
Culturally responsive teaching in Dutch multicultural
secondary schools
Theeuwes, B.C.

Citation
Theeuwes, B. C. (2024, May 29). Culturally responsive teaching in Dutch
multicultural secondary schools. ICLON PhD Dissertation Series. Retrieved
from https://hdl.handle.net/1887/3754860
 
Version: Publisher's Version

License:
Licence agreement concerning inclusion of doctoral
thesis in the Institutional Repository of the University
of Leiden

Downloaded from: https://hdl.handle.net/1887/3754860
 
Note: To cite this publication please use the final published version (if
applicable).

https://hdl.handle.net/1887/license:5
https://hdl.handle.net/1887/license:5
https://hdl.handle.net/1887/license:5
https://hdl.handle.net/1887/3754860


References



130

References

R

References

Alhanachi, S, de Meijer, L.A.L, & Severiens, S.E. (2021). Improving culturally responsive 
teaching through professional learning communities: A qualitative study in Dutch 
pre-vocational schools. International Journal of Educational Research, 105, 1-11.

	 https://doi.org/10.1016/j.ijer.2020.101698
Araiza-Alba, P., Keane, T., & Kaufman, J. (2022). Are we ready for virtual reality in K-12 

classrooms? Technology, Pedagogy and Education, 31(4), 471-491.
	 https://doi.org/10.1080/1475939X.2022.2033307
Banks, J. (1993). Multicultural Education: Historical Development, Dimensions, and 

Practice. Review of Research in Education, 19, 3-49. 
Banks, J. A. (2001). Citizenship Education and Diversity: Implications for Teacher 

Education. Journal of Teacher Education, 52, 5–16.
 	 https://doi.org/10.1177/0022487101052001002
Banks, J. A. (2014). An introduction to multicultural education. (5th ed.). Pearson.
https://ucarecdn.com/d82827b2-9e39-40fe-a717-a1aca81ce4a9/
Banks, J. A. (2019). Multicultural Education: Characteristics and Goals. In J. A. Banks 

& C. A. McGee Banks (Eds.), Multicultural Education (10th ed.) (pp. 3-25). Place: 
Wiley.

Banks, J., Cochran-Smith, M., Moll, L., Richert, A., Zeichner, K., LePage, P., Darling-
Hammond, L., & Duffy, H. (with McDonald, M) (2005). Teaching diverse learners. 
In L. Darling-Hammond & J. Bransford (Eds.),  Preparing teachers for a changing 
world: What teachers should learn and be able to do (pp. 232-274). Jossey-Bass.

Barrett, M. D., Huber, J., & Reynolds, C. (2014). Developing intercultural competence 
through education. Strasbourg, France: Council of Europe Publishing.

Bennet, M. J. (1993). Towards Ethnorelativism: A Developmental Model of Intercultural 
Sensitivity. In R. M. Paige (Ed.), Education for the Intercultural Experience, (2nd ed.) 
(pp. 21-71). Intercultural Press.

Bennett, M. J. (2004). Becoming Intercultural Competent. In J. Wurzel (Ed.), 
Toward multiculturalism: A reader in multicultural education (2nd ed.) (pp. 62-77). 
Intercultural Resource Corporation. https://www.idrinstitute.org/wp-content/
uploads/2018/02/becoming_ic_competent.pdf

Blömeke, S., Gustafsson, J.-E., & Shavelson, R. J. (2015). Beyond dichotomies: 
Competence viewed as a continuum. Zeitschrift für Psychologie, 223(1), 3–13. 

	 https://psycnet.apa.org/doi/10.1027/2151-2604/a000194
Blömeke, S., Kaiser, G., König, J., & Jentsch, A. (2020). Profiles of mathematics teachers’ 

competence and their relation to instructional quality. ZDM, 52, 329-342. 
	 https://doi.org/10.1007/s11858-020-01128-y
Borko, H., Jacobs, J., Eiteljorg, E., & Pittman, M. E. (2008). Video as a tool for fostering 

productive discussions in mathematics professional development. Teaching and 
Teacher Education, 24(2), 417-436. 

	 https://doi.org/10.1016/j.tate.2006.11.012



131

References

R

Bosker, R. J.  (2005).  De grenzen van gedifferentieerd onderwijs. Groningen: 
Rijksuniversiteit Groningen.

Bransford, J., Derry, S., Berliner, D., & Hammerness, K. (2005).   Theories of 
learning and their roles in teaching. In Preparing teachers for a changing world: 
What teachers should learn and be able to do (pp. 40-87). Jossey-Bass.

Brown, D. F. (2004). Urban teachers’ professed classroom management strategies: 
Reflections of culturally responsive teaching. Urban Education, 39, 266-289.

	 https://doi.org/10.1177/0042085904263258
Carter, P. L., & Darling-Hammond, L. (2016). Teaching diverse learners. In Gitomer, 

D. H., & Bell, C. A. (Eds.), Handbook of research on teaching (5th ed., pp. 593-637). 
American Educational Research Association.

CBS ([Statistics Netherlands], 2018). Schooluitval onder tweede generatie jongeren [early 
school leaving among second-generation youth].

	 https://longreads.cbs.nl/integratie-2018/schooluitval-onder-tweede-generatie-
jongeren/

CBS (2021). De schooladviezen in groep 8: verschillen tussen groepen leerlingen [School 
advice in grade 8: differences between groups of pupils]. 

	 https://www.cbs.nl/nl-nl/longread/statistische-trends/2021/de-schooladviezen-
in-groep-8-verschillen-tussen-groepen-leerlingen

CBS (2022a). CBS introduceert nieuwe indeling bevolking naar herkomst [CBS introduces 
new classification of population by origin]. 

	 https://www.cbs.nl/nl-nl/nieuws/2022/07/cbs-introduceert-nieuwe-indeling-
bevolking-naar-herkomst

CBS (2022b). Schoolloopbanen van de tweede generatie [School careers of the 
second generation]. https://longreads.cbs.nl/integratie-en-samenleven-2022/
schoolloopbanen-van-de-tweede-generatie/

CBS (2023a). Bevolkingsteller [Population counter]. 
 	 https://www.cbs.nl/nl-nl/visualisaties/dashboard-bevolking/bevolkingsteller
CBS (2023b). Hoeveel inwoners hebben een herkomst buiten Nederland [How many 

residents have origins outside the Netherlands]? 
	 https://www.cbs.nl/nl-nl/dossier/dossier-asiel-migratie-en-integratie/hoeveel-

inwoners-hebben-een-herkomst-buiten-nederland
Chen, G. M., & Starosta, W. J. (2000). The development and validation of the 

intercultural sensitivity scale. Human Communication, 3(1), 1-15. 
	 https://doi.org/10.1037/t61546-000
Chi, M. T. H. (2006). Two approaches to the study of experts’ characteristics. In K. 

A. Ericsson, N. Charness, P. Feltovich, & R. Hoffman (Eds.), Expertise and expert 
performance (pp. 21-30). Cambridge University Press. 

	 https://doi.org/10.1017/CBO9780511816796



132

References

R

Cochran-Smith, M. (1995). Color blindness and basket making are not the answers: 
confronting the dilemmas of race, culture, and language diversity in teacher 
education. American Educational Research Journal, 32(3), 493-522. 

	 https://doi.org/10.3102/00028312032003493
Cochran-Smith, M., Ell, F., Grudnoff, L., Haigh, M., Hill, M., & Ludlow, L. (2016). 

Initial teacher education: What does it take to put equity at the center? Teaching and 
Teacher Education, 57, 67-78. https://doi.org/10.1016/j.tate.2016.03.006

Cochran-Smith, M., Villegas, A.M., Abrams, L., Chávez-Moreno, L.C., Mills, T.M., & 
Stern, R. (2016). Research on Teacher Preparation: Charting the Landscape of a 
Sprawling Field. In D. H. Gitomer & C. A. Bell (Eds.), Handbook of Research on 
Teaching (5th ed.) (pp. 439-547). AERA.

 	 https://doi.org/10.3102/978-0-935302-48-6_7
Cohen, L., Lawrence, M., & Morrison, K. (2011). Research methods in education. (7th 

ed.). Routledge.
Creswell, J. W. (2013). Qualitative inquiry and research design: choosing among five 

approaches (3rd ed). Sage.
Crul, M., Schneider, J. & Lelie, F. (2013). Superdiversiteit: Een nieuwe visie op integratie 

[Superdiversity: a new vision on integration]. VU Uitgeverij.
Crul, M., Uslu, G., & Lelie, Z. (2016). Superdiverse schoolklassen: een nieuwe uitdaging 

voor docenten [Superdiverse school classes: a new challenge for teachers]. In R. 
Fukkink & R. Oostdam (Eds). Onderwijs en opvoeding in een stedelijke context. Van 
startbekwaam naar stadsbekwaam [Education in an urban context. From entry-level 
competent to urban competent], 45-54. Coutinho. 

Deardorff, D. K. (2006). Identification and assessment of Intercultural Competence as a 
student outcome of internationalization. Journal of Studies in International Education, 
10(3), 241-266. https://doi.org/10.1177/1028315306287002 

Delpit, L. (1995). Other people’s children: cultural conflicts in the classrooms. The New 
Press. 

Denessen, E., Hornstra, L., van den Bergh, L., & Bijlstra, G. (2022). Implicit measures of 
teachers’ attitudes and stereotypes, and their effects on teacher practice and student 
outcomes: A review. Learning and Instruction, 78, 1–15. 

	 https://doi.org/10.1016/j.learninstruc.2020.101437 
De Valk, H. A. G. (2010). Children of immigrants in the Netherlands: Growing up in 

diversity. Child Indicators Research, 3(4), 503-524. 
	 https://doi.org/10.1007/s12187-010-9080-4
Doyle, W. (1986). Classroom organization and management. In M. C. Wittrock (Ed.), 

Handbook of research on teaching (pp.392-431). Macmillan.
Doyle, W. (2006). Ecological approaches to classroom management. In C. M. Evertson 

& C. S. Weinstein (Eds.), Handbook of classroom management: Research, practice, and 
contemporary issues (pp. 97-125). Lawrence Erlbaum Associates.



133

References

R

El Hadioui, I., Slootman, M., El-Akabawi, Z., Hammond, M., Mudde, A. L., & 
Schouwenburg, S. (2019). Switchen en klimmen: Over het switchgedrag van leerlingen 
en de klim op de schoolladder in een grootstedelijke omgeving. Van Gennep.

Evertson, C. M., & Weinstein, C. S. (2006). Classroom management as a field of inquiry. 
In C. M. Evertson & C. S. Weinstein (Eds.), Handbook of classroom management: 
research, practice, and contemporary issues (pp. 3-15). Lawrence Erlbaum Associates.

Ferdig, R.E., Kosko, K.W. (2020). Implementing 360 video to increase immersion, 
perceptual capacity, and teacher noticing. TechTrends, 64, 849–859. 

	 https://doi.org/10.1007/s11528-020-00522-3
Gaikhorst, L., Beishuizen, J., Roosenboom, B., & Volman, M. (2017). The challenges of 

beginning teachers in urban primary schools. European Journal of Teacher Education, 
40(1), 46-61. https://doi.org/10.1080/02619768.2016.1251900

Gay, G. (1993). Building cultural bridges: a bold proposal for teacher education. 
Education and Urban Society, 25(3), 285-299. 

	 https://doi.org/10.1177/0013124593025003006
Gay, G. (2002). Preparing for Culturally Responsive Teaching.  Journal of Teacher 

Education, 53(2), 106-116. 
	 https://doi.org/10.1177/0022487102053002003
Gay, G. (2006). Connections between classroom management and culturally responsive 

teaching. In C. M. Evertson & C. S. Weinstein (Eds.), Handbook of classroom 
management: research, practice, and contemporary issues. (pp. 343-370). Lawrence 
Erlbaum Associates.

Gay, G. (2010). Classroom practices for teaching diversity: an example from Washington 
State (United States). In OECD (Ed.), Educating teachers for diversity: Meeting the 
challenge (pp. 257-279). OECD Publishing. 

Gay, G. (2013). Teaching To and Through Cultural Diversity. Curriculum Inquiry, 43, 
48-70.

	 https://doi.org/10.1111/curi.12002
Gay, G. (2018). Culturally responsive teaching: Theory, research, and practice (3rd ed.). 

Teachers College Press.
Gay, G., & Howard, T. C. (2000). Multicultural Teacher Education for the 21st Century. 

Teacher Educator, 36, 1-16. 
	 https://doi.org/10.1080/08878730009555246
Gazeley, L., & Dunne, M. (2007). Researching class in the classroom: Addressing 

the social class attainment gap in initial teacher education. Journal of Education for 
Teaching, 33(4), 409-424.

	 https://doi.org/10.1080/02607470701603209
Hachfeld, A., Hahn, A., Schroeder, S., Anders, Y., & Kunter, Stanat, P., & Kunter, M. 

(2011). Assessing teachers’ multicultural and egalitarian beliefs: The Teacher 
Cultural Beliefs Scale. Teaching and Teacher Education, 27(6), 986-996.

	 https://doi.org/10.1016/j.tate.2011.04.006



134

References

R

Hachfeld, A., Hahn, A., Schroeder, S., Anders, Y., & Kunter, M. (2015). Should teachers 
be color blind? How multicultural and egalitarian beliefs differentially relate to 
aspects of teachers’ professional competence for teaching in diverse classrooms. 
Teaching and Teacher Education, 48, 44–55.

	 https://doi.org/10.1016/j.tate.2015.02.001 
Haddix, M. (2008). Beyond sociolinguistics: Towards a critical approach to cultural and 

linguistic diversity in teacher education. Language and Education, 22(5), 254-270.
	 https://doi.org/10.1080/09500780802152648
Hahn, A., Judd, C. M., & Park, B. (2010). Thinking about group differences: Ideologies 

and national identities. Psychological Inquiry, 21(2), 120-126.
	 https://doi.org/10.1080/1047840X.2010.483997
Hammer, M. (2012). The Intercultural Development Inventory: a new frontier in 

assessment and development of intercultural competence. In M. van de Berg, R. M. 
Paige, & K. H. Lou (Eds.), Student Learning Abroad (pp. 115-136). Stylus Publishing. 

Herzog-Punzenberger, B., Brown, M., Altrichter, H., & Gardezi, S. (2022). Preparing 
teachers for diversity: how are teacher education systems responding to cultural 
diversity – the case of Austria and Ireland. Teachers and Teaching, 29(5), 479-496.

	 https://doi.org/10.1080/13540602.2022.2062734
Hogg, L., & Volman, M. (2020). A Synthesis of Funds of Identity Research: Purposes, 

Tools, Pedagogical Approaches, and Outcomes. Review of Educational Research, 
90(6), 862-895.

	 https://doi.org/10.3102/0034654320964205
Hollins, E., & Guzman, M. T. (2005). Research on peparing teachers for diverse 

populations. In M. Cochran-Smith, & K. M. Zeichner (Eds), Studying teacher 
education: The report of the AERA panel on research and teacher education (pp. 477-
548). Mahawn: NJ: Lawrence Erlbaum.

House of the Dutch Provinces, 2023. Regio Randstad.
	 https://www.nl-prov.eu/regios/regio-randstad/
Huijnk, W. (2018). De religieuze beleving van moslims in Nederland: diversiteit en 

verandering in beeld [The religious experience of Muslims in the Netherlands: diversity 
and change in focus]. Sociaal en Cultureel Planbureau.

Inspectie van het Onderwijs [Dutch Inspectorate of Education] (2022a). Technisch 
rapport Voortgezet onderwijs. De Staat van het voortgezet onderwijs 2022 
[Technical Report Secondary Education. The State of Secondary Education 2022]. 
Utrecht.

	 https://www.onderwijsinspectie.nl/documenten/rapporten/2022/04/13/de-
staat-van-het-onderwijs-2022

Inspectie van het onderwijs (2022b). Schoolsegregatie [School segregation].
	 https://www.onderwijsinspectie.nl/documenten/rapporten/2022/04/13/

technisch-rapport-schoolsegregatie-svho-2022



135

References

R

Inspectie van het Onderwijs (2022c). Schoolloopbanen van nieuwkomers in het onderwijs 
[School careers of newcomers in education].

	 https://www.onderwijsinspectie.nl/documenten/publicaties/2022/04/22/
schoolloopbanen-van-nieuwkomers-in-het-onderwijs

Janssen, F., Westbroek, H., Doyle, W., & van Driel, J. (2013). How to make innovations 
practical. Teachers College Record, 115(7), 1–42. 

	 https://doi.org/10.1177/016146811311500703
Janssen, F., Westbroek, H., & Doyle, W. (2014). The Practical Turn in Teacher 

Education: Designing a Preparation Sequence for Core Practice Frames. Journal of 
Teacher Education, 65(3), 195-206.

	 https://doi.org/10.1177/0022487113518584
König, J., Santagata, R., Scheiner, T., Adleff, A.K., Yang, X., & Kaiser, G. (2022). Teacher 

noticing: a systematic literature review of conceptualizations, research designs, and 
findings on learning to notice. Educational Research Review, 36, 1-18. 

	 https://doi.org/10.1016/j.edurev.2022.100453
Ladson-Billings, G. (1994). The dreamkeepers: Succesful teachers of African-American 

children. Jossey-Bass.
Ladson-Billings, G. (1995). Toward a theory of culturally relevant pedagogy. American 

Educational Research Journal, 32(3), 465-491. 
	 https://doi.org/10.3102/00028312032003465
Ladson-Billings, G. (2006). Yes, but how do we do it? Practicing Culturally Relevant 

pedagogy. In J. G. Landsman, & C. Lewis (Eds.), White teachers, diverse classrooms: 
Creating inclusive schools, building on students’ diversity, and providing true educational 
equity (pp.33-46). Stylus Publishers.

Leeman, Y. (2003). De pedagogische opdracht in een multi-etnische context: 
docentdilemma’s. Pedagogische Studiën, 80, 468-484.

Leeman, Y. A. M. (2006). Teaching in ethnically diverse schools: Teachers’ 
professionalism. European Journal of Teacher Education, 29(3), 341-356. 

	 https://doi.org/10.1080/02619760600795171
Mason, J. (1996). Personal enquiry: Moving from concern towards research. Open 

University.
Merrill, M. D. (2002). First principles of instruction. Educational Technology Research 

and Development, 50(3), 43-59. 
	 https://doi.org/10.1007/BF02505024
Milner, H. R. (2006). Classroom management in urban classrooms. In C. M. Evertson 

& C. S. Weinstein (Eds.), Handbook of classroom management: research, practice, and 
contemporary issues. (pp. 491-522). Lawrence Erlbaum Associates.

Moll, L. C., Amanti, C., Neff, D., & González, N. (1992). Funds of knowledge for 
teaching: Using a qualitative approach to connect homes and classrooms. Theory 
Into Practice, 31(2), 132-141.

	 https://doi.org/10.1080/00405849209543534



136

References

R

Moustakas, C. (1994). Phenomenological research methods. Thousand Oaks, CA: Sage
Radstake, H. (2009). Teaching in diversity: Teachers and pupils about tense situations in 

ethnically heterogeneous classes. Garant.  
Radstake, H., & Leeman, Y. (2010). Guiding discussions in the class about ethnic 

diversity. Intercultural Education, 21, 429-442. 
	 https://doi.org/10.1080/14675986.2010.521378
Rubie-Davies, C. (2009). Teacher Expectations and Labeling. In Saha, L.J., Dworkin, 

A.G. (eds) International Handbook of Research on Teachers and Teaching (Vol 21). 
Springer International Handbooks of Education. 

	 https://doi.org/10.1007/978-0-387-73317-3_43
Schachner, M. K., Schwarzenthal, M., van de Vijver, F. J. R., & Noack, P. (2019). How 

all students can belong and achieve: Effects of the cultural diversity climate amongst 
students of immigrant and nonimmigrant background in Germany.  Journal of 
Educational Psychology, 111(4), 703–716.

	 http://dx.doi.org/10.1037/edu0000303
Schuitema, J., Radstake, H., van de Pol, J., & Veugelers, W. (2017). Guiding classroom 

discussions for democratic citizenship. Educational Studies, 44, 377-407.
	 https://doi.org/10.1080/14675986.2010.521378
Sensoy, O., & DiAngelo, R. (2017).  Is everyone really equal?  (2nd ed.). Teachers’ 

College Press.
SER ([Social Economic Council], 2023). Aantallen en herkomst asielzoekers [Numbers 

and origin of asylum seekers]. 
	 https://www.ser.nl/nl/thema/werkwijzer-vluchtelingen/feiten-en-cijfers/

aantallen-herkomst
Shah, N., & Coles, J. A. (2020). Preparing Teachers to Notice Race in Classrooms: 

Contextualizing the Competencies of Preservice Teachers with Antiracist 
Inclinations. Journal of Teacher Education, 71(5), 584–599. 

	 https://doi.org/10.1177/0022487119900204
Sherin, M.G., Jacobs, V.R., & Philipp, R.A. (2011). Situating the study of teacher 

noticing. In M. G. Sherin, V. R. Jacobs, & R. A. Philipp (Eds.), Mathematics teacher 
noticing: Seeing through teachers’ eyes (pp. 3-13). Routledge.

Sherin, M. G., & Russ, R. S. (2015). Teacher noticing via video: the role of interpretive 
frames. In B. Calandra & P. J. Rich (Eds.), Digital video for teacher education: research 
and practice. (pp. 3-20). Routledge.

Sherin, M. G. , & Van Es, E. A. (2009). Effects of video club participation on teachers’ 
professional vision. Journal of Teacher Education, 60(1), 20-37. 

	 https://doi.org/10.1177/0022487108328155
Skerrett, A. (2010). Teaching critical literacy for social justice. Action in Teacher 

Education, 31(4), 54-65.
	 https://doi.org/10.1080/01626620.2010.10463535
Snyder, R., & Varghese, M. (2019). Language diversity and schooling. In J. A. Banks & 

C. A. McGee Banks, (Eds.), Multicultural Education (10th ed.) (pp. 174-198). Wiley.



137

References

R

Stahnke, R., Schueler, S., & Roesken-Winter, B. (2016). Teachers’ perception, 
interpretation, and decision-making: A systematic review of empirical mathematics 
education research. ZDM – Mathematics Education, 48(1-2), 1-27. 

	 https://doi.org/10.1007/s11858-016-0775-y
Stevens, P. A., Clycq, N., Timmerman, C., & Van Houtte, M. (2011). Researching 

race/ethnicity and educational inequality in the Netherlands: A critical review of 
the research literature between 1980 and 2008. British Educational Research Journal, 
37(1), 5–43.

	 https://doi.org/10.1080/01411920903342053
Stürmer, K., Seidel, T., Müller, K., Häusler, J., & Cortina, K. S. (2017). What is in the 

eye of preservice teachers while instructing? An eye-tracking study about attention 
processes in different teaching situations. Zeitschrift für Erziehungswissenschaft, 20(1), 
75–92. 

	 https://doi.org/10.1007/s11618-017-0731-9
’t Gilde, J.,  &   Volman, M.  (2021).  Finding and using students’ funds of knowledge 

and identity in superdiverse primary schools: a collaborative action research 
project. Cambridge Journal of Education, 51(6), 673-692 

	 https://doi.org/10.1080/0305764X.2021.1906845
Theeuwes, B. C., Saab, N., Denessen, E. J. P. G., & Admiraal, W. F. (2019). Docenten 

en hun cultuurdiverse klassen in het voortgezet onderwijs [Teachers and their 
culturally diverse classrooms in Dutch Secondary Education]. Pedagogische Studiën, 
96(4), 218-243.

Thijs, J., & Verkuyten, M. (2014). School ethnic diversity and students’ interethnic 
relations. British Journal of Educational Psychology, 84(1), 1–21. 

	 https://psycnet.apa.org/doi/10.1111/bjep.12032
Thijs, J., Wansink, B., & Verkuyten, M. (2021). Verdraagzaamheid in het secundair 

onderwijs [Tolerance in secondary education]. Pedagogiek, 41(3), 317-340. 
	 https://doi.org/10.5117/PED2021.3.006.THIJ
Tielman, K., Den Brok, P., Bolhuis, S., & Vallejo, B. (2012). Collaborative learning 

in multicultural classrooms: A case study of Dutch senior secondary vocational 
education. Journal of Vocational Education & Training, 64(1), 103-118. 

	 https://doi.org/10.1080/13636820.2011.622448
Tielman, K., Wesselink, R., & den Brok, P. J. (2021). Tensions experienced by teachers 

of Dutch culturally diverse senior secondary vocational education and training: An 
exploratory study. International Journal of Training and Development, 00, 1-18. 

	 https://doi.org/10.1111/ijtd.12238
Van der Heijde, H., Bruin, K., Kampman, L., & Oosterhoff, S. (2022). Culturele diversiteit 

in de klas [Cultural diversity in the classroom]. (7nd ed.). Coutinho.
Van Es, E. A. (2011). A framework for learning to notice student thinking. In M. G. 

Sherin, V. R. Jacobs, & R. A. Philipp (Eds.), Mathematics teacher noticing: Seeing 
through teachers’ eyes (pp. 134-151). Routledge.



138

References

R

Van Es, E. A., Hand, V., & Mercado, J. (2017). Making visible the relationship between 
teachers’ noticing for equity and equitable teaching practice. In E. O. Schack, M. H. 
Fisher, & J. A. Wilhelm (Eds.), Teacher noticing: Bridging and broadening perspectives, 
contexts, and frameworks (pp. 251-270). Springer.

 	 https://doi.org/10.1007/978-3-319-46753-5
Van Es, E. A., & Sherin, M. G. (2002). Learning to notice: scaffolding new teachers’ 

interpretations of classroom interactions. Journal of Technology and Teacher 
Education, 10(4), 571-596.

Van Tartwijk, J., den Brok, P., Veldman, I., & Wubbels, T. (2009). Teachers’ practical 
knowledge about classroom management in multicultural classrooms. Teaching and 
Teacher Education, 25(3), 453-460. 

	 https://doi.org/10.1016/j.tate.2008.09.005
Verkuyten, M. & Thijs, J. (2002). Racist victimization among children in The 

Netherlands: The effect of ethnic group and school. Ethnic and Racial Studies, 25(2), 
310-331.

	 https://doi.org/10.1080/01419870120109502
Vervaet, R., Van Houtte, M., & Stevens, P. A. J. (2018). Multicultural school leadership, 

multicultural teacher culture and the ethnic prejudice of Flemish pupils.  Teaching 
and Teacher Education, 76, 68–77.

 	 https://doi.org/10.1016/j.tate.2018.08.009
Veugelers, W., & Vedder, P. H. (2002). Values in teaching. Teachers and teaching, 9(4), 

377-389. 
	 https://doi.org/10.1080/1354060032000097262
Vertovec, S.  (2007).  Super-diversity and its implications.  Ethnic and Racial 

Studies, 30(6), 1024-1054.
	 https://doi.org/10.1080/01419870701599465
Visser, D., Lemmens, A., Magnée, C., & Dillingh, R. (2022). Stapelen in het voortgezet 

onderwijs [Stacking in secondary education]. Den Haag: Centraal Planbureau.
	 https://www.cpb.nl/sites/default/files/omnidownload/CPB-Notitie-Stapelen-in-

het-voortgezet-onderwijs.pdf
Voion, 2022. Handreiking diversiteit en inclusie in het Voortgezet Onderwijs [Guidelines for 

diversity and inclusion in Secondary Education].  
	 https://www.voion.nl/media/5690/handreiking-diversiteit-en-inclusie-in-het-

voortgezet-onderwijsdef.pdf
Walton, G. M., & Cohen, G. L. (2007). A question of belonging: Race, social fit, and 

achievement. Journal of Personality and Social Psychology, 92(1), 82–96.
 	 https://doi.org/10.1037/0022-3514.92.1.82) 
Weinstein, C., Curran, M., & Tomlinson-Clarke, S. (2003). Culturally responsive 

classroom management: Awareness into action. Theory into Practice, 42(4), 269-276.
	 https://doi.org/10.1207/s15430421tip4204_2



139

References

R

Weinstein, C. S., Tomlinson-Clarke, S., & Curran, M. (2004). Toward a conception of 
culturally responsive classroom management. Journal of Teacher Education, 55, 25-
38.

	 https://doi.org/10.1177/0022487103259812
Wolff, C. E, Jarodzka, H., & Boshuizen, H. P. A. (2017). See and tell: Differences between 

expert and novice teachers’ interpretations of problematic classroom management 
events. Teaching and Teacher Education, 66(1), 295-308. 

	 https://doi.org/10.1016/j.tate.2017.04.015
Wolff, C. E., Jarodzka, H., & Boshuizen, H. P. A. (2021). Classroom management 

scripts: A theoretical model contrasting expert and novice teachers’ knowledge and 
awareness of classroom events. Educational Psychology Review, 33(1), 131-148. 

	 https://doi.org/10.1007/s10648-020-09542-0
Wolff, C. E, Jarodzka, H., Van den Bogert, N., & Boshuizen, H. P. A. (2016). Teacher 

vision: Expert and novice teachers’ perception of problematic classroom management 
scenes. Instructional Science, 44(3), 243-265. 

	 https://psycnet.apa.org/doi/10.1007/s11251-016-9367-z 
Wolff, C. E, van den Bogert, N., Jarodzka, H., & Boshuizen, H. P. A. (2015). Keeping an 

eye on learning: differences between expert and novice teachers’ representations of 
classroom management events. Journal of Teacher Education, 66(1), 68-85. 

	 https://doi.org/10.1177/0022487114549810
Wubbels, T., den Brok, P., Veldman, I., & van Tartwijk, J. (2006). Teacher interpersonal 

competence for Dutch secondary multicultural classrooms. Teachers and teaching, 
12(4), 407-433.

	 https://doi.org/10.1080/13450600600644269





Appendix



142

A

A
pp

en
di

x 
to

 C
ha

pt
er

 2

Te
ac

hi
ng

 d
im

en
sio

n 
ca

te
go

rie
s,

 re
as

on
ed

 te
ac

hi
ng

 p
ra

cti
ce

s a
nd

 e
xa

m
pl

e 
qu

ot
es

 fr
om

 te
ac

he
rs

Te
ac

hi
ng

 d
im

en
-

sio
n 

ca
te

go
rie

s
Re

as
on

ed
 te

ac
hi

ng
 p

ra
cti

ce
s 

Ex
am

pl
e q

uo
te

s f
ro

m
 te

ac
he

rs

Fo
st

er
in

g 
in

te
rp

er
so

na
l 

re
la

tio
ns

hi
ps

 
w

ith
 st

ud
en

ts
 

n  = 
13

f =
  55

1.
	

Be
in

g 
ge

nu
in

el
y 

in
te

re
st

ed
 in

 th
e s

tu
de

nt
s 

as
 in

di
vi

du
al

s 
n 

= 
10

 (G
er

m
an

, H
ist

or
y,

 P
hy

sic
al

 E
du

ca
tio

n,
 A

rt
 E

du
ca

tio
n,

 F
re

nc
h,

 

G
eo

gr
ap

hy
, M

us
ic

, D
ut

ch
)

f   = 
 22

I w
an

t t
o m

ak
e s

tu
de

nt
s f

ee
l s

ee
n 

by
 a

ck
no

wl
ed

gi
ng

 w
ha

t I
 ob

se
rv

e, 
su

ch
 a

s b
y s

im
pl

y a
dd

re
ssi

ng
 th

em
 w

he
n 

th
ey

’re
 w

ea
rin

g s
om

et
hi

ng
 n

ice
, o

r 
wh

en
 th

ey
’ve

 d
on

e s
om

et
hi

ng
 go

od
, o

r i
f I

’ve
 h

ea
rd

 so
m

et
hi

ng
 a

bo
ut

 th
em

. I
 fo

llo
w 

up
 o

n 
th

es
e m

om
en

ts 
la

te
r. 

Fo
r e

xa
m

pl
e, 

th
er

e’s
 a

 gi
rl 

wh
o’

s 
al

wa
ys

 ch
ee

rfu
l. I

 m
en

tio
n 

to
 h

er
 th

at
 I 

al
wa

ys
 fe

el 
ha

pp
y b

ec
au

se
 o

f h
er

 ch
ee

rfu
ln

es
s, 

an
d 

th
at

’s 
re

al
ly

 n
ice

. T
hi

s w
ay

, I
 tr

y t
o c

on
ne

ct 
wi

th
 ev

-
er

yo
ne

 a
nd

 n
ot

 ju
st 

tre
at

 th
e s

tu
de

nt
s a

s a
 gr

ou
p.

 I 
ex

pl
ici

tly
 a

ck
no

wl
ed

ge
 w

ha
t s

tu
de

nt
s d

o 
we

ll.
 F

or
 ex

am
pl

e, 
a 

gi
rl 

ga
ve

 so
m

e g
re

at
 a

ns
we

rs
. A

t 
th

at
 m

om
en

t, 
I t

hi
nk

 to
 m

ys
elf

, ‘L
at

er
, I

 n
ee

d 
to

 a
pp

ro
ac

h 
he

r t
o 

sa
y t

ha
t I

 th
ou

gh
t i

t w
as

 re
al

ly
 ex

ce
lle

nt
,’ b

ec
au

se
 yo

u 
m

ig
ht

 a
lw

ay
s s

ay
 ‘g

oo
d’

 
to

 a
n 

an
sw

er
 or

 so
m

et
hi

ng
, b

ut
 w

he
n 

I fi
nd

 it
 ou

tst
an

di
ng

 a
nd

 a
bo

ve
 th

e r
es

t, 
I w

an
t t

o 
ac

kn
ow

led
ge

 th
at

. W
he

n 
yo

u’
re

 w
al

ki
ng

 th
ro

ug
h 

th
e 

co
rr

id
or

s, 
I t

hi
nk

 it
’s 

im
po

rta
nt

 to
 gr

ee
t c

hi
ld

re
n 

or
 m

ay
be

 sa
y, 

‘O
h,

 yo
u 

ar
e h

er
e s

o 
ea

rly
?’ 

It’
s a

bo
ut

 th
at

 se
ns

e o
f b

ein
g ‘

se
en

.’ T
he

 a
dv

an
ta

ge
 is

 
th

at
 w

e a
re

 a
 sm

al
l s

ch
oo

l (
Fr

en
ch

)
2.

	
Be

in
g 

aw
ar

e o
f a

nd
 re

sp
on

di
ng

 to
 in

te
r-

cu
ltu

ra
l d

iff
er

en
ce

s a
nd

 te
ns

io
ns

 
n   = 

 7  (E
ng

lis
h,

 H
ist

or
y,

 P
hy

sic
al

 E
du

ca
tio

n,
 A

rt
 E

du
ca

tio
n,

 D
ut

ch
, G

er
m

an
)

f  
= 

11

St
ud

en
ts 

do
n’

t r
ea

di
ly

 id
en

tif
y m

y b
ac

kg
ro

un
d 

in
 th

em
se

lv
es

. Y
ou

 h
av

e t
o 

co
ns

id
er

 th
at

 m
an

y m
em

be
rs

 of
 th

e c
la

ss 
m

ay
 n

ot
 u

nd
er

sta
nd

 ce
rta

in
 

th
in

gs
 or

 m
ay

 p
er

ce
iv

e t
he

m
 d

iff
er

en
tly

. S
om

et
im

es
, y

ou
 n

ee
d 

to
 ex

pl
ai

n 
th

in
gs

 ex
pl

ici
tly

 o
r t

ak
e a

 d
iff

er
en

t a
pp

ro
ac

h.
 T

hi
s a

lso
 a

pp
lie

s t
o j

ok
es

. 
Fo

r s
om

e s
tu

de
nt

s, 
th

es
e a

re
n’

t j
ok

es
 b

ec
au

se
 th

ey
 d

on
’t 

un
de

rs
ta

nd
 th

em
. T

he
 sa

m
e g

oe
s f

or
 D

ut
ch

 sa
yi

ng
s a

nd
 ex

pr
es

sio
ns

... 
Yo

u 
ha

ve
 to

 th
in

k 
m

or
e o

fte
n:

 ‘W
ha

t c
ou

ld
 th

at
 m

ea
n 

fo
r t

ha
t g

ro
up

 of
 st

ud
en

ts?
 C

ou
ld

 it
 p

ro
vo

ke
 a

 ce
rta

in
 re

ac
tio

n 
an

d 
wh

y?
’ (

Ar
ts)

3.
	

T
ak

in
g 

st
ud

en
ts

’ h
om

e s
itu

at
io

n 
in

to
 

ac
co

un
t. 

n   = 
 5

 (H
ist

or
y,

 F
re

nc
h,

 G
eo

gr
ap

hy
, E

co
no

m
ic

s, 
D

ut
ch

) 

f  
=    7

W
he

n 
yo

u 
ha

ve
 a

n 
in

di
vi

du
al

 co
nv

er
sa

tio
n 

wi
th

 a
 st

ud
en

t, 
fo

r i
ns

ta
nc

e a
bo

ut
 a

bs
en

ce
, y

ou
 ge

t a
ll 

so
rts

 of
 p

ol
iti

ca
lly

 co
rr

ec
t a

ns
we

rs
 li

ke
, ‘I

 
un

de
rs

ta
nd

, s
ir,

 n
ex

t t
im

e..
.’ I

 th
en

 sa
y, 

‘I 
do

n’
t n

ee
d 

to
 h

av
e t

ha
t c

on
ve

rs
at

io
n 

be
ca

us
e y

ou
 d

on
’t 

m
ea

n 
it.

 W
e n

ee
d 

to
 h

av
e t

he
 re

al
 co

nv
er

sa
tio

n.
 

W
ha

t’s
 go

in
g o

n?
 I 

do
n’

t w
an

t a
 co

nv
er

sa
tio

n 
wh

er
e y

ou
 sa

y ‘
ye

s, 
ye

s’ 
an

d 
do

 th
e s

am
e t

hi
ng

 n
ex

t t
im

e. 
Yo

u 
ju

st 
ne

ed
 to

 sa
y w

ha
t t

he
 is

su
e i

s.’
” 

(E
co

no
m

ics
)

4.
	

Be
in

g 
cu

rio
us

 to
 st

ud
en

ts
’ c

ul
tu

ra
l b

ac
k-

gr
ou

nd
n 

=   5 
(G

er
m

an
, P

hy
sic

al
 E

du
ca

tio
n,

 H
ist

or
y,

 E
co

no
m

ic
s)

 

f  = 
 6

I a
m

 ve
ry

 in
te

re
ste

d 
in

 th
e c

ul
tu

ra
l b

ac
kg

ro
un

ds
 of

 th
e s

tu
de

nt
s, 

bu
t i

n 
th

e h
us

tle
 a

nd
 b

us
tle

 o
f e

ve
ry

da
y l

ife
, I

 d
on

’t 
al

wa
ys

 m
an

ag
e t

o d
elv

e 
in

to
 th

e d
iff

er
en

t c
ul

tu
re

s. 
I t

ry
 to

 en
ga

ge
 in

 co
nv

er
sa

tio
ns

 w
ith

 th
e s

tu
de

nt
s, 

fo
r i

ns
ta

nc
e d

ur
in

g S
in

te
rk

la
as

. I
 th

en
 a

sk
, ‘W

ha
t d

o y
ou

 d
o w

ith
 

Si
nt

er
kl

aa
s?

 D
o y

ou
 h

av
e s

pe
cifi

c t
ra

di
tio

ns
?’ 

W
e h

ad
 a

 C
hr

ist
m

as
 d

in
ne

r w
he

re
 m

an
y s

tu
de

nt
s b

ro
ug

ht
 d

ish
es

. T
he

n 
I a

sk
ed

, ‘W
ha

t i
s a

ll 
th

is?
 

D
o y

ou
 ea

t t
hi

s d
ur

in
g s

pe
cifi

c c
ele

br
at

io
ns

?’ 
Th

is 
wa

y, 
yo

u 
lea

rn
 a

 lo
t. 

Th
er

e i
s a

lso
 a

 b
oy

 in
 m

y c
la

ss 
wh

o a
lw

ay
s h

as
 a

 n
ec

kl
ac

e i
n 

hi
s h

an
d.

 
I a

sk
ed

 h
im

, ‘W
hy

 d
o y

ou
 h

av
e t

ha
t n

ec
kl

ac
e?

’ H
e s

ai
d,

 ‘I
t’s

 a
 p

ra
ye

r c
ha

in
.’ A

ctu
al

ly
, y

ou
 sh

ou
ld

n’
t c

al
l i

t a
 n

ec
kl

ac
e. 

I’v
e f

or
go

tte
n 

th
e n

am
e 

ag
ai

n,
 b

ut
 d

ur
in

g p
ra

ye
r, 

yo
u 

m
ov

e t
he

 b
ea

ds
, a

nd
 w

he
n 

th
e b

ea
ds

 a
re

 fi
ni

sh
ed

, t
he

 p
ra

ye
r i

s d
on

e. 
Th

ey
 re

al
ly

 en
jo

y t
al

ki
ng

 a
bo

ut
 it

. (
G

er
m

an
)

5.
	

Bu
ild

in
g 

tr
us

t a
nd

 h
av

in
g 

fu
n 

w
ith

 st
u-

de
nt

s 
n  =   4 

(P
hy

sic
al

 E
du

ca
tio

n,
 E

co
no

m
ic

s, 
G

er
m

an
, D

ut
ch

) 
f  

= 
6

I s
om

et
im

es
 sa

y w
ith

 th
e d

oo
r c

lo
se

d,
 ‘G

uy
s, 

we
’re

 ca
lli

ng
 it

 a
 d

ay
. I

t’s
 n

ot
 a

llo
we

d,
 so

 ju
st 

ca
lm

ly
 h

ea
d 

do
wn

sta
irs

. I
f I

 ge
t a

ny
 co

m
pl

ai
nt

s a
bo

ut
 

th
is,

 w
e w

on
’t 

do
 it

 a
ga

in
.’ .

.. I
 d

o t
ho

se
 k

in
ds

 of
 th

in
gs

. T
he

y l
ik

e t
ha

t a
nd

 re
al

ly
 a

pp
re

cia
te

 it
. (

Ec
on

om
ics

)

6.
	

Be
in

g 
au

th
en

tic
 an

d 
sh

ow
in

g 
yo

ur
 p

er
so

n-
al

ity
 b

eh
in

d 
yo

ur
 te

ac
he

r r
ol

e 
n   =   3 

(F
re

nc
h,

 M
us

ic
, D

ut
ch

) 

f  
= 

 3

M
y c

ol
lea

gu
e (

PE
 te

ac
he

r a
nd

 d
ep

ar
tm

en
t h

ea
d)

 ca
n 

sa
y a

nd
 p

hy
sic

al
ly

 en
ga

ge
 w

ith
 st

ud
en

ts 
m

uc
h 

m
or

e t
ha

n 
m

os
t c

ol
lea

gu
es

, I
 th

in
k.

 H
e j

us
t 

m
es

se
s a

ro
un

d 
a 

bi
t w

ith
 th

os
e ‘

m
ac

ho
 b

oy
s.’

 T
he

n,
 h

e s
te

ps
 b

ac
k 

in
to

 th
e ‘

de
pa

rtm
en

t h
ea

d’
 ro

le,
 a

nd
 th

ey
 a

cc
ep

t t
ha

t t
oo

. W
hi

le 
I c

an
’t 

se
e 

m
ys

elf
 w

re
stl

in
g w

ith
 th

os
e b

oy
s. 

It’
s n

ot
 in

 m
y c

ha
ra

cte
r, 

an
d 

th
ey

 w
ou

ld
n’

t a
cc

ep
t i

t b
ec

au
se

 it
’s 

no
t g

en
ui

ne
. T

he
y c

an
 se

ns
e t

ha
t. 

So
, I

 th
in

k 
yo

u 
re

al
ly

 h
av

e t
o b

e y
ou

rs
elf

 a
nd

 ex
pr

es
s t

ha
t. 

(M
us

ic)
I s

om
et

im
es

 sh
ar

e a
 b

it 
ab

ou
t m

ys
elf

 a
nd

 m
y a

pp
ro

ac
h 

to
 li

fe.
 F

or
 in

sta
nc

e, 
I fi

nd
 h

ea
lth

y e
at

in
g i

m
po

rta
nt

. W
he

n 
stu

de
nt

s a
sk

 w
ha

t I
 ea

t, 
I 

m
ig

ht
 m

en
tio

n 
ca

ul
ifl

ow
er

 ri
ce

, f
or

 ex
am

pl
e. 

La
te

r, 
an

 A
fg

ha
n 

gi
rl 

to
ld

 m
e s

he
 h

ad
 tr

ied
 ca

ul
ifl

ow
er

 ri
ce

 a
nd

 li
ke

d 
it.

 T
ho

se
 k

in
ds

 of
 th

in
gs

. 
Th

er
e’s

 a
 w

or
ld

 m
ap

 in
 th

e c
la

ssr
oo

m
, a

nd
 I 

m
en

tio
ne

d 
th

at
 I 

liv
ed

 in
 S

in
ga

po
re

. ‘W
he

re
 is

 th
at

, M
iss

?’ 
‘W

ell
, t

he
re

.’ A
nd

 th
en

 I 
sw

ift
ly

 co
nt

in
ue

 
wi

th
 th

e l
es

so
n.

 Ju
st 

so
m

et
hi

ng
 ve

ry
 b

rie
f, 

pe
rs

on
al

, a
nd

 th
en

 b
ac

k 
to

 te
ac

hi
ng

. T
wo

 m
in

ut
es

 a
nd

 th
en

 b
ac

k 
to

 th
e l

es
so

n.
 (D

ut
ch

)



143

A

Pr
ev

en
tin

g 
an

d 
ad

dr
es

sin
g 

di
sr

up
tiv

e 
be

ha
vi

ou
r

n   =  10
f  

= 
39

1.
	

Be
in

g 
al

er
t t

o 
an

d 
pr

ev
en

tin
g 

st
ud

en
ts

’ 
lo

ss
 o

f f
ac

e

n  =   7 
(G

er
m

an
, E

ng
lis

h,
 F

re
nc

h,
 H

ist
or

y,
 E

co
no

m
ic

s, 
D

ut
ch

) 

f  
= 

10

I’v
e i

nf
or

m
ed

 m
ys

elf
 a

bo
ut

 sp
ec

ifi
c t

hi
ng

s t
ha

t a
re

 p
ar

tic
ul

ar
ly

 im
po

rta
nt

 in
 M

or
oc

ca
n 

cu
ltu

re
, s

uc
h 

as
 lo

sin
g f

ac
e, 

fo
r e

xa
m

pl
e. 

I w
ill

 n
ev

er
 

ap
pr

oa
ch

 a
 st

ud
en

t c
yn

ica
lly

 in
 cl

as
s. 

I a
lw

ay
s a

sse
ss 

th
e s

itu
at

io
n.

 It
’s 

m
uc

h 
m

or
e e

ffe
cti

ve
 to

 ca
ll 

stu
de

nt
s o

ve
r a

nd
 ta

lk
 to

 th
em

 on
e-t

o-
on

e. 
Th

is 
pl

ay
s a

 ro
le 

in
 ot

he
r c

ul
tu

re
s a

s w
ell

, b
ut

 I 
fin

d 
it 

str
on

ge
st 

in
 th

e M
or

oc
ca

n 
cu

ltu
re

. A
t l

ea
st,

 th
at

’s 
be

en
 m

y e
xp

er
ien

ce
. T

he
se

 ch
ild

re
n 

ar
e 

th
e q

ui
ck

es
t t

o f
ee

l o
ffe

nc
e i

f, 
fo

r i
ns

ta
nc

e, 
yo

u 
ta

ck
le 

th
em

 a
bo

ut
 th

e f
ac

t t
ha

t t
he

y h
av

en
’t 

do
ne

 th
eir

 h
om

ew
or

k.
 I 

sa
y, 

‘C
om

e s
ee

 m
e a

t t
he

 en
d 

of
 th

e l
es

so
n.

’ (
G

er
m

an
)

2.
	

Be
in

g 
cl

ea
r a

nd
 co

ns
ist

en
t r

eg
ar

di
ng

 
pr

oc
ed

ur
es

 an
d 

co
m

m
itm

en
ts

 
n  =   4

 (E
ng

lis
h,

 G
eo

gr
ap

hy
, G

er
m

an
, D

ut
ch

) 

f  
= 

10

It’
s i

m
po

rta
nt

 th
at

 th
e e

nt
ire

 sc
ho

ol
 h

as
 th

e s
am

e b
as

ic 
ag

re
em

en
ts 

ab
ou

t h
ow

 to
 in

te
ra

ct 
wi

th
 ea

ch
 ot

he
r a

nd
 w

ha
t i

s e
xp

ec
te

d.
 F

or
 ex

am
pl

e, 
th

e r
ul

es
 re

ga
rd

in
g t

oi
let

 u
se

, p
ho

ne
 u

se
, lo

ck
er

 u
se

 - 
th

es
e s

ho
ul

d 
be

 in
gr

ai
ne

d 
in

 Y
ea

r 1
 a

nd
 co

nd
iti

on
ed

. I
t h

as
 to

 b
e t

he
 sa

m
e f

or
 ev

er
y t

ea
ch

er
, 

or
 el

se
 st

ud
en

ts 
ge

t c
on

fu
se

d.
 Y

ou
 h

av
e t

o b
e v

er
y s

tri
ct 

ab
ou

t t
he

 st
ru

ctu
re

 a
nd

 h
ow

 yo
u 

m
an

ag
e t

ha
t. 

D
ep

ar
tm

en
ts 

ne
ed

 to
 w

or
k 

ve
ry

 cl
os

ely
 on

 
th

is.
 A

s w
ell

 a
s t

he
 cu

rr
icu

lu
m

, y
ou

 n
ee

d 
be

ha
vi

ou
r r

ou
te

s t
oo

: ‘
H

ow
 d

o 
yo

u 
gu

id
e s

tu
de

nt
s f

ro
m

 le
ve

l 1
 to

 4
 in

 te
rm

s o
f b

eh
av

io
ur

?’.
 Y

ou
 w

an
t 

to
 m

ax
im

iz
e c

al
m

ne
ss,

 b
e a

s p
re

di
cta

bl
e a

s p
os

sib
le 

fo
r a

 ce
rta

in
 ty

pe
 o

f s
tu

de
nt

 (t
ho

se
 in

vo
lv

ed
 in

 st
re

et
 cu

ltu
re

), 
so

 th
ey

 k
no

w 
ex

ac
tly

 w
ha

t t
o 

ex
pe

ct,
 fe

w 
su

rp
ris

es
. T

he
y s

ho
ul

d 
al

wa
ys

 k
no

w 
ho

w 
a 

te
ac

he
r w

ill
 re

ac
t: 

if 
th

ey
 d

o 
A 

an
d 

ge
t B

 on
e d

ay
, it

 sh
ou

ld
n’

t b
e C

 th
e n

ex
t d

ay
. Y

ou
r 

sy
ste

m
 n

ee
ds

 to
 b

e c
on

sis
te

nt
, s

o y
ou

 sh
ou

ld
n’

t k
ee

p 
ch

an
gi

ng
 th

e s
ys

te
m

. (
En

gl
ish

)
3.

	
Be

in
g 

al
er

t t
o 

an
d 

an
tic

ip
at

in
g 

in
sin

ce
rit

y 

n 
=   3

 (P
hy

sic
al

 E
du

ca
tio

n,
 H

ist
or

y,
 G

er
m

an
) 

f  
= 

 8

A 
gi

rl 
(w

ho
 d

isp
la

ys
 st

re
et

 cu
ltu

re
 b

eh
av

io
ur

), 
su

bm
itt

ed
 h

er
 p

ro
jec

t, 
an

d 
I k

no
w 

th
at

 sh
e i

s o
fte

n 
no

t e
nt

ire
ly

 ge
nu

in
e o

r h
on

es
t. 

I c
he

ck
ed

 th
e 

as
sig

nm
en

t f
or

 p
la

gi
ar

ism
: 8

0%
 w

as
 co

pi
ed

 fr
om

 th
e i

nt
er

ne
t. 

So
 I 

sa
id

 to
 h

er
, ‘Y

ou
 k

no
w 

yo
u 

ha
ve

 to
 w

rit
e t

hi
ng

s y
ou

rs
elf

 fo
r a

 p
iec

e o
f c

ou
rs

e-
wo

rk
 li

ke
 th

is,
 d

on
’t 

yo
u.

 T
hi

s w
on

’t 
do

.’ A
t fi

rs
t, 

th
er

e’s
 d

en
ia

l. I
 sa

id
, ‘T

he
re

’s 
no

 p
oi

nt
 in

 d
en

yi
ng

 it
, I

’ve
 sc

an
ne

d 
it.

 Ju
st 

ad
m

it 
it.

 It
 n

ee
ds

 to
 b

e 
ch

an
ge

d.
 If

 yo
u’

re
 se

rio
us

 a
bo

ut
 yo

ur
 fi

na
l e

xa
m

s, 
yo

u’
ll 

ha
ve

 to
 d

o 
be

tte
r t

ha
n 

th
is.

’ S
tu

de
nt

s a
re

 re
ce

pt
iv

e t
o t

ha
t. 

Al
wa

ys
 on

e-t
o-

on
e. 

I’m
 ve

ry
 

ca
re

fu
l n

ot
 to

 ch
al

len
ge

 b
eh

av
io

ur
 in

 th
e c

la
ssr

oo
m

. I
 ju

st 
sli

p 
in

 d
ur

in
g t

he
 co

nv
er

sa
tio

n:
 ‘D

et
en

tio
n 

af
te

r s
ch

oo
l.’

 (E
co

no
m

ics
)

4.
	

N
ot

 al
lo

w
in

g 
ne

go
tia

tio
n 

or
 d

isc
us

sin
g 

sa
nc

tio
ns

 d
ur

in
g 

cl
as

s 
n 

 =   4
 (E

ng
lis

h,
 H

ist
or

y,
 E

co
no

m
ic

s, 
D

ut
ch

) 

f  
 = 

 5

N
ev

er
 en

ga
ge

 in
 a

 d
isc

us
sio

n 
du

rin
g t

he
 le

sso
n.

 N
ev

er
! S

om
et

im
es

 st
ud

en
ts 

try
 to

 p
ro

vo
ke

 m
e, 

bu
t i

t d
oe

sn
’t 

wo
rk

. ‘I
’d

 b
e h

ap
py

 to
 d

isc
us

s i
t w

ith
 

yo
u,

 b
ut

 le
t’s

 d
o i

t d
ur

in
g t

he
 b

re
ak

.’ ‘
Ah

, n
o, 

m
iss

, I
 d

on
’t 

ha
ve

 ti
m

e t
he

n.
’ ‘

Th
at

’s 
fin

e.’
 D

on
e. 

I a
lw

ay
s g

iv
e t

he
m

 th
e o

pp
or

tu
ni

ty
: ‘

Yo
u 

ca
n 

co
m

e, 
bu

t n
ot

 d
ur

in
g m

y c
la

ss 
be

ca
us

e I
 h

av
e a

 p
la

n,
 a

nd
 th

at
’s 

wh
at

 w
e’r

e g
oi

ng
 to

 d
o.’

 (D
ut

ch
)

If 
stu

de
nt

s w
an

t t
o e

ng
ag

e i
n 

di
sc

us
sio

n 
or

 n
eg

ot
ia

te
, I

 ju
st 

tu
rn

 it
 in

to
 a

 jo
ke

. T
ha

t w
ay

, t
he

y u
nd

er
sta

nd
. I

 n
ev

er
 ge

t i
nv

ol
ve

d.
 Y

ou
 h

av
e t

o b
e 

cle
ar

 a
bo

ut
 w

ha
t y

ou
 w

an
t a

nd
 n

ot
 le

t y
ou

rs
elf

 b
e d

ist
ra

cte
d.

 (H
ist

or
y)

5.
	

Re
sp

on
di

ng
 to

 ac
cu

sa
tio

ns
 o

f d
isc

rim
i-

na
tio

n 

n  =   2 
(M

us
ic

, E
co

no
m

ic
s)

 

f  
= 

 4

So
m

e s
tu

de
nt

s fi
nd

 it
 a

m
us

in
g t

o s
ay

 th
at

 yo
u 

ha
ve

 m
ad

e a
 ra

cis
t c

om
m

en
t. 

Fo
r i

ns
ta

nc
e, 

a 
stu

de
nt

 on
ce

 a
sk

ed
 m

e s
om

et
hi

ng
 I 

co
ul

dn
’t 

ap
pr

ov
e. 

‘S
ir,

 th
at

’s 
ra

cis
t.’

 It
 w

as
 h

is 
wa

y o
f j

ok
in

g. 
So

, I
 sa

id
, ‘D

o y
ou

 u
nd

er
sta

nd
 th

at
 I 

m
ig

ht
 n

ot
 fi

nd
 th

at
 fu

nn
y?

 B
ec

au
se

 h
ow

 d
o I

 k
no

w 
if 

yo
u 

m
ea

n 
it 

or
 n

ot
? A

nd
 on

 w
ha

t b
as

is 
ar

e y
ou

 sa
yi

ng
 th

at
?’ 

Th
en

, I
 d

id
 ge

t a
n 

ap
ol

og
y f

ro
m

 h
im

. (
M

us
ic)

If 
th

er
e a

re
 tw

o d
om

in
an

t c
ul

tu
ra

l g
ro

up
s i

n 
cla

ss,
 su

ch
 a

s M
or

oc
ca

ns
 a

nd
 T

ur
ks

, f
or

 ex
am

pl
e, 

yo
u 

ha
ve

 to
 m

ak
e v

er
y s

ur
e t

ha
t y

ou
 d

on
’t 

fa
vo

ur
 

or
 d

isa
dv

an
ta

ge
 on

e g
ro

up
, a

s t
he

n 
yo

u 
m

ig
ht

 b
e l

ab
ell

ed
 a

s ‘
pr

o-
Tu

rk
’ o

r ‘
pr

o-
M

or
oc

ca
n’

 a
nd

 ev
en

 a
cc

us
ed

 of
 b

ein
g r

ac
ist

, e
tc.

 If
 I 

ha
ve

 to
 se

nd
 

a 
Tu

rk
ish

 st
ud

en
t o

ut
 of

 th
e c

la
ss,

 I 
m

ak
e s

ur
e t

he
re

 w
as

n’
t a

 re
as

on
 to

 se
nd

 o
ut

 a
 M

or
oc

ca
n 

stu
de

nt
 a

s w
ell

. (
Ec

on
om

ics
)

6.
	

Re
st

or
in

g 
th

e r
el

at
io

ns
hi

p 
af

te
r c

or
re

ct
in

g 
be

ha
vi

ou
r

n 
=   2 

(P
hy

sic
al

 E
du

ca
tio

n,
 E

co
no

m
ic

s)

f  
= 

 2
 

W
he

n 
I’v

e h
ad

 a
 fa

lli
ng

 ou
t w

ith
 a

 st
ud

en
t, 

th
e n

ex
t d

ay
 I 

sa
y, 

‘H
ey

, g
oo

d 
m

or
ni

ng
. C

om
e h

er
e, 

bu
dd

y, 
wh

at
 h

ap
pe

ne
d?

’ T
he

n,
 I 

gi
ve

 th
at

 
stu

de
nt

 so
m

e p
os

iti
ve

 a
tte

nt
io

n 
fo

r a
 fe

w 
da

ys
. (

Ph
ys

ica
l e

du
ca

tio
n)



144

A

Fo
st

er
in

g 
so

ci
al

 co
he

sio
n

n 
=   10

f  
= 

 2
8

1.
	

En
co

ur
ag

in
g 

in
te

re
st

 an
d 

to
le

ra
nc

e f
or

 
ea

ch
 o

th
er

n 
=   8 

(G
er

m
an

, E
ng

lis
h,

 P
hy

sic
al

 E
du

ca
tio

n,
 F

re
nc

h,
 D

ut
ch

, M
us

ic
,   

    
    

    
 

    
    

    
   E

co
no

m
ic

s)

f  
= 

15

W
ith

 th
e c

la
ss,

 I 
di

sc
us

s h
ow

 ce
rta

in
 b

eh
av

io
ur

s m
ig

ht
 b

e p
er

ce
iv

ed
 d

iff
er

en
tly

 in
 o

th
er

 cu
ltu

re
s, 

fo
r i

ns
ta

nc
e, 

wh
en

 b
oy

s n
ud

ge
 or

 to
uc

h 
M

us
lim

 
gi

rls
,  (

sh
ow

in
g o

ff,
 h

or
m

on
es

 a
t p

la
y)

. S
tu

de
nt

s a
re

n’
t a

wa
re

 th
at

 th
is 

be
ha

vi
ou

r m
ig

ht
 co

m
e a

cr
os

s d
iff

er
en

tly
 fr

om
 w

ha
t t

he
y i

nt
en

de
d.

 If
 a

 
gi

rl 
ap

pr
oa

ch
es

 m
e a

nd
 sa

ys
 th

is 
be

ha
vi

ou
r m

ak
es

 h
er

 fe
el 

un
co

m
fo

rta
bl

e, 
th

at
’s 

wh
en

 I 
ha

ve
 a

 co
nv

er
sa

tio
n 

wi
th

 th
e c

la
ss 

ab
ou

t i
t. 

I t
he

n 
as

k 
th

e s
tu

de
nt

, ‘C
an

 yo
u 

ex
pl

ai
n 

to
 th

e c
la

ss 
ho

w 
th

is 
m

ak
es

 yo
u 

fee
l a

nd
 w

hy
?’ 

(D
ut

ch
)

En
co

ur
ag

e s
tu

de
nt

s t
o g

iv
e a

 p
re

se
nt

at
io

n 
ab

ou
t t

he
ir 

cu
ltu

ra
l p

ra
cti

ce
s (

e.g
., w

hy
 th

ey
 w

ea
r l

on
g r

ob
es

, w
hy

 th
ey

 ge
t t

im
e o

ff 
fo

r E
id

) t
o e

xp
la

in
 

it 
to

 ot
he

r s
tu

de
nt

s. 
(P

hy
sic

al
 E

du
ca

tio
n)

At
 th

e C
hr

ist
m

as
 d

in
ne

r, 
we

 ta
lk

ed
 a

bo
ut

 ‘T
ul

ba
nd

 ca
ke

.’ S
om

e s
tu

de
nt

s s
ai

d,
 ‘T

ul
ba

nd
 ca

ke
? W

ha
t’s

 th
at

?’ 
So

, I
 lo

ok
ed

 u
p 

a 
ph

ot
o o

f a
 T

ul
-

ba
nd

 ca
ke

. ‘T
hi

s i
s a

 T
ul

ba
nd

 ca
ke

.’ T
he

n 
th

ey
 sa

id
, ‘O

h,
 w

e a
lso

 ea
t t

hi
s d

ur
in

g E
id

, b
ut

 it
’s 

ca
lle

d 
so

m
et

hi
ng

 d
iff

er
en

t.’
 A

nd
 th

os
e a

re
 m

om
en

ts 
wh

en
 I 

th
in

k,
 ‘I

t’s
 in

te
re

sti
ng

 h
ow

 m
an

y t
hi

ng
s f

ro
m

 d
iff

er
en

t r
eli

gi
on

s o
r c

ul
tu

re
s a

ctu
al

ly
 o

ve
rla

p 
ev

en
 th

ou
gh

 w
e p

er
ce

iv
e t

he
m

 d
iff

er
en

tly
. 

M
ay

be
 a

s m
uc

h 
as

 7
0%

 ov
er

la
p’

. I
 d

isc
us

se
d 

th
is 

wi
th

 th
e c

la
ss:

 ‘W
ell

, is
n’

t t
ha

t i
nt

er
es

tin
g?

 T
ha

t w
e a

ctu
al

ly
 sh

ar
e m

an
y o

f t
he

se
 th

in
gs

.’ I
 h

op
e 

th
at

 th
e w

or
ld

 w
ill

 so
on

 st
ar

t t
hi

nk
in

g a
bo

ut
 th

is 
a 

bi
t m

or
e (

G
er

m
an

).
Ev

en
 th

ou
gh

 li
te

ra
tu

re
 is

n’
t t

ha
t p

op
ul

ar
 in

 sc
ho

ol
 a

ny
m

or
e, 

I s
ee

 it
s v

al
ue

 b
ec

au
se

 th
ro

ug
h 

a 
bo

ok
, y

ou
 ca

n 
op

en
 u

p 
a 

wo
rld

 fo
r t

he
 st

ud
en

ts.
 

A 
be

au
tif

ul
 b

oo
k 

th
at

 ou
r s

tu
de

nt
s l

ov
e i

s ‘
M

on
sie

ur
 Ib

ra
hi

m
 et

 la
 fl

eu
r d

u 
C

or
an

.’ I
t’s

 a
 w

on
de

rfu
l b

oo
k 

fo
r o

ur
 st

ud
en

ts 
be

ca
us

e i
t’s

 a
bo

ut
 

op
en

ne
ss.

 It
’s 

ab
ou

t t
he

 fr
ien

ds
hi

p 
be

tw
ee

n 
a 

Je
wi

sh
 b

oy
 a

nd
 a

 S
ufi

, a
no

th
er

 fo
rm

 o
f I

sla
m

. I
t’s

 ve
ry

 fa
r r

em
ov

ed
 fr

om
 a

ny
 d

og
m

as
. J

us
t c

ur
io

sit
y 

ab
ou

t e
ac

h 
ot

he
r. 

Lo
ve

. I
t’s

 b
ea

ut
ifu

l. E
ve

n 
th

e b
oy

s e
nj

oy
 it

. S
tu

de
nt

s t
he

n 
se

e t
he

se
 tw

o 
wo

rld
s, 

wh
ich

 n
ow

ad
ay

s i
s q

ui
te

 ch
al

len
gi

ng
. (

Fr
en

ch
)

So
m

et
im

es
 I 

ex
pl

ai
n 

to
 th

e c
la

ss:
 ‘I

m
ag

in
e i

f y
ou

 h
ad

 b
re

ak
fa

st 
at

 0
5:

00
 a

m
 th

is 
m

or
ni

ng
. I

t’s
 n

ow
 1

:1
5 

pm
, a

nd
 yo

u 
ha

ve
 to

 d
o s

po
rts

. H
ow

 
wo

ul
d 

yo
u 

fee
l?’

 (P
hy

sic
al

 ed
uc

at
io

n)
U

sin
g fl

oo
r p

la
ns

 of
 th

e c
la

ssr
oo

m
 w

e m
ov

e s
tu

de
nt

s a
ro

un
d 

be
tw

ee
n 

on
e h

ol
id

ay
 a

nd
 th

e n
ex

t t
o t

ry
 to

 ge
t t

he
m

 to
 ‘m

ix
’. Y

es
, w

e e
ve

n 
se

at
 

ch
ild

re
n 

wh
o d

on
’t 

kn
ow

 ea
ch

 ot
he

r n
ex

t t
o e

ac
h 

ot
he

r, 
so

 th
ey

 ca
n 

ge
t t

o 
kn

ow
 ea

ch
 o

th
er

. S
om

et
im

es
, y

ou
 si

t n
ex

t t
o s

om
eo

ne
 yo

u 
do

n’
t p

ar
tic

-
ul

ar
ly

 li
ke

 fo
r s

ix
 w

ee
ks

. B
ut

 th
en

 w
e a

lso
 sa

y:
 ‘Y

ou
’ll

 en
co

un
te

r t
hi

s i
n 

th
e b

us
in

es
s w

or
ld

, t
oo

. Y
ou

 w
on

’t 
lik

e a
ll 

yo
ur

 co
lle

ag
ue

s e
qu

al
ly

. Y
ou

’ll
 

sti
ll 

ha
ve

 to
 w

or
k 

to
ge

th
er

. O
fte

n,
 th

ey
 a

cc
ep

t t
ha

t. 
An

d 
if 

it 
re

al
ly

 d
oe

sn
’t 

wo
rk

, t
he

n 
we

 m
ay

 co
ns

id
er

 re
ar

ra
ng

in
g. 

(G
er

m
an

)

2.
	

Be
in

g 
al

er
t t

o 
an

d 
cl

ea
rly

 re
je

ct
in

g 
di

s-
cr

im
in

at
io

n
n 

=   6 
(E

ng
lis

h,
 P

hy
sic

al
 E

du
ca

tio
n,

 A
rt

, F
re

nc
h,

 E
co

no
m

ic
s, 

D
ut

ch
) 

f =
  8

 

If 
I h

ea
r t

he
 w

or
d 

‘ga
y’,

 I 
re

sp
on

d 
im

m
ed

ia
te

ly
: ‘

Fi
rs

tly
, ‘g

ay
’ i

s n
ot

 a
 sl

ur
, a

nd
 se

co
nd

ly
, im

ag
in

e i
f I

 sa
id

 ev
er

y d
ay

, ‘H
ey

, M
us

lim
, h

ey
, S

iss
y 

Is
si’

. N
o, 

yo
u 

m
us

tn
’t 

do
 th

at
!”

 (P
hy

sic
al

 E
du

ca
tio

n)
I d

on
’t 

wa
nt

 th
at

, d
on

’t 
do

 th
at

. I
f I

 sa
id

 th
in

gs
 li

ke
 th

at
, y

ou
 w

ou
ld

 h
av

e s
en

t a
 le

tte
r t

o 
th

e p
rin

cip
al

 lo
ng

 a
go

. S
o, 

yo
u 

sh
ou

ld
n’

t d
o i

t e
ith

er
” 

(E
co

no
m

ics
).

W
e o

nc
e h

ad
 a

n 
in

cid
en

t w
he

re
 gi

rls
 w

er
e a

cti
ng

 in
 a

 co
nt

ro
lli

ng
 w

ay
, c

on
fro

nt
in

g o
th

er
 st

ud
en

ts 
fo

r n
ot

 w
ea

rin
g a

 h
ea

ds
ca

rf.
 Y

ou
 n

ee
d 

to
 sp

ot
 

wh
en

 so
m

et
hi

ng
 li

ke
 th

at
 is

 h
ap

pe
ni

ng
 q

ui
ck

ly
 a

nd
 h

av
e a

 co
nv

er
sa

tio
n 

im
m

ed
ia

te
ly

 a
bo

ut
 th

e s
ch

oo
l’s

 n
or

m
s a

nd
 va

lu
es

, e
m

ph
as

iz
in

g t
ha

t 
ev

er
yo

ne
 is

 fr
ee

 to
 in

te
rp

re
t f

ai
th

 in
 th

eir
 ow

n 
wa

y.”
 (E

ng
lis

h)

3.
	

Em
ph

as
iz

in
g 

th
e c

la
ss

 as
 a 

cu
ltu

ra
l u

ni
t

n 
=   4 

(P
hy

sic
al

 E
du

ca
tio

n,
 D

ut
ch

, M
us

ic
) 

f =
  5

If 
stu

de
nt

s s
pe

ak
 A

ra
bi

c t
o e

ac
h 

ot
he

r i
n 

th
e c

la
ssr

oo
m

, I
 a

dd
re

ss 
it:

 ‘I
 w

ou
ld

 re
al

ly
 li

ke
 to

 u
nd

er
sta

nd
 yo

u.
 B

ec
au

se
 im

ag
in

e, 
I c

an
’t 

un
de

rs
ta

nd
 

if 
yo

u 
sa

y s
om

et
hi

ng
 u

np
lea

sa
nt

 a
bo

ut
 m

e’.
 (M

us
ic)

I a
lw

ay
s a

pp
ro

ac
h 

th
e c

la
ss 

as
 a

 gr
ou

p.
 Y

ou
’re

 p
ar

t o
f a

 gr
ou

p.
 Y

ou
 d

on
’t 

ha
ve

 to
 b

e f
rie

nd
s w

ith
 ev

er
yo

ne
, b

ut
 yo

u 
tre

at
 ea

ch
 ot

he
r w

ith
 re

sp
ec

t. 
(P

hy
sic

al
 E

du
ca

tio
n)



145

A

Fo
st

er
in

g 
so

ci
al

 co
he

sio
n

n 
=   10

f  
= 

 2
8

1.
	

En
co

ur
ag

in
g 

in
te

re
st

 an
d 

to
le

ra
nc

e f
or

 
ea

ch
 o

th
er

n 
=   8 

(G
er

m
an

, E
ng

lis
h,

 P
hy

sic
al

 E
du

ca
tio

n,
 F

re
nc

h,
 D

ut
ch

, M
us

ic
,   

    
    

    
 

    
    

    
   E

co
no

m
ic

s)

f  
= 

15

W
ith

 th
e c

la
ss,

 I 
di

sc
us

s h
ow

 ce
rta

in
 b

eh
av

io
ur

s m
ig

ht
 b

e p
er

ce
iv

ed
 d

iff
er

en
tly

 in
 o

th
er

 cu
ltu

re
s, 

fo
r i

ns
ta

nc
e, 

wh
en

 b
oy

s n
ud

ge
 or

 to
uc

h 
M

us
lim

 
gi

rls
,  (

sh
ow

in
g o

ff,
 h

or
m

on
es

 a
t p

la
y)

. S
tu

de
nt

s a
re

n’
t a

wa
re

 th
at

 th
is 

be
ha

vi
ou

r m
ig

ht
 co

m
e a

cr
os

s d
iff

er
en

tly
 fr

om
 w

ha
t t

he
y i

nt
en

de
d.

 If
 a

 
gi

rl 
ap

pr
oa

ch
es

 m
e a

nd
 sa

ys
 th

is 
be

ha
vi

ou
r m

ak
es

 h
er

 fe
el 

un
co

m
fo

rta
bl

e, 
th

at
’s 

wh
en

 I 
ha

ve
 a

 co
nv

er
sa

tio
n 

wi
th

 th
e c

la
ss 

ab
ou

t i
t. 

I t
he

n 
as

k 
th

e s
tu

de
nt

, ‘C
an

 yo
u 

ex
pl

ai
n 

to
 th

e c
la

ss 
ho

w 
th

is 
m

ak
es

 yo
u 

fee
l a

nd
 w

hy
?’ 

(D
ut

ch
)

En
co

ur
ag

e s
tu

de
nt

s t
o g

iv
e a

 p
re

se
nt

at
io

n 
ab

ou
t t

he
ir 

cu
ltu

ra
l p

ra
cti

ce
s (

e.g
., w

hy
 th

ey
 w

ea
r l

on
g r

ob
es

, w
hy

 th
ey

 ge
t t

im
e o

ff 
fo

r E
id

) t
o e

xp
la

in
 

it 
to

 ot
he

r s
tu

de
nt

s. 
(P

hy
sic

al
 E

du
ca

tio
n)

At
 th

e C
hr

ist
m

as
 d

in
ne

r, 
we

 ta
lk

ed
 a

bo
ut

 ‘T
ul

ba
nd

 ca
ke

.’ S
om

e s
tu

de
nt

s s
ai

d,
 ‘T

ul
ba

nd
 ca

ke
? W

ha
t’s

 th
at

?’ 
So

, I
 lo

ok
ed

 u
p 

a 
ph

ot
o o

f a
 T

ul
-

ba
nd

 ca
ke

. ‘T
hi

s i
s a

 T
ul

ba
nd

 ca
ke

.’ T
he

n 
th

ey
 sa

id
, ‘O

h,
 w

e a
lso

 ea
t t

hi
s d

ur
in

g E
id

, b
ut

 it
’s 

ca
lle

d 
so

m
et

hi
ng

 d
iff

er
en

t.’
 A

nd
 th

os
e a

re
 m

om
en

ts 
wh

en
 I 

th
in

k,
 ‘I

t’s
 in

te
re

sti
ng

 h
ow

 m
an

y t
hi

ng
s f

ro
m

 d
iff

er
en

t r
eli

gi
on

s o
r c

ul
tu

re
s a

ctu
al

ly
 o

ve
rla

p 
ev

en
 th

ou
gh

 w
e p

er
ce

iv
e t

he
m

 d
iff

er
en

tly
. 

M
ay

be
 a

s m
uc

h 
as

 7
0%

 ov
er

la
p’

. I
 d

isc
us

se
d 

th
is 

wi
th

 th
e c

la
ss:

 ‘W
ell

, is
n’

t t
ha

t i
nt

er
es

tin
g?

 T
ha

t w
e a

ctu
al

ly
 sh

ar
e m

an
y o

f t
he

se
 th

in
gs

.’ I
 h

op
e 

th
at

 th
e w

or
ld

 w
ill

 so
on

 st
ar

t t
hi

nk
in

g a
bo

ut
 th

is 
a 

bi
t m

or
e (

G
er

m
an

).
Ev

en
 th

ou
gh

 li
te

ra
tu

re
 is

n’
t t

ha
t p

op
ul

ar
 in

 sc
ho

ol
 a

ny
m

or
e, 

I s
ee

 it
s v

al
ue

 b
ec

au
se

 th
ro

ug
h 

a 
bo

ok
, y

ou
 ca

n 
op

en
 u

p 
a 

wo
rld

 fo
r t

he
 st

ud
en

ts.
 

A 
be

au
tif

ul
 b

oo
k 

th
at

 ou
r s

tu
de

nt
s l

ov
e i

s ‘
M

on
sie

ur
 Ib

ra
hi

m
 et

 la
 fl

eu
r d

u 
C

or
an

.’ I
t’s

 a
 w

on
de

rfu
l b

oo
k 

fo
r o

ur
 st

ud
en

ts 
be

ca
us

e i
t’s

 a
bo

ut
 

op
en

ne
ss.

 It
’s 

ab
ou

t t
he

 fr
ien

ds
hi

p 
be

tw
ee

n 
a 

Je
wi

sh
 b

oy
 a

nd
 a

 S
ufi

, a
no

th
er

 fo
rm

 o
f I

sla
m

. I
t’s

 ve
ry

 fa
r r

em
ov

ed
 fr

om
 a

ny
 d

og
m

as
. J

us
t c

ur
io

sit
y 

ab
ou

t e
ac

h 
ot

he
r. 

Lo
ve

. I
t’s

 b
ea

ut
ifu

l. E
ve

n 
th

e b
oy

s e
nj

oy
 it

. S
tu

de
nt

s t
he

n 
se

e t
he

se
 tw

o 
wo

rld
s, 

wh
ich

 n
ow

ad
ay

s i
s q

ui
te

 ch
al

len
gi

ng
. (

Fr
en

ch
)

So
m

et
im

es
 I 

ex
pl

ai
n 

to
 th

e c
la

ss:
 ‘I

m
ag

in
e i

f y
ou

 h
ad

 b
re

ak
fa

st 
at

 0
5:

00
 a

m
 th

is 
m

or
ni

ng
. I

t’s
 n

ow
 1

:1
5 

pm
, a

nd
 yo

u 
ha

ve
 to

 d
o s

po
rts

. H
ow

 
wo

ul
d 

yo
u 

fee
l?’

 (P
hy

sic
al

 ed
uc

at
io

n)
U

sin
g fl

oo
r p

la
ns

 of
 th

e c
la

ssr
oo

m
 w

e m
ov

e s
tu

de
nt

s a
ro

un
d 

be
tw

ee
n 

on
e h

ol
id

ay
 a

nd
 th

e n
ex

t t
o t

ry
 to

 ge
t t

he
m

 to
 ‘m

ix
’. Y

es
, w

e e
ve

n 
se

at
 

ch
ild

re
n 

wh
o d

on
’t 

kn
ow

 ea
ch

 ot
he

r n
ex

t t
o e

ac
h 

ot
he

r, 
so

 th
ey

 ca
n 

ge
t t

o 
kn

ow
 ea

ch
 o

th
er

. S
om

et
im

es
, y

ou
 si

t n
ex

t t
o s

om
eo

ne
 yo

u 
do

n’
t p

ar
tic

-
ul

ar
ly

 li
ke

 fo
r s

ix
 w

ee
ks

. B
ut

 th
en

 w
e a

lso
 sa

y:
 ‘Y

ou
’ll

 en
co

un
te

r t
hi

s i
n 

th
e b

us
in

es
s w

or
ld

, t
oo

. Y
ou

 w
on

’t 
lik

e a
ll 

yo
ur

 co
lle

ag
ue

s e
qu

al
ly

. Y
ou

’ll
 

sti
ll 

ha
ve

 to
 w

or
k 

to
ge

th
er

. O
fte

n,
 th

ey
 a

cc
ep

t t
ha

t. 
An

d 
if 

it 
re

al
ly

 d
oe

sn
’t 

wo
rk

, t
he

n 
we

 m
ay

 co
ns

id
er

 re
ar

ra
ng

in
g. 

(G
er

m
an

)

2.
	

Be
in

g 
al

er
t t

o 
an

d 
cl

ea
rly

 re
je

ct
in

g 
di

s-
cr

im
in

at
io

n
n 

=   6 
(E

ng
lis

h,
 P

hy
sic

al
 E

du
ca

tio
n,

 A
rt

, F
re

nc
h,

 E
co

no
m

ic
s, 

D
ut

ch
) 

f =
  8

 

If 
I h

ea
r t

he
 w

or
d 

‘ga
y’,

 I 
re

sp
on

d 
im

m
ed

ia
te

ly
: ‘

Fi
rs

tly
, ‘g

ay
’ i

s n
ot

 a
 sl

ur
, a

nd
 se

co
nd

ly
, im

ag
in

e i
f I

 sa
id

 ev
er

y d
ay

, ‘H
ey

, M
us

lim
, h

ey
, S

iss
y 

Is
si’

. N
o, 

yo
u 

m
us

tn
’t 

do
 th

at
!”

 (P
hy

sic
al

 E
du

ca
tio

n)
I d

on
’t 

wa
nt

 th
at

, d
on

’t 
do

 th
at

. I
f I

 sa
id

 th
in

gs
 li

ke
 th

at
, y

ou
 w

ou
ld

 h
av

e s
en

t a
 le

tte
r t

o 
th

e p
rin

cip
al

 lo
ng

 a
go

. S
o, 

yo
u 

sh
ou

ld
n’

t d
o i

t e
ith

er
” 

(E
co

no
m

ics
).

W
e o

nc
e h

ad
 a

n 
in

cid
en

t w
he

re
 gi

rls
 w

er
e a

cti
ng

 in
 a

 co
nt

ro
lli

ng
 w

ay
, c

on
fro

nt
in

g o
th

er
 st

ud
en

ts 
fo

r n
ot

 w
ea

rin
g a

 h
ea

ds
ca

rf.
 Y

ou
 n

ee
d 

to
 sp

ot
 

wh
en

 so
m

et
hi

ng
 li

ke
 th

at
 is

 h
ap

pe
ni

ng
 q

ui
ck

ly
 a

nd
 h

av
e a

 co
nv

er
sa

tio
n 

im
m

ed
ia

te
ly

 a
bo

ut
 th

e s
ch

oo
l’s

 n
or

m
s a

nd
 va

lu
es

, e
m

ph
as

iz
in

g t
ha

t 
ev

er
yo

ne
 is

 fr
ee

 to
 in

te
rp

re
t f

ai
th

 in
 th

eir
 ow

n 
wa

y.”
 (E

ng
lis

h)

3.
	

Em
ph

as
iz

in
g 

th
e c

la
ss

 as
 a 

cu
ltu

ra
l u

ni
t

n 
=   4 

(P
hy

sic
al

 E
du

ca
tio

n,
 D

ut
ch

, M
us

ic
) 

f =
  5

If 
stu

de
nt

s s
pe

ak
 A

ra
bi

c t
o e

ac
h 

ot
he

r i
n 

th
e c

la
ssr

oo
m

, I
 a

dd
re

ss 
it:

 ‘I
 w

ou
ld

 re
al

ly
 li

ke
 to

 u
nd

er
sta

nd
 yo

u.
 B

ec
au

se
 im

ag
in

e, 
I c

an
’t 

un
de

rs
ta

nd
 

if 
yo

u 
sa

y s
om

et
hi

ng
 u

np
lea

sa
nt

 a
bo

ut
 m

e’.
 (M

us
ic)

I a
lw

ay
s a

pp
ro

ac
h 

th
e c

la
ss 

as
 a

 gr
ou

p.
 Y

ou
’re

 p
ar

t o
f a

 gr
ou

p.
 Y

ou
 d

on
’t 

ha
ve

 to
 b

e f
rie

nd
s w

ith
 ev

er
yo

ne
, b

ut
 yo

u 
tre

at
 ea

ch
 ot

he
r w

ith
 re

sp
ec

t. 
(P

hy
sic

al
 E

du
ca

tio
n)

Fo
st

er
in

g 
pe

rs
on

al
 d

ev
el

-
op

m
en

t

n 
=   8

f =
  2

8

1.
	

Fo
st

er
in

g 
kn

ow
le

dg
e c

on
st

ru
ct

io
n

n  =   6 
(G

er
m

an
, H

ist
or

y,
 P

hy
sic

al
 E

du
ca

tio
n,

 F
re

nc
h,

 D
ut

ch
, E

co
no

m
ic

s)

f  = 
13

I t
ry

 to
 em

ph
as

iz
e t

ha
t t

he
re

 a
re

 m
an

y p
er

sp
ec

tiv
es

. F
irs

t, 
wi

th
 en

th
us

ia
sm

, t
he

 th
in

gs
 th

ey
 li

ke
 to

 ta
lk

 a
bo

ut
, a

nd
 th

en
 I 

ge
t t

he
m

 to
 lo

ok
 a

t t
he

 
iss

ue
s i

nv
ol

ve
d 

an
d 

th
e o

th
er

 si
de

 of
 th

e c
oi

n.
.. W

he
n 

stu
de

nt
s s

ta
rt 

di
sc

us
sin

g T
ur

ke
y d

ur
in

g h
ist

or
y c

la
ss,

 I 
al

so
 sa

y s
om

et
hi

ng
 a

bo
ut

 th
e G

re
ek

s 
an

d 
th

e A
rm

en
ia

ns
. W

he
n 

th
e c

al
ip

hs
 a

re
 d

isc
us

se
d 

in
 re

la
tio

n 
to

 th
e e

m
er

ge
nc

e o
f S

hi
ite

s a
nd

 S
un

ni
s, 

I a
lso

 im
m

ed
ia

te
ly

 li
nk

 it
 to

 h
ow

 it
 is

 
to

da
y i

n 
Sy

ria
 a

nd
 Ir

aq
, f

or
 in

sta
nc

e. 
(H

ist
or

y/
So

cia
l S

tu
di

es
)

If 
th

e t
op

ic 
of

 ‘h
om

os
ex

ua
lit

y’ 
ar

ise
s, 

fo
r e

xa
m

pl
e, 

I e
ng

ag
e i

n 
di

sc
us

sio
n 

wi
th

 th
e s

tu
de

nt
s. 

Th
ey

 d
on

’t 
ha

ve
 to

 a
cc

ep
t i

t (
pe

rh
ap

s b
as

ed
 on

 th
eir

 
fa

ith
) b

ut
 th

ey
 sh

ou
ld

 re
sp

ec
t i

t. 
(P

hy
sic

al
 E

du
ca

tio
n)

2.
	

Fo
st

er
in

g 
cu

ltu
ra

l i
de

nt
ity

 d
ev

el
op

m
en

t

n 
 =

  4 
(F

re
nc

h,
 H

ist
or

y,
 E

co
no

m
ic

s, 
G

er
m

an
)

f =
  7

I o
nc

e u
se

d 
a 

ch
ar

t i
n 

ec
on

om
ics

 a
bo

ut
 D

ut
ch

 h
ou

se
ho

ld
s. 

‘O
h,

 ju
st 

th
e w

hi
te

s,’
 th

ey
 sa

id
. I

 to
ld

 th
em

: ‘
D

ut
ch

 h
ou

se
ho

ld
s, 

th
at

 in
clu

de
s y

ou
 

to
o, 

yo
u 

liv
e i

n 
th

e N
et

he
rla

nd
s, 

yo
u’

re
 p

ar
t o

f a
 D

ut
ch

 fa
m

ily
. Y

ou
’re

 in
clu

de
d 

in
 th

at
 fa

m
ily

’. S
o, 

wh
en

 th
ey

 se
e t

he
 w

or
d 

‘N
et

he
rla

nd
s, 

D
ut

ch
 

ho
us

eh
ol

ds
…

’  t
he

y t
hi

nk
 th

at
 it

 d
oe

sn
’t 

ap
pl

y t
o t

he
m

. Y
ou

 n
ot

ice
 th

at
 a

nd
 yo

u 
ha

ve
 to

 d
ea

l w
ith

 it
. Y

ou
 h

av
e t

o s
ay

, ‘T
ha

t i
s y

ou
, y

ou
 a

lso
 

be
lo

ng
 to

 a
 D

ut
ch

 fa
m

ily
.’ T

he
n 

I t
ell

 th
em

 a
bo

ut
 h

ow
 w

ith
in

 D
ut

ch
 h

ou
se

ho
ld

s, 
th

er
e a

re
 d

ee
pl

y r
eli

gi
ou

s P
ro

te
sta

nt
 p

eo
pl

e w
ho

 d
on

’t 
 h

av
e i

n-
su

ra
nc

e b
ec

au
se

 th
ey

 b
eli

ev
e i

t’s
 u

p 
to

 G
od

 to
 d

et
er

m
in

e w
ha

t h
ap

pe
ns

. T
he

y p
ay

 a
 co

nt
rib

ut
io

n 
to

 a
 fu

nd
 in

ste
ad

. I
t’s

 a
 b

it 
lik

e I
sla

m
ic 

ba
nk

in
g, 

a 
ro

un
da

bo
ut

 w
ay

 to
 th

e s
am

e t
hi

ng
, w

hi
ch

 is
 p

er
m

itt
ed

. W
e h

av
e a

ll 
th

es
e s

ys
te

m
s i

n 
th

e N
et

he
rla

nd
s t

oo
. S

o, 
wh

en
 yo

u 
te

ll 
th

em
 th

es
e t

hi
ng

s, 
it’

s i
nt

er
es

tin
g, 

th
ey

 a
lso

 fi
nd

 it
 en

jo
ya

bl
e, 

an
d 

yo
u 

ge
t m

or
e o

ut
 o

f t
he

m
. B

ut
 n

ot
 ev

er
yo

ne
. S

om
e t

hi
nk

: ‘
Le

t h
im

 ta
lk

’. (
ec

on
om

ics
)

Th
e a

tta
ck

s i
n 

Pa
ris

, C
ha

rli
e H

eb
do

, P
ar

is.
.. a

s a
 F

re
nc

h 
te

ac
he

r, 
yo

u 
ca

n’
t j

us
t l

et
 th

at
 go

. I
 w

as
 ve

ry
 sh

oc
ke

d 
by

 it
. A

nd
 b

ec
au

se
 I 

te
ac

h 
up

pe
r 

ye
ar

s, 
I t

ho
ug

ht
, ‘W

ell
, le

t’s
 in

clu
de

 V
ol

ta
ire

 a
nd

 fr
ee

do
m

 of
 sp

ee
ch

.’ I
 h

ad
 a

lre
ad

y i
m

ag
in

ed
 h

ow
 to

 d
isc

us
s i

t. 
An

d 
th

e r
es

po
ns

e o
f t

he
 fi

rs
t c

la
ss 

I 
ha

d 
wa

s, 
‘W

ha
t a

re
 yo

u 
al

l f
us

sin
g a

bo
ut

... 
W

he
n 

it 
ha

pp
en

s t
o 

us
, y

ou
 d

on
’t 

re
ac

t t
ha

t w
ay

.’ A
nd

 th
en

 I 
th

in
k,

 ‘Y
es

, t
o u

s..
. a

nd
 yo

u 
we

re
 b

or
n 

in
 

Ro
tte

rd
am

.’ B
ut

 th
at

’s 
ho

w 
it’

s p
er

ce
iv

ed
. Y

ea
h.

.. I
 w

as
 q

ui
te

 st
ru

ck
 b

y t
he

 fa
ct 

th
at

 th
ey

 w
er

en
’t 

sh
oc

ke
d,

 a
t l

ea
st 

no
t a

s s
ho

ck
ed

 a
s I

 w
as

. T
ha

t’s
 

ho
w 

I e
xp

er
ien

ce
d 

it 
at

 th
at

 ti
m

e. 
I l

et
 it

 go
 b

ec
au

se
 I 

wa
s s

o s
ho

ck
ed

 b
y e

ve
ry

th
in

g. 
I d

id
n’

t k
no

w 
ho

w 
to

 d
ea

l w
ith

 it
, s

o I
 th

ou
gh

t, 
‘Ju

st 
fo

rg
et

 
it.

’ A
nd

 th
en

, o
f c

ou
rs

e, 
th

er
e w

as
 a

no
th

er
 a

tta
ck

. B
y t

he
n,

 I 
wa

s m
or

e p
re

pa
re

d.
 I 

re
m

em
be

r w
he

n 
th

e a
tta

ck
 in

 Z
av

en
te

m
 h

ap
pe

ne
d,

 ju
st 

be
fo

re
 

th
at

, s
om

et
hi

ng
 h

ad
 h

ap
pe

ne
d 

in
 T

ur
ke

y. 
An

d 
we

 h
ad

 a
 co

nv
er

sa
tio

n 
ab

ou
t h

ow
 te

rr
ib

le 
th

in
gs

 w
er

e h
ap

pe
ni

ng
 in

 th
e w

or
ld

: fi
rs

t i
n 

Tu
rk

ey
, 

no
w 

th
e a

tta
ck

s i
n 

Be
lg

iu
m

. T
o m

y s
ur

pr
ise

, t
he

 st
ud

en
ts 

sa
id

, ‘N
ow

 it
’s 

re
al

ly
 cl

os
e…

 T
ur

ke
y i

s j
us

t t
he

re
, a

nd
 n

ow
 it

’s 
ha

pp
en

ed
 ri

gh
t n

ea
r u

s!’
 

Su
dd

en
ly

, t
he

y e
xp

re
sse

d 
th

at
 fe

eli
ng

. I
 fo

un
d 

th
at

 q
ui

te
 a

m
us

in
g. 

An
d 

th
en

 I 
th

ou
gh

t, 
‘Is

 th
at

 b
ec

au
se

 I’
ve

 n
ow

 a
dd

re
sse

d 
th

eir
 si

tu
at

io
n?

’ Y
ou

 
no

tic
e h

ow
 im

po
rta

nt
 it

 is
 to

 gi
ve

 th
at

 a
 p

la
ce

, s
o t

he
y’r

e h
ea

rd
 in

 it
. (

Fr
en

ch
)

3.
	

Fo
st

er
in

g 
se

lf-
co

nfi
de

nc
e

n  =   2 
(P

hy
sic

al
 E

du
ca

tio
n,

 E
co

no
m

ic
s)

f =
  4

A 
gi

rl 
sa

id
, ‘I

 w
an

t t
o b

e a
 d

en
ta

l h
yg

ien
ist

, b
ut

 I 
wo

n’
t b

e a
bl

e t
o 

be
ca

us
e m

y n
am

e i
s F

at
im

a.
 A

s s
oo

n 
as

 th
ey

 se
e m

y n
am

e, 
th

ey
 w

on
’t 

ac
ce

pt
 

m
e.’

 S
he

’s 
an

 in
cr

ed
ib

ly
 b

rig
ht

 gi
rl 

wh
o, 

I t
hi

nk
, w

ou
ld

 d
o b

et
te

r t
o 

pu
rs

ue
 so

m
et

hi
ng

 re
la

te
d 

to
 ec

on
om

ics
 a

nd
 th

en
 go

 to
 p

re
-u

ni
ve

rs
ity

 ed
uc

a-
tio

n 
be

ca
us

e s
he

 a
lw

ay
s g

et
s v

er
y h

ig
h 

gr
ad

es
. S

he
 h

as
 co

m
e u

p 
fro

m
 p

re
-v

oc
at

io
na

l s
ec

on
da

ry
 ed

uc
at

io
n 

(V
M

BO
). 

I s
ai

d 
to

 h
er

, ‘I
t’s

 to
o e

as
y t

o 
ju

st 
gi

ve
 u

p 
an

d 
co

m
e u

p 
wi

th
 a

n 
ex

cu
se

 li
ke

 th
at

. Y
ou

’re
 n

ot
 a

 q
ui

tte
r, 

ar
e y

ou
? B

ec
au

se
 w

ho
 sa

ys
 th

at
’s 

tru
e?

 Y
ou

 m
us

tn
’t 

us
e y

ou
r s

te
re

ot
yp

e 
as

 a
n 

ex
cu

se
. (

Ec
on

om
ics

)
Yo

u 
ca

n’
t s

ay
 it

 of
te

n 
en

ou
gh

: ‘
Yo

u’
re

 su
ch

 a
 gr

ea
t g

uy
, a

 gr
ea

t s
tu

de
nt

, r
ea

lly
! (

Ph
ys

ica
l e

du
ca

tio
n)

4.
	

Se
ei

ng
 an

d 
fo

st
er

in
g 

st
ud

en
ts

’ s
tr

en
gt

hs
 

n 
=   2 

(P
hy

sic
al

 E
du

ca
tio

n,
 E

co
no

m
ic

s)

f =
  2

I a
lso

 p
ar

tic
ip

at
e w

ith
 so

m
e s

tu
de

nt
s i

n 
a 

bu
sin

es
s s

ch
oo

l p
ro

jec
t o

ut
sid

e r
eg

ul
ar

 sc
ho

ol
 h

ou
rs

. I
t’s

 on
ly

 fo
r m

ot
iv

at
ed

 st
ud

en
ts.

 T
he

y l
ea

rn
 a

 
lo

t b
ec

au
se

 m
an

y s
tu

de
nt

s b
eli

ev
e t

ha
t b

ec
om

in
g a

n 
en

tre
pr

en
eu

r i
s t

he
 w

ay
 to

 ge
t o

ut
 o

f p
ov

er
ty

, o
ut

 of
 th

eir
 b

ac
kg

ro
un

d.
 A

nd
 sc

ho
ol

 se
em

s s
o 

en
dl

es
s t

o t
he

m
. T

he
y d

on
’t 

ex
ac

tly
 se

e t
he

 p
ur

po
se

, w
ha

t t
he

y c
an

 ga
in

 fr
om

 sc
ho

ol
. W

ith
 th

e b
us

in
es

s s
ch

oo
l p

ro
jec

t, 
th

ey
 re

al
iz

e t
ha

t e
nt

re
pr

e-
ne

ur
sh

ip
 is

 in
cr

ed
ib

ly
 d

iffi
cu

lt 
an

d 
th

at
 yo

u 
ne

ed
 to

 w
or

k 
ha

rd
 in

 sc
ho

ol
 to

 b
e a

bl
e t

o 
do

 th
at

. B
ec

au
se

 ve
ry

 of
te

n 
th

ey
 th

in
k:

 ‘W
ith

 a
 fe

w 
de

al
s, 

I’l
l b

e fi
ne

’. (
Ec

on
om

ics
)

5.
	

Im
pa

rt
in

g 
st

an
da

rd
s o

f p
ol

ite
ne

ss

n  =  1 
(P

hy
sic

al
 E

du
ca

tio
n)

f  = 
2

W
he

ne
ve

r I
 h

ea
r s

tre
et

 la
ng

ua
ge

, I
 ca

lm
ly

 a
nd

 ge
nt

ly
 co

rr
ec

t i
t a

nd
 re

vi
sit

 it
 la

te
r i

f n
ee

de
d.

 F
or

 in
sta

nc
e, 

if 
so

m
eo

ne
 sa

ys
, ‘W

ha
t a

re
 yo

u 
lo

ok
in

g 
at

?’ 
I r

em
ai

n 
co

m
po

se
d 

an
d 

re
sp

on
d,

 ‘D
id

 yo
u 

m
ea

n 
‘W

ha
t a

re
 yo

u 
lo

ok
in

g a
t, 

sir
/m

ad
am

?’.
 Y

es
, y

ou
 k

no
w,

 it
’s 

ju
st 

th
e w

ay
 I 

am
, it

’s 
th

e w
ay

 
I w

as
 b

ro
ug

ht
 u

p.
 I 

ca
n’

t h
elp

 it
’ T

he
n 

I w
al

k 
aw

ay
. L

at
er

, t
he

 sa
m

e d
ay

, I
’d

 sa
y, 

‘C
om

e h
er

e f
or

 a
 m

om
en

t..
. t

ell
 m

e, 
wh

at
 h

ap
pe

ne
d 

th
is 

m
or

n-
in

g?
... 

Yo
u 

sh
ou

ld
 b

e m
in

df
ul

 of
 th

at
 b

ec
au

se
 if

 yo
u 

ap
pl

y f
or

 a
 jo

b 
la

te
r a

nd
 b

eh
av

e l
ik

e t
ha

t, 
yo

u 
wo

n’
t g

et
 th

at
 jo

b’
. (

Ph
ys

ica
l e

du
ca

tio
n)



146

A

Fo
ste

rin
g 

stu
de

nt
s’ 

lea
rn

in
g p

ro
ce

ss

n 
=   1

1
f =

  3
5

1.
	

M
ak

in
g l

ea
rn

in
g e

nc
ou

nt
er

s r
ele

va
nt

 fo
r a

ll 
stu

de
nt

s

n 
=   8 

(G
er

m
an

, H
ist

or
y, 

Ar
t, 

M
us

ic,
 E

co
no

m
ics

, D
ut

ch
)

f  = 
 1

7

W
he

n 
di

sc
us

sin
g t

he
 ‘6

0s
 a

nd
 ‘7

0s
, I

 ca
n’

t r
efe

r t
o h

ow
 th

e p
ar

en
ts 

or
 gr

an
dp

ar
en

ts 
of

 th
e s

tu
de

nt
s e

xp
er

ien
ce

d 
th

at
 li

be
ra

te
d 

er
a.

 F
or

 th
es

e 
stu

de
nt

s, 
th

eir
 p

ar
en

ts/
gr

an
dp

ar
en

ts 
di

d 
no

t e
xp

er
ien

ce
 it

 in
 th

e s
am

e w
ay

. S
o, 

I e
xp

la
in

: ‘
Pe

rh
ap

s y
ou

r p
ar

en
ts 

ca
m

e t
o t

he
 N

et
he

rla
nd

s i
n 

th
e ‘

60
s o

r ‘
70

s. 
D

ur
in

g t
ha

t t
im

e, 
so

cie
ty

 w
as

 in
 u

ph
ea

va
l. I

n 
th

e ‘
50

s, 
th

e N
et

he
rla

nd
s w

as
 m

or
e s

im
ila

r t
o t

he
 so

cie
ty

 in
 w

hi
ch

 yo
ur

 p
ar

en
ts/

gr
an

dp
ar

en
ts 

gr
ew

 u
p.

’ (
H

ist
or

y)
W

he
n 

di
sc

us
sin

g p
ar

ab
les

 in
 G

er
m

an
 cl

as
s, 

I r
efe

r n
ot

 on
ly

 to
 th

e B
ib

le 
bu

t a
lso

 to
 th

e Q
ur

an
. T

he
 O

ld
 T

es
ta

m
en

t i
s a

lm
os

t i
de

nt
ica

l t
o t

he
 

Q
ur

an
: A

br
ah

am
 =

 Ib
ra

hi
m

, a
nd

 th
e s

ac
rifi

ce
 fe

as
t i

s a
lso

 p
re

se
nt

 in
 th

e B
ib

le.
 (G

er
m

an
)

W
he

n 
we

 w
er

e t
al

ki
ng

 a
bo

ut
 in

te
re

st 
du

rin
g t

he
 le

sso
n,

 a
 st

ud
en

t a
sk

ed
, ‘W

ha
t a

bo
ut

 Is
la

m
ic 

ba
nk

in
g?

’ I
 sa

id
, ‘I

’ll
 d

isc
us

s t
ha

t i
n 

th
e n

ex
t 

les
so

n’
 a

nd
 th

en
 I 

re
se

ar
ch

ed
 it

 b
ec

au
se

 I 
ha

d 
so

m
e k

no
wl

ed
ge

 b
ut

 n
ot

 ex
ac

tly
 h

ow
 it

 w
or

ks
. I

n 
th

e n
ex

t l
es

so
n,

 I 
re

vi
sit

ed
 th

e t
op

ic.
 I 

be
ga

n 
by

 
ex

pl
ai

ni
ng

 w
ha

t i
s m

en
tio

ne
d 

in
 th

e B
ib

le,
 a

s i
t c

ov
er

s s
im

ila
r a

sp
ec

ts 
ab

ou
t u

su
ry

. T
he

n,
 I 

di
sc

us
se

d 
wh

en
 it

 em
er

ge
d,

 it
s p

ro
m

in
en

ce
 in

 th
e 

m
ar

ke
t, 

an
d 

ho
w 

it 
wo

rk
s w

he
n 

ap
pl

yi
ng

 fo
r a

 m
or

tg
ag

e, 
et

c. 
(E

co
no

m
ics

)
2.

	
Be

in
g 

aw
ar

e o
f a

nd
 an

tic
ip

at
in

g 
as

pe
ct

s i
n 

le
ar

ni
ng

 co
nt

en
t/

le
ar

ni
ng

 ac
tiv

iti
es

 th
at

 
ar

e c
ul

tu
ra

lly
 o

r r
el

ig
io

us
ly

 ch
ar

ge
d

n 
=   6 

(G
er

m
an

, E
ng

lis
h,

 H
ist

or
y,

 A
rt

, G
eo

gr
ap

hy
, E

co
no

m
ic

s)

f =
  9

I s
om

et
im

es
 sh

ow
 fi

lm
s l

ik
e ‘

G
oo

db
ye

 L
en

in
.’ I

n 
th

is 
fil

m
, t

he
re

’s 
a 

sc
en

e w
he

re
 a

 w
om

an
 is

 n
ak

ed
 in

 a
 b

at
h.

 It
’s 

no
t v

er
y s

pe
cta

cu
la

r, 
bu

t i
t g

iv
es

 
yo

u 
a 

gl
im

ps
e o

f s
om

et
hi

ng
 th

at
 M

us
lim

 gi
rls

, b
ut

 es
pe

cia
lly

 M
us

lim
 b

oy
s, 

ar
e n

ot
 a

llo
we

d 
to

 se
e. 

I d
on

’t 
m

ak
e a

llo
wa

nc
e f

or
 th

at
, in

te
nt

io
na

lly
. 

I’m
 p

re
se

nt
in

g G
er

m
an

 li
te

ra
ry

 h
ist

or
y a

nd
 re

ce
nt

 G
er

m
an

 cu
ltu

re
 th

ro
ug

h 
fil

m
s a

nd
 b

oo
ks

, a
nd

 I 
do

n’
t w

an
t t

o b
e c

en
so

re
d.

 I 
am

 a
wa

re
 th

at
 

th
er

e c
ou

ld
 b

e c
er

ta
in

 re
ac

tio
ns

, a
nd

 ye
t, 

I c
ho

os
e t

o s
ho

w 
th

at
 fi

lm
. (

G
er

m
an

)
In

 d
isc

us
sin

g t
he

m
es

, e
sp

ec
ia

lly
 w

he
n 

di
sc

us
sin

g n
ew

s r
ep

or
ts,

 o
ne

 sh
ou

ld
 co

ns
id

er
 th

e c
ul

tu
ra

l b
ac

kg
ro

un
ds

 of
 st

ud
en

ts.
 T

he
re

 a
re

 m
an

y s
tu

-
de

nt
s f

ro
m

 S
yr

ia
, f

or
 ex

am
pl

e. 
Yo

u 
m

ig
ht

 n
ee

d 
to

 b
e a

wa
re

 of
 ev

er
yd

ay
 si

tu
at

io
ns

 yo
u 

de
sc

rib
e i

n 
cla

ss.
 S

om
e s

tu
de

nt
s m

ig
ht

 h
av

e w
ar

 tr
au

m
as

. 
N

ot
 m

an
y, 

bu
t t

he
re

 a
re

 a
 fe

w.
 T

he
se

 th
in

gs
 ca

n 
pl

ay
 a

 ro
le.

 (E
ng

lis
h)

G
en

er
al

 A
rt 

is 
ab

ou
t a

rt 
hi

sto
ry

 a
nd

 in
clu

de
s i

m
ag

es
 th

at
 Is

la
m

ic 
stu

de
nt

s a
re

 n
ot

 a
llo

we
d 

to
 se

e (
su

ch
 a

s n
ud

es
). 

I t
ry

 to
 ex

pl
ai

n 
to

 th
em

 th
at

 
th

es
e a

sp
ec

ts 
ar

e a
 p

ar
t o

f t
he

 co
ur

se
, a

 p
ar

t o
f W

es
te

rn
 E

ur
op

e. 
Yo

u 
ca

n’
t s

ay
, ‘I

 d
on

’t 
wa

nt
 to

 se
e t

ha
t.’

 W
ell

, y
ou

 ca
n 

sa
y i

t, 
bu

t t
he

n 
yo

u 
sh

ou
ld

 ch
oo

se
 a

no
th

er
 co

ur
se

. Y
ou

 b
lo

ck
 so

 m
uc

h 
by

 d
oi

ng
 th

at
. Y

ou
 ca

n 
be

 cr
iti

ca
l, a

nd
 yo

u 
ca

n 
ce

rta
in

ly
 ta

ke
 a

n 
in

de
pe

nd
en

t v
iew

 on
 it

, b
ut

 
yo

u 
m

us
t a

cq
ui

re
 k

no
wl

ed
ge

 a
bo

ut
 it

. I
f t

he
y i

ns
ist

, I
 m

ig
ht

 sa
y, 

‘T
ha

t’s
 u

nf
or

tu
na

te
, b

ut
 th

en
 m

ay
be

 th
is 

co
ur

se
 is

n’
t r

ig
ht

 fo
r y

ou
.’ I

f t
he

 st
ud

en
t 

ha
s c

ho
se

n 
‘A

rt’
 a

s a
n 

ex
am

 su
bj

ec
t, 

I w
ou

ld
 d

isc
us

s w
ith

 th
e s

tu
de

nt
 w

he
th

er
 th

ey
 sh

ou
ld

 co
nt

in
ue

 w
ith

 th
is 

su
bj

ec
t. 

Be
ca

us
e y

ou
 ca

nn
ot

 sa
y, 

‘I 
wo

n’
t s

it 
fo

r t
he

 ex
am

 b
ec

au
se

 I 
di

dn
’t 

lik
e t

he
 im

ag
es

 or
 m

us
ic.

’ I
f y

ou
 ch

oo
se

 it
, h

op
efu

lly
, y

ou
 h

av
e a

n 
id

ea
 of

 w
ha

t y
ou

’re
 ch

oo
sin

g. 
O

th
er

wi
se

, 
yo

u 
sh

ou
ld

 re
co

ns
id

er
. I

t’s
 n

ot
 so

m
et

hi
ng

 to
 m

ak
e a

 b
ig

 fu
ss 

ab
ou

t; 
yo

u 
ju

st 
ne

ed
 to

 re
co

ns
id

er
. (

Ar
t)

3.
	

Pr
ov

id
in

g 
D

ut
ch

 la
ng

ua
ge

 su
pp

or
t

n 
=    5 

(G
er

m
an

, D
ut

ch
, M

us
ic

)

f =
  9

I fi
nd

 m
ys

elf
 u

sin
g w

or
ds

 th
at

 st
ud

en
ts 

m
ig

ht
 n

ot
 u

nd
er

sta
nd

. I
n 

th
os

e c
as

es
, I

 a
sk

 if
 th

ey
 k

no
w 

wh
at

 th
e w

or
ds

 m
ea

n.
 I 

ex
pl

ai
n 

th
e w

or
ds

 
wi

th
ou

t u
sin

g s
im

pl
er

 la
ng

ua
ge

 b
ec

au
se

 th
at

 w
ou

ld
 b

rin
g t

he
 la

ng
ua

ge
 le

ve
l d

ow
n.

 (G
er

m
an

)
Fo

r e
xa

m
pl

e, 
ye

ste
rd

ay
, t

he
re

 w
as

 a
 b

oy
 in

 m
y c

la
ss 

wh
o I

’m
 te

ac
hi

ng
 fo

r t
he

 fi
rs

t t
im

e t
hi

s y
ea

r. 
H

e h
ad

 se
nt

 m
e a

n 
em

ai
l, a

nd
 h

is 
D

ut
ch

 w
as

 
te

rr
ib

le!
 S

o, 
I s

ai
d:

 ‘T
hi

s i
s n

ot
 a

cc
ep

ta
bl

e!
’ ‘

Bu
t I

 d
id

 it
 ve

ry
 q

ui
ck

ly
, m

ad
am

.’ ‘
Yo

u 
kn

ow
 w

ha
t, 

ok
ay

, I
 b

eli
ev

e y
ou

. B
ut

 if
 yo

u 
do

 yo
ur

 ex
am

 li
ke

 
th

is,
 it

 w
on

’t 
go

 w
ell

. T
hi

s i
s u

nr
ea

da
bl

e.’
 T

ha
t’s

 w
ha

t I
 sa

id
 to

 h
im

. I
 sa

id
, ‘T

od
ay

, I
 w

an
t y

ou
 to

 d
o i

t a
ga

in
. I

f y
ou

 ca
n’

t, 
co

m
e t

o m
e b

ec
au

se
 

it’
s m

y j
ob

 to
 h

elp
 yo

u.
’ A

nd
 h

e t
oo

k 
th

at
 on

 b
oa

rd
. I

 d
id

n’
t s

ay
 it

 to
 a

nn
oy

 h
im

; I
 ju

st 
wa

nt
 h

im
 to

 th
in

k 
ab

ou
t w

ha
t h

e w
rit

es
. W

ell
, if

 yo
u 

ca
n’

t 
ev

en
 st

ar
t a

 se
nt

en
ce

 w
ith

 a
 ca

pi
ta

l l
et

te
r…

 I 
te

ll 
hi

m
 th

at
 on

e-t
o-

on
e. 

I w
ou

ld
 n

ev
er

 sa
y t

ha
t i

n 
cla

ss.
 In

ste
ad

, a
t a

 su
ita

bl
e m

om
en

t d
ur

in
g 

re
ad

in
g, 

I’d
 sa

y:
 ‘C

ou
ld

 yo
u 

se
e m

e l
at

er
?’ 

‘W
hy

?’ 
‘I’

ll 
te

ll 
yo

u 
th

en
.’ I

 a
lw

ay
s w

al
k 

ar
ou

nd
 th

e c
la

ss 
a 

few
 ti

m
es

... 
I w

ou
ld

 d
o t

ha
t w

ith
 a

 D
ut

ch
 

stu
de

nt
 to

o, 
it 

do
es

n’
t m

ak
e a

ny
 d

iff
er

en
ce

. B
ut

 I 
do

 n
ot

ice
 th

at
 th

is 
is 

ap
pr

ec
ia

te
d 

(D
ut

ch
)


