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representation

is vital

otherwise the butterfly

surrounde by a group of moths
unable to see itself

will keep trying to become the moth

representation - rupi kaur
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PREFACE: A BRIEF DISCUSSION OF POSITIONALITY
AND USE OF TERMINOLOGY

POSITIONALITY
I 'would like to reflect on my positionality as a researcher as it may have influenced the
research questions that were formulated, the methods that were chosen, and the
interpretation of the results. | graduated in Public Administration and | attained a teaching
qualification for secondary education in the Netherlands. | have always had a fascination for
the education system, because of its important role in the public sector, in society, and in
every individual’s life. During this PhD trajectory | immersed myself into social psychological
theories to gain a better understanding of the role of gender stereotypes in education. The
fact that | was part of an interdisciplinary research team helped me in this process.
Further, the focus on genderand gender stereotypesinthis dissertationis no coincidence.
| am a cisgender female and | was born in a village in the north of the Netherlands (rural
area) where | grew up with a mother, father and two younger brothers. Gender equality
was an important factor in my upbringing. My parents taught me that my brothers and |,
and men and women in general, are capable and worthy of the same things in life. At the
same time, | experienced differential treatment based on my gender in other contexts, for
example at school. My upbringing and my experiences outside the family, as well as the
different treatment of men and women in society in general, have led to me attaching great
importance to gender equality and that | want to contribute to the reduction of social and
psychological barriers that stem from gender stereotypes. As a result, the studies described
in this dissertation were partially motivated by hopefulness to increase awareness, and
possibly contribute to the reduction, of gender bias against both female and male students
in Dutch secondary education, in Dutch society, and beyond. This motivation may have led
to blind spots or bias in the design of the studies in this dissertation or the interpretation of
the results. In order to prevent and address blind spots and bias as much as possible, | had
discussions with the members of the interdisciplinary research team, but also with others,
including research practitioners, statisticians, reviewers, and editors, on themes such as the
consequences of the binarity and non-binarity use of the concept of gender, the validity of
indicators of socioeconomic status, and the classification of rural areas in the Netherlands.

USE OF TERMINOLOGY

The concept gender and the role of gender stereotypes are central to this dissertation. In this
dissertation | use a binary approach of the concept gender although | am aware that gender
entails more than the solely male or female classification. Despite social developments
towards inclusiveness and diversity when it comes to gender identities, societies are still
largely organized in a binary way categorizing humans as either male or female. This binary
categorization lies at the basis of gender stereotypes and the accompanying gender bias
and discriminative behaviors in everyday life (Hyde et al.,, 2019). This study focusses on



these processes for students and teachers and therefore uses the gender binary approach.

Further, this dissertation consists of four studies that were conducted within an
interdisciplinary collaborative research project. | came up with the research ideas and | led
the recruitment, data collection, and data processing for three of the four studies (Chapter
2,3 and 5). Furthermore, | was the leading author of each of the scientific papers presented
in this dissertation. The research design, data analyses, and interpretation of the results
were a collaborative effort with the interdisciplinary research team. In this dissertation, |
therefore use the plural first-person pronouns (e.g., ‘we’) to refer to the empirical test of the
hypotheses and the findings with regard to these hypotheses (e.g., ‘we tested, we found’).
However, when it concerns the experiences, choices, and ideas in this dissertation | use the
singular first-person pronouns (e.g., ‘| suggested).
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