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Supplemental Material Chapter 4 
S.4.1 – Differences between peer preference assessment with 45 and 80 pairs 

In order to assess Peer Preference, a computerized assessment of paired 

comparison was conducted (Endedijk and Cillessen 2015). On the day of the assessment, 

an individual picture of each child from the class was taken and uploaded to one tablet. 

All pictures were numbered where each child was assigned a specific number on the 

classroom list. The experimenter would call each child to a separate room, and present 

the tablet to run the experiment. To introduce the task, children were presented with 

pictures of a pair of toys on the screen and the experimenter asked the child to touch the 

toy that he/she liked to play with the most. Once it was clear that the children understood 

how this worked, the experimental task started.  

During the experiment, pairs of photos of classmates were presented on the screen, 

and the experimenter would ask the child “which one of these children do you like to play 

with the most?”. The child was again asked to indicate his/her preference by touching the 

screen, after which another pair of photos would be presented. Initially the maximum 

number of pairs (with random matching of photos of all children in the classroom; no 

pairs were repeated, thus all pairs presented were unique combinations) that were to be 

shown to each child was set up to 80, but after the first four data collection sessions, it 

was clear that the younger children were distracted and uneasy after 40/50 pairs of the 

experiment. Therefore, the maximum number of pairs presented was adjusted to 45 to 

ensure that all children were focused. The first 29 children to perform the experiment saw 

80 pairs and the remaining 106 children saw 45. To test whether the average results for 

children who performed the task after viewing 45 pairs and 80 pairs, the participants were 

divided by into two groups and t-tests were conducted. Our results revealed no significant 

differences in the average peer preference score between groups (t(133) = -.906,  p =   

.183), therefore we maintained all results in our analysis. 
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