02188791.2018.1460252


References

174

R



Appendices

(Related to Chapter 3)



Appendices

176

A

Appendix A. All codes and how often they are applied.

Code Applied
1 dealing with rules and requirements of university 7
2 difference in pre- knowledge 7
3 insufficient preparation of students 6
4 passive unmotivated students 5
5 dealing with conflicts with colleagues and management 4
6 no suitable teaching space or organizational preconditions 4
7 dealing with complaints and unexpected questions from students 4
8 dealing with workload 4
9 too little time for teaching preparation 3

10 technical problems 3
11 managing student expectations 3
12 administration 2
13 student hurt by joke 2
14 being thrown in at the deep end 2
15 dealing with controversial topics in college 2
16 dealing with individual (problems) student 2
17 not enough seats for students 2
18 too little time for educational innovation 2
19 much freedom per individual but little coherence between courses 2
20 implement changes in course 2
21 difference in teaching drive between colleagues 2
22 balancing workload and offer personal guidance 2
23 didactic choices 2
24 change of job position 1
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Appendix B. Four different forms of one scenario.

First- person Third- person
Open-ended TITLE: Unprepared students in lecture 

The third lecture of my course was about 
to begin. As usual, students had to read an 
article to prepare for the lecture. During 
the lecture, there came little response 
to my questions. Only the few students 
who always actively participate made any 
attempt to answer my questions. When I 
tried to involve others in the discussion, I 
didn’t succeed. I asked who had read the 
article I had sent in advance, but it turned 
out that only a handful of students had 
prepared as instructed. I realized that most 
students had not prepared the lecture, so 
I knew I had to come up with a solution. 

TITLE: Unprepared students in lecture 

The third lecture of Dr. Johnson’s course 
was about to begin. As usual, students 
had to read an article to prepare for the 
lecture. During the lecture, there came 
little response to Dr. Johnson’s questions. 
Only the few students who always actively 
participate made any attempt to answer Dr. 
Johnson’s questions. When Dr. Johnson 
tried to involve others in the discussion, 
he didn’t succeed. Dr. Johnson asked who 
had read the article he had sent in advance, 
but it turned out that only a handful of 
students had prepared as instructed. Dr. 
Johnson realized that most students had 
not prepared the lecture, so he knew he had 
to come up with a solution.

Completed TITLE: Unprepared students in lecture 

The third lecture of my course was about 
to begin. As usual, students had to read an 
article to prepare for the lecture. During 
the lecture, there came little response 
to my questions. Only the few students 
who always actively participate made any 
attempt to answer my questions. When I 
tried to involve others in the discussion, I 
didn’t succeed. I asked who had read the 
article I had sent in advance, but it turned 
out that only a handful of students had 
prepared as instructed. I realized that most 
students had not prepared the lecture and 
decided to use the situation as a learning 
opportunity by suggesting discussion 
groups to encourage future preparation 
and simplifying the content to re-engage 
the entire class.

TITLE: Unprepared students in lecture 

The third lecture of Dr. Johnson’s course 
was about to begin. As usual, students 
had to read an article to prepare for the 
lecture. During the lecture, there came 
little response to Dr. Johnson’s questions. 
Only the few students who always actively 
participate made any attempt to answer Dr. 
Johnson’s questions. When Dr. Johnson 
tried to involve others in the discussion, 
he didn’t succeed. Dr. Johnson asked who 
had read the article he had sent in advance, 
but it turned out that only a handful of 
students had prepared as instructed. Dr. 
Johnson realized that most students had 
not prepared the lecture and decided to use 
the situation as a learning opportunity by 
suggesting discussion groups to encourage 
future preparation and simplifying the 
content to re-engage the entire class.
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Appendix C. The 23 final scenarios.

TITLE: Students’ personal problems
I’m a lecturer at this university. During one of my courses, I noticed that one 
of my students had been struggling in class for some time. The student was not 
meeting the deadlines, seemed unmotivated, and hardly interacted with other 
students. I had a conversation with the student, and she told me that things were 
going badly at home and that was why she couldn’t keep her attention in class. I 
knew I had to come up with a solution.
TITLE: Workload
As a lecturer, I experience constant pressure to teach, conduct research, publish 
articles, and attend conferences. It feels like a constant struggle to get everything 
done within the tight deadlines set by the university. I am aware that this pressure 
is a result of both the high standards set for university teachers and our own 
passion for the job. It feels like there are never enough hours in a day, and at times 
I feel overwhelmed. I know I have to come up with a solution.
TITLE: Coherence between courses
One of the things I appreciate most about teaching at the university is the 
freedom I have to develop my own courses and shape my teaching in the way 
I feel best. I take pride in developing courses that can inspire and challenge 
my students, and I enjoy creating a unique learning experience for them. At 
the same time, sometimes it seems my colleagues and I are all working on our 
own “island.” It seems that this individual freedom comes at the cost of a lack of 
coherence and consistency across the curriculum. So I knew I had to come up 
with a solution.
TITLE: Technical issues
Well in time, I arrived in class to get everything ready for my lecture. However, 
the computer was very slow in starting up and eventually crashed completely. 
While my students entered the class, I tried to restart the computer. My heart rate 
accelerated as I watched the clock tick away and realized how much time we were 
losing. I realized how dependent we are on technology nowadays! I knew I had to 
come up with a solution.
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TITLE: Student expectations
As a lecturer, I notice that students increasingly expect individual feedback and 
guidance. Students’ expectations seem to have changed since my own student 
days, and this puts additional pressure on me as a lecturer. I appreciate that 
students value feedback and guidance. I understand that this is a crucial part of 
their learning process, and I do my best to meet their expectations. But one day, 
I felt completely overwhelmed by the large number of emails I received from 
students who asked for feedback or a one-on-one meeting. So I knew I had to 
come up with a solution.
TITLE: Students differ in prior knowledge
I walked into the classroom, ready to start my subject’s introductory lecture. It 
was the first lecture of the new academic year. First, I did a small recap of the 
basics, assuming these were still familiar to the students, and then introduced 
some new definitions and concepts. However, as I looked around the room, I 
noticed that many of my students struggled to keep up with the content. Some of 
them just stared blankly at their notes; others flipped desperately through their 
textbooks; only a few students were able to keep up. To verify whether students 
indeed struggled to keep up, I asked which of the students were familiar with 
the basic concepts. It turned out that there was a large variety with regard to 
their prior knowledge. For some, the new concepts were easy to understand, 
but for others, even the basic information was completely new. When I realized 
these differences in students’ prior knowledge, I knew I had to come up with a 
solution.
TITLE: Unprepared students in lecture
The third lecture of my course was about to begin. As usual, students had to read 
an article to prepare for the lecture. During the lecture, there was little response to 
my questions. Only the few students who always actively participated made any 
attempt to answer my questions. When I tried to involve others in the discussion, 
I didn’t succeed. I asked who had read the article I had sent in advance, but it 
turned out that only a handful of students had prepared as instructed. I realized 
that most students had not prepared for the lecture, so I knew I had to come up 
with a solution.
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TITLE: Students’ views on teaching quality of colleague
As a lecturer, I see it as my responsibility to put time and energy into the 
preparation of my classes and constantly look for ways to improve and innovate 
my teaching. However, I am told by students from other groups that their 
instructor is often poorly prepared, cannot provide appropriate answers to 
questions, and has already failed to meet the promised review deadline a couple 
of times. I hesitate to bring this up with my colleague: on the one hand, I do not 
think it is my responsibility, but on the other hand, my professionalism tells me 
that students have the right to a quality education. So I know I have to come up 
with a solution.
TITLE: Educational re-design
As a lecturer, I’m ambitious to keep improving my teaching and engage my 
students more, but constraints from the curriculum and my department hinder 
what I can achieve. There is no real incentive to improve teaching, nor are proper 
facilities provided. Still, I see it as part of my job to constantly look for ways to 
improve my teaching, so I know I have to come up with a solution.
TITLE: Implementing changes in course
I’m teaching a new course in which I want to experiment with some new teaching 
methods. However, the university requires me to send in the course description 
and grading procedures far in advance because of the long and tedious procedures 
for creating the study guide. Since I am currently busy teaching other courses, I 
feel hampered in implementing these innovations. On the one hand, I see it as 
my duty to further develop my teaching; on the other hand, I feel that my current 
teaching also deserves full attention. I know I have to come up with a solution.
TITLE: Students’ unexpected questions
The students were in their seats, and I welcomed everyone. Before I actually 
began the lecture, a student raised her hand and asked a question unrelated to the 
lecture’s topic. However, when I listened to the question, I found it an interesting 
question nonetheless, and, as I appreciated the idea that the student asked the 
question, I wanted to accommodate the student. I knew I had to come up with a 
solution.
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TITLE: Balancing professional responsibilities 
I value the personal mentoring of my students, as I believe personal attention 
contributes significantly to their success and well-being. I enjoy taking the time 
to have one-on-one meetings with my students and provide individual feedback, 
but I find that this becomes increasingly difficult as my student numbers increase. 
I find myself in a tight spot and have to make choices between my mentoring role 
and other duties, such as teaching and research. I struggle with this balance, so I 
know I have to come up with a solution.
TITLE: Lecture preparation 
At the last moment, I had taken over a lecture from a colleague. When I started 
with the lecture, I soon realized that important slides were missing. I felt like I was 
thrown into the deep sea without a life jacket. I hadn’t had enough time to prepare 
the lecture because my colleague hadn’t saved all the slides. This frustrated me 
because I knew how important it was to provide students with a well-structured 
and organized lecture. I knew I had to come up with a solution.
TITLE: View on teaching
It was the first time my colleague and I taught a particular current course. To 
prepare for the course, we divided the topics among ourselves. Beforehand, I was 
very excited to teach the course with my colleague. However, I discovered that 
we held completely different views on what good teaching entails. Conflicts arose 
over things like whether class attendance would be compulsory, the amount 
of feedback we would give, the method of grading, etc. These were long and 
exhausting debates; discussions ran high, and we struggled to understand each 
other. I knew I had to come up with a solution.
TITLE: Interaction in online teaching
I stared at my computer screen in frustration as I tried to lead an online discussion 
with my students. I found it hard to feel the same energy and connection as I did in 
the physical classroom. I missed the spontaneous conversations, body language, 
and in-person conversations with my students. I felt isolated and uncomfortable 
in this new environment. Still, I didn’t want to give up because I felt I should be 
able to teach my classes properly even in this situation. So, I knew I had to come 
up with a solution.
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TITLE: Administrative tasks in thesis supervision
As a lecturer, I find the administrative hassle surrounding thesis supervision 
particularly time-consuming and frustrating. It feels like it never ends. I have 
to fill out all kinds of forms, keep track of deadlines, prepare reports, answer 
countless emails, and attend meetings. It seems more like an administrative job 
than supervising students. I would like to spend more time giving feedback and 
guidance to students instead of being stuck in a bureaucratic system. It is time for 
a more efficient way of working. I know I have to come up with a solution.
TITLE: Controversial topics in course
I taught a course that included some highly contested and controversial topics. I 
knew that these topics could lead to heated debates and even division among the 
students in class. Although I felt I was usually well-able to lead class discussions 
about sensitive issues, it seemed to become increasingly difficult to maintain 
an atmosphere of respect and understanding in class. What I feared did indeed 
happen: students felt attacked, and discussions got out of hand. I knew I had to 
come up with a solution.
TITLE: Being overwhelmed as a new lecturer
As a starting lecturer, I felt overwhelmed. The first period of teaching felt like 
a big pandemonium, full of challenges, like supervising students, preparing and 
delivering courses, and doing that in an inspiring way. Although I understood 
that it is normal to experience these challenges and I still had to build routines, it 
also felt like I was thrown into the deep end, and I had no idea where to start or 
how to manage all of these tasks. I knew I had to come up with a solution.
TITLE: Taking offense at joke
A student came up to me after the lecture. He said he felt offended by a joke 
another student had made during class. I felt uncomfortable because I was not 
aware of this situation, but I knew it was important to create a safe learning 
environment where students feel safe and free to express themselves. I took the 
student’s concerns seriously because he was genuinely upset. I knew I had to 
come up with a solution.
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TITLE: Unmotivated students
I have been teaching at this university for several years now and have encountered 
many difficult students, but I had never experienced a class like this one before. 
Many students seemed uninterested in the material. Some students were sleeping; 
others were looking at their phones or talking to each other. When I asked who 
was interested in the subject, only a few hands went up. When I realized that the 
subject did not interest students at all, I knew I had to come up with a solution.
TITLE: Change of job position
I have accepted the position of educational director and find it difficult to be the 
manager of former colleagues. I feel I am in an awkward position and don’t really 
know how to handle this situation. It occurs to me that my attitude toward my 
former co-workers has changed and that I am struggling to make choices that 
affect them. I want to find a way in my new role and find the right balance between 
collegiality and leadership. Still, I notice from the side of colleagues and myself 
that there is friction because of my new role. I know I have to come up with a 
solution.
TITLE: Pedagogical choices 
As a lecturer, I feel I need to continuously develop. This means that I have to 
use new pedagogical approaches. But I’m reluctant to change my pedagogical 
choices too drastically, since I am afraid that the students will not understand 
it and therefore will not perform as well. I still want to keep looking for ways to 
improve my teaching and challenge my students without disadvantaging them 
through poor teaching, but traditional ways of teaching feel more comfortable 
and may be safer. I know I have to come up with a solution.
TITLE: University rules
I’m an enthusiastic and dedicated lecturer, but I feel restricted by the rules and 
requirements of the university where I work. I have to follow a strict protocol for 
deviating from an exam date. Currently, a good student of mine is unable to take 
the exam due to personal circumstances. I want to accommodate her by offering 
another date, but because of all the rules of the university, she has to take the 
retake. Neither of us wants that, so I know I have to come up with a solution.
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