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APPENDIX A. 

AEC LEARNING OUTCOMES 2017 BACHELOR OF MUSIC/1ST CYCLE 

Retrieved from: https://www.aec-music.eu/publications/aec-learning-outcomes-2017-en 

At the completion of their 1st cycle studies, and as appropriate to their discipline or genre, 

students are expected to be able to: 
A. Practical (skills-based) 
outcomes 

B. Theoretical (knowledge-based) 
outcomes 

C. Generic outcomes

1.A.1. Demonstrate ability to 
realise, recreate, create, 
manipulate and/or produce 
music as appropriate within 
their discipline or genre for 
practical purposes and 
settings. 

1.B.1. Demonstrate knowledge of 
practices, languages, forms, 
materials, technologies and 
techniques in music relevant to the 
discipline, and their associated 
texts, resources and concepts. 

1.C.1. Demonstrate systematic
analytical and processing skills and 
the ability to pursue these 
independently and with tenacity. 

1.A.2. Demonstrate effective 
and professionally 
appropriate study, practice 
and rehearsal techniques. 

1.B.2. Exhibit sound knowledge of 
the theoretical and historical 
contexts in which music is 
practiced and presented, including 
a range of musical styles and their 
associated performing traditions. 

1.C.2. Demonstrate strong self-
motivation and self-management 
skills, and the ability to undertake 
autonomous self-study in preparation 
for continual future (life-long) learning 
and in support of a sustainable 
career. 

1.A.3. Demonstrate evidence 
of craft skills in relation to a 
variety of representative 
repertoire, styles, etc. 

1.B.3. Exhibit comprehensive 
knowledge of relevant 
representative repertoire within their 
area of musical study, 
demonstrating the ability to create 
and provide coherent musical 
experiences and interpretations.11 

1.C.3. Demonstrate a positive and 
pragmatic approach to problem 
solving. 

1.A.4. Recognise, interpret, 
manipulate, realise and/or 
memorise the materials of 
music through notation 
and/or by ear.10 

1.B.4. Draw upon knowledge and 
experience of known repertoire and 
styles to explore and engage with 
new and challenging repertoire and 
styles.  

1.C.4. Evidence ability to listen, 
collaborate, voice opinions 
constructively, and prioritise cohesion 
over expression of individual voice. 

1.A.5. Engage musically in 
varied ensemble and other 
collaborative contexts, 
including those which go 
beyond the discipline of 
music. 

1.B.5. Demonstrate knowledge of 
practices, languages, forms, 
materials, technologies and 
techniques in music and their 
associated texts, resources and 
concepts. 

1.C.5. Evidence flexibility, the ability 
to rapidly synthesise knowledge in 
real time, and suggest alternative 
perspectives. 

1.A.6. Demonstrate 
improvisational fluency, 
interrogating, shaping and/or 
creating music in ways which 
go beyond the notated score. 

1.B.6. Recognise, internalise and 
respond to the fundamental 
processes which underlie 
improvisation and recreate musical 
materials aurally and/or in written 
form. 

1.C.6. Recognise the relevance of, 
and be readily able to adapt, 
previously learned skills to new 
contexts. 

1.A.7. Identify key questions 
about, and undertake self-
reflective enquiry into, their 
own artistic practice. 

1.B.7. Evidence understanding of 
the means by which musicians can 
develop, research and evaluate 
ideas, concepts and processes 
through creative, critical and 
reflective thinking and practice. 

1.C.7. Develop, research and 
evaluate ideas, concepts and 
processes through creative, critical 
and reflective thinking and practice. 
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1.A.8. Explore, evaluate, 
apply and challenge existing 
scholarship, research and 
performing practices. 

1.B.8. Demonstrate knowledge of ---
and ability to gather and utilise 
relevant information found within --- 
libraries, internet repositories, 
museums, galleries and other 
relevant sources. 

1.C.8. Respond creatively and 
appropriately to ideas and impetus 
from others, exhibiting tenacity and 
the ability to digest and respond to 
verbal and/or written feedback. 

1.A.9. Utilise appropriate oral, 
digital and practical formats 
to disseminate information 
and ideas about music. 

1.B.9. Identify a range of strategies 
to interpret, communicate and 
present ideas, problems and 
arguments in modes suited to a 
range of audiences. 

1.C.9. Exhibit ability to utilise and 
apply a range of technology in 
relation to their music making, 
including the promotion of their 
professional profile. 

1.A.10. Communicate 
information, ideas, problems 
and solutions to both 
specialist and non-specialist 
audiences through a range of 
media and presentation 
formats. 

1.B.10. Display knowledge of a 
range of ways that technology can 
be used in the creation, 
dissemination and performance of 
music. 

1.C.10. Project a confident and 
coherent persona appropriate to 
context and communicate 
information effectively, presenting 
work in an accessible form and 
demonstrating appropriate IT and 
other presentational skills as required. 

1.A.11. Use appropriate 
digital technology to learn, 
create, record, produce and 
disseminate musical 
materials. 

1.B.11. Demonstrate knowledge of 
appropriate communication theories 
and their applications. 

1.C.11. Making use of their 
imagination, intuition and emotional 
understanding, think and work 
creatively, flexibly and adaptively. 

1.A.12. Evidence skills in the 
use of new media for 
promotion and dissemination. 

1.B.12. Identify a range of 
professional working environments 
and contexts, reflecting on the role 
of the musician in contemporary 
society. 

1.C.12. Recognise and reflect on 
diverse social, cultural and ethical 
issues, and apply local, national and 
international perspectives to practical 
knowledge. 

1.A.13. Demonstrate a range 
of communication, 
presentation and self-
management skills associated 
with public performance. 

1.B.13. Recognise the skill 
demands of local, national and 
international music markets. 

1.C.13. Engage with individuals and 
groups, demonstrating sensitivity to 
diverse views and perspectives, and 
evidencing skills in teamwork, 
negotiation, leadership, project 
development and organisation as 
required. 

1.A.14. Recognise and 
respond appropriate- ly to a 
range of performing contexts, 
spaces and environments. 

1.B.14. Display knowledge of key 
financial, business and legal 
aspects of the music profession. 

1.C.14. Recognise and respond to 
the needs of others in a range of 
contexts. 

1.A.15. Recognise, reflect 
upon and develop their own 
personal learning style, skills 
and strategies.  

1.B.15. Exhibit familiarity with 
concepts and practices of 
pedagogy, in particular strategies to 
motivate and facilitate musical 
creativity and learning. 

1.C.15. Recognise the physiological 
and psychological demands 
associated with professional practice, 
and evidence awareness of --- and 
preparedness to engage with as 
needed --- relevant health and 
wellbeing promotion initiatives and 
resources. 

1.A.16. Lead and/or support 
learning and creative 
processes in others, creating 
a constructive learning 
environment. 

1.B.16. Demonstrate awareness of 
the legal and ethical frameworks 
relating to intellectual property 
rights, and the ability to take 
appropriate steps to safeguard 
innovation.  
 

1.C.16. Exhibit a long-term (life-long) 
perspective on individual artistic 
development, demonstrating an 
inquiring attitude, and regularly 
evaluating and developing artistic and 
personal skills and competences in 
relation to personal goals. 
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APPENDIX A. 

AEC LEARNING OUTCOMES 2017 BACHELOR OF MUSIC/1ST CYCLE 

Retrieved from: https://www.aec-music.eu/publications/aec-learning-outcomes-2017-en 

At the completion of their 1st cycle studies, and as appropriate to their discipline or genre, 

students are expected to be able to: 
A. Practical (skills-based) 
outcomes 

B. Theoretical (knowledge-based) 
outcomes 

C. Generic outcomes

1.A.1. Demonstrate ability to 
realise, recreate, create, 
manipulate and/or produce 
music as appropriate within 
their discipline or genre for 
practical purposes and 
settings. 

1.B.1. Demonstrate knowledge of 
practices, languages, forms, 
materials, technologies and 
techniques in music relevant to the 
discipline, and their associated 
texts, resources and concepts. 

1.C.1. Demonstrate systematic
analytical and processing skills and 
the ability to pursue these 
independently and with tenacity. 

1.A.2. Demonstrate effective 
and professionally 
appropriate study, practice 
and rehearsal techniques. 

1.B.2. Exhibit sound knowledge of 
the theoretical and historical 
contexts in which music is 
practiced and presented, including 
a range of musical styles and their 
associated performing traditions. 

1.C.2. Demonstrate strong self-
motivation and self-management 
skills, and the ability to undertake 
autonomous self-study in preparation 
for continual future (life-long) learning 
and in support of a sustainable 
career. 

1.A.3. Demonstrate evidence 
of craft skills in relation to a 
variety of representative 
repertoire, styles, etc. 

1.B.3. Exhibit comprehensive 
knowledge of relevant 
representative repertoire within their 
area of musical study, 
demonstrating the ability to create 
and provide coherent musical 
experiences and interpretations.11 

1.C.3. Demonstrate a positive and 
pragmatic approach to problem 
solving. 

1.A.4. Recognise, interpret, 
manipulate, realise and/or 
memorise the materials of 
music through notation 
and/or by ear.10 

1.B.4. Draw upon knowledge and 
experience of known repertoire and 
styles to explore and engage with 
new and challenging repertoire and 
styles.  

1.C.4. Evidence ability to listen, 
collaborate, voice opinions 
constructively, and prioritise cohesion 
over expression of individual voice. 

1.A.5. Engage musically in 
varied ensemble and other 
collaborative contexts, 
including those which go 
beyond the discipline of 
music. 

1.B.5. Demonstrate knowledge of 
practices, languages, forms, 
materials, technologies and 
techniques in music and their 
associated texts, resources and 
concepts. 

1.C.5. Evidence flexibility, the ability 
to rapidly synthesise knowledge in 
real time, and suggest alternative 
perspectives. 

1.A.6. Demonstrate 
improvisational fluency, 
interrogating, shaping and/or 
creating music in ways which 
go beyond the notated score. 

1.B.6. Recognise, internalise and 
respond to the fundamental 
processes which underlie 
improvisation and recreate musical 
materials aurally and/or in written 
form. 

1.C.6. Recognise the relevance of, 
and be readily able to adapt, 
previously learned skills to new 
contexts. 

1.A.7. Identify key questions 
about, and undertake self-
reflective enquiry into, their 
own artistic practice. 

1.B.7. Evidence understanding of 
the means by which musicians can 
develop, research and evaluate 
ideas, concepts and processes 
through creative, critical and 
reflective thinking and practice. 

1.C.7. Develop, research and 
evaluate ideas, concepts and 
processes through creative, critical 
and reflective thinking and practice. 
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1.A.8. Explore, evaluate, 
apply and challenge existing 
scholarship, research and 
performing practices. 

1.B.8. Demonstrate knowledge of ---
and ability to gather and utilise 
relevant information found within --- 
libraries, internet repositories, 
museums, galleries and other 
relevant sources. 

1.C.8. Respond creatively and 
appropriately to ideas and impetus 
from others, exhibiting tenacity and 
the ability to digest and respond to 
verbal and/or written feedback. 

1.A.9. Utilise appropriate oral, 
digital and practical formats 
to disseminate information 
and ideas about music. 

1.B.9. Identify a range of strategies 
to interpret, communicate and 
present ideas, problems and 
arguments in modes suited to a 
range of audiences. 

1.C.9. Exhibit ability to utilise and 
apply a range of technology in 
relation to their music making, 
including the promotion of their 
professional profile. 

1.A.10. Communicate 
information, ideas, problems 
and solutions to both 
specialist and non-specialist 
audiences through a range of 
media and presentation 
formats. 

1.B.10. Display knowledge of a 
range of ways that technology can 
be used in the creation, 
dissemination and performance of 
music. 

1.C.10. Project a confident and 
coherent persona appropriate to 
context and communicate 
information effectively, presenting 
work in an accessible form and 
demonstrating appropriate IT and 
other presentational skills as required. 

1.A.11. Use appropriate 
digital technology to learn, 
create, record, produce and 
disseminate musical 
materials. 

1.B.11. Demonstrate knowledge of 
appropriate communication theories 
and their applications. 

1.C.11. Making use of their 
imagination, intuition and emotional 
understanding, think and work 
creatively, flexibly and adaptively. 

1.A.12. Evidence skills in the 
use of new media for 
promotion and dissemination. 

1.B.12. Identify a range of 
professional working environments 
and contexts, reflecting on the role 
of the musician in contemporary 
society. 

1.C.12. Recognise and reflect on 
diverse social, cultural and ethical 
issues, and apply local, national and 
international perspectives to practical 
knowledge. 

1.A.13. Demonstrate a range 
of communication, 
presentation and self-
management skills associated 
with public performance. 

1.B.13. Recognise the skill 
demands of local, national and 
international music markets. 

1.C.13. Engage with individuals and 
groups, demonstrating sensitivity to 
diverse views and perspectives, and 
evidencing skills in teamwork, 
negotiation, leadership, project 
development and organisation as 
required. 

1.A.14. Recognise and 
respond appropriate- ly to a 
range of performing contexts, 
spaces and environments. 

1.B.14. Display knowledge of key 
financial, business and legal 
aspects of the music profession. 

1.C.14. Recognise and respond to 
the needs of others in a range of 
contexts. 

1.A.15. Recognise, reflect 
upon and develop their own 
personal learning style, skills 
and strategies.  

1.B.15. Exhibit familiarity with 
concepts and practices of 
pedagogy, in particular strategies to 
motivate and facilitate musical 
creativity and learning. 

1.C.15. Recognise the physiological 
and psychological demands 
associated with professional practice, 
and evidence awareness of --- and 
preparedness to engage with as 
needed --- relevant health and 
wellbeing promotion initiatives and 
resources. 

1.A.16. Lead and/or support 
learning and creative 
processes in others, creating 
a constructive learning 
environment. 

1.B.16. Demonstrate awareness of 
the legal and ethical frameworks 
relating to intellectual property 
rights, and the ability to take 
appropriate steps to safeguard 
innovation.  
 

1.C.16. Exhibit a long-term (life-long) 
perspective on individual artistic 
development, demonstrating an 
inquiring attitude, and regularly 
evaluating and developing artistic and 
personal skills and competences in 
relation to personal goals. 
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1.A.17. Engage with a range 
of audience and/or participant 
groups across a range of 
professional working 
contexts. 

1.A.18. Exhibit awareness of, 
and actively engage with, 
issues affecting the personal 
(physical and mental) health 
and wellbeing of musicians. 

1.A.19. Develop artistic 
concepts and projects and 
the capacity to present these 
professionally to potential 
clients and audiences.  
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APPENDIX E.  

INTERVIEW TOPIC GUIDE FOR TEACHER INTERVIEWS RELATED TO COLLABORATIVE LEARNING IN TWO 
VOCAL COURSES  

1. Organisation of group lessons

2. Motivation to teach group lessons

3. Experiences with the group lessons

4. Learning goals of group lessons

5. Results from the group lessons

6. Teaching in group lessons and in individual lessons

7. Topics well suited for a group lesson

8. Students’ behaviour in group lessons compared to their behaviour in individual lessons

9. Future improvements in or about the group lessons
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