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1.1 Introduction

This dissertation is set in the context of the Booft Vietham. Vietnamese culture has long been
influenced by Confucianism, which comprises highllemtivism, large power distance, high
uncertainty avoidance, masculinity, and long-termergation (Thang, Quang & Warner, 2007).
However, the economies in Southeast Asia, includiggnam have recently withnessed a transitional
development. After the economic reform “Doi Moi” svamplemented in 1986, the Vietnamese
government activated the country’s economic ae#sitby reorganizing state-owned enterprises,
encouraging private businesses, and attractinggiodirect investment (Weng, 2015). Because of the
need to transform but still dominated by Confudi@d@ology, the Vietnamese economy has been in a
mixed landscape, undergoing dramatic changes andgéing within the old and novel typologies
simultaneously. This transformation brought in ooty international practices but also international
managers, since the current personnel were notuatiy qualified to keep pace with the new trend
(Weng, 2015). Local managers lacked the managekmawledge to cope with the human-related
issues arising in a market economy (Thang et D72 McDaniel, Drew, Schermerhorn & Huynh
(1999) suggested that the managerial competentibese local managers must be upgraded to align
with world levels of Human Resource Managementrdeoto survive fierce economic competition.

Moreover, following the influx of foreign companiésto the country, the call for more
industry-ready graduates has been taken into attyumany policy makers. Yet, it remains true that
“many of the companies apparently found it difficid find local employees that match their needs”
(Weng, 2015, p. 82). According to a recent surveydys (Ministry of Education and Training in
Vietnam, 2017), about 50% of the new graduates atomreet the expectations of the international
employers with respect to language competence aminanication skills. Imprinted by Confucian
ideology, lecturing and rote learning still dommahroughout the educational system and because of
this, skills development remains a big challenge universities to overcome (Tran & Swierczek,
2014). Recently, various universities in Vietnamitshed to a more communication-focused
curriculum. Yet most studies are still strugglingwh to implement a communication-focused
curriculum with more attention for interculturalropetences. In spite of facing challenges to promote
skills development, universities in Vietham havesisied on their aims to enable learners to
communicate effectively with people from differelibguistic and cultural backgrounds in an
internationalized and multicultural world. This ®in requires innovative and creative approaches
from both the higher education institutions andcadors that might provide the learners with the
means and skills of accessing and analyzing a veidge of cultural practices and meanings (Barany,
2016). Therefore, this project was conducted ineprib accomplish the goal of students’ skills
development in higher education so that a new géioerof students could confidently step into the
internationalized labor market.

1.2 Conceptual framework

This study focuses on enhancing undergraduate€rcmitural communication skills through
incorporating knowledge about differences in cesu(Western versus Viethnamese) into the English
classrooms. Exploration studies were carried auafooverview of the intercultural context befdne t
intervention studies in the English classrooms wanglemented. Thus, the dissertation attempts to
build on the differences between two cultures: \Westand Viethamese or Eastern culture, the
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intercultural competence (IC) concept and the istationship between English Language Teaching
(ELT) and IC

1.2.1 Western versus Eastern or Vietnamese culture

In this dissertation, differences in values betw@grstern and Vietnamese or Eastern culture are the
main themes discussed throughout the studies. Tdissenilarities are explained and analyzed in a
way how they affect the communication and relatijps between the interlocutors of the two
cultures. Indeed, these cultural values of the ¢wltures might be the main elements that need to be
firstly underpinned and seriously taken into acd¢otian individual needs to survive in this glolzaid
changeable era as culture is envisaged as an witlormany layers that one must peel back. Peeling
back the skin of the onion is like tackling withetimplicit beliefs and tacit values that differex
one cultural group from another. Acknowledging wcrdt beliefs and values then provides a
foundation for developing effective business pdiin an international context (Taras, Steel &
Kirkman, 2011). The context of this dissertationkglace in a developing country, Vietham where
the two opposite cultural typologies cross in thiericultural workplace context. While differences d
exist between nations in Asia, their similaritiese aundeniable because of the influence of
Confucianism, Buddhism and Taoism (Kim, 2010). Adaagly, the typology of Eastern or Confucian
culture has long been dominating Vietnamese pesppglemmunication and behavior patterns and
practices. Confucian tradition encourages indivisium use “mind-to-mind” communication; in
general, people from Eastern culture like the \édetese considerably value non-verbal
communication and they are very ambiguous in themversations. On the other hand, similar to
many other Southeastern Asian countries, Vietnardeseloping and a huge number of foreign
companies are penetrating into the region. Thisnsdhat the Vietnamese people with a Confucian
mind now have to adapt to the new trend. HoweVes, trendy wave is not easy for them to adapt
because according to many studies delved into tlest&#h philosophy, it is implied that Western
people are direct, enthusiastic to talk, open tmroanication, competitive, confronting, demanding,
assertive and aggressive (Kawar, 2012; Qingxue32@bnsistent with this mindset, previous cross-
cultural communication studies observing assertigsrand argumentativeness proved that Asians are
less assertive than Westerners (Kawar, 2012). Bulkadse considerable dissimilarities, studies about
Vietnamese cultures have summarized some commduar&uproblems that expatriates face while
working and living in Vietham: nonverbal communicat sense of time, face savings, relationship
building, negotiating, underestimation, overestioratno attempts to understand Vietnamese working
style. On the other hand, researchers also asgabtéms that Vietnamese professionals face while
working with Western workers such as: being treatednferior, being requested immediate results,
overwhelming straightforward command and feedbaatk, (Ashwill, 2005; Reeder, 1987; Tran,
2013). It is undeniable thahiscommunications and misunderstandings can octienwhese two
cultures cross and an integrative way of commuimgateems to be necessary for interlocutors from
both cultures.

1.2.2 Intercultural competence

In recent years, the field of cross-cultural traghibecomes more and more prevailing due to
globalization and internationalization and resedral shown that cross-cultural training is usedul f
preparing people to work in another culture. Acdaugty, intercultural competence training has
evolved in many directions thanks to this trendgBbk, 2001). Intercultural competence has been
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rigorously examined and differently defined by mamgearchers and educationalists. In a review
study, Griffith, Wolfeld, Armon, Rios & Liu (2016ummarized twenty-six intercultural competence
constructs used in the higher education literatung these competences are believed to be connected
with models used in education, training and regearbe twenty-six IC constructs generally denote
that “intercultural competence” always implies “amomicative competence” and IC can be defined as
the ability to develop and maintain relationshipsl ghe ability to communicate effectively and
appropriately in intercultural situations on thesigaof one’s intercultural knowledge, skills and
attitudes. All the parties being involved in traigiand doing research about intercultural competenc
have not yet reached the consensus on both thdtaefiand all the underlying dimensions involved.
Because of the discrepancies and variability ofitkercultural competence models and dimensions, it
is a big challenge for educators and trainers tbfopan appropriate model. However, in all the
constructs formulated, there are three compondntgtercultural competencénowledge skills and
attitudes which are essential to be taken into consideramowledgeinvolves culture specific and
culture general knowledge, knowledge of self andegt knowledge of individual and societal
interaction and insight regarding the ways in whidlure affects language and communicattkills
refer to the ability to interpret a document or viecom another culture and relate it to documents
events from one’s own, the ability to discover oteract (skills of discovery and interaction), the
ability to acquire new knowledge and to operatevkadge, attitudes and skills under the constraints
of real-time communication and interaction, theligbito direct own learning and the ability to
evaluate critically perspectives, practices anddpets in own and foreign cultures (critical culiura
awareness)Attitudesconcerns to relativizing self and valuing othed gositive disposition towards
learning (Byram et al., 2002; Sercu, 2010). Witkinese three components, Byram et al. (2002)
indicated that the purpose of instruction is nothange the learners’ values but to make the lesarne
explicit and be aware of any evaluative responsshers.

1.2.3 The interrelationship between English Language Tedting (ELT) and Intercultural
Competence (IC)

For many decades, the integration of ELT and ICéadved into a practical phenomenon in every
corner of the English classroom as many educatesgarchers and practitioners agreed upon the
significance and value of culture and cultural aspén foreign language teaching. Foreign language
teaching does not only involve linguistic perforrmanand verbal communication, but also
intercultural awareness and intercultural skillstald Kurt, Camlibel, Ersin & Kaslioglu, 2009;
Fungchomchoei & Kardkarnklai, 2016; Sercu, 201Q@)r this reason, the intercultural dimensions
have become central keys for many ELT training paogs and curricula. The intercultural dimensions
defined by Byram et al. (2002) as a key set of catamces referring to the linguistic and sociallskil
knowledge and attitudes necessary for the leatoecommunicate effectively and appropriately in
intercultural contact situations. In this sense@ckeng English language cannot be separated from
promoting the learners’ intercultural competenceany educationalists have agreed that despite of
being proficient in English, most students are lmab function properly in an intercultural context
due to their shortage of IC knowledge (Fungchomict®&eKardkarnklai, 2016; Jackson, 2014;
Mitchell, Pardinho, Yermakova-Aguiar & Meshkov, Z)Mo, 2017).

The challenging task to the ELT teachers, therefierdnow to assist students to cross the
borders of different cultures right in their Englislassrooms. It becomes imperative to work out a
training program so that both teachers and studsanrisreach their ultimate goals. These goals are
considered crucial in the 2tentury and fit in the aims and guiding principtédanguage teaching of
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the Council of Europe “Education for intercultutaiderstanding”. These guiding principles include
the following components: linguistic competencesislinguistic competence, discourse competence,
knowledge, skills of interpreting and relating, liskiof discovery and interaction, intercultural
attitudes, and critical cultural awareness (Byrdralge 2002; Fungchomchoei & Kardkarnklai, 2016).
Obtaining these skills, language learners becomiergultural speakers”, who will be successful not
only in communicating information but also in dey@hg a human relationship with people of other
languages and cultures (Byram et al., 2002). Tamé&s, accordingly, are expected to reach the leve
of both language and intercultural fluency. Atedlucational levels, this is the main responsibibity
ELT training programs.

Given this situation, this dissertation focuses tbe development of future graduates’
intercultural competence by incorporating intenaxdt communication into the English classrooms. In
order to reach this goal, | firstly, explored holetcommunication and relationship between the
Vietnamese employees and foreign employers or nesigag@articularly the Western superiors, are
structured and organized in foreign subsidiaries$ jamt-ventures in the South of Vietnam. After the
exploration studies, the author aimed at designamy intervention study of intercultural
communication instruction utilizing “critical ino@ht open-ended tasks” incorporated into the English
classrooms with the view of enhancing the studeatgsareness of intercultural communication.
Accordingly, in this dissertation, four studies eonducted to answer four research questions.

The first and second study investigated work-relatealues that could affect the
communication and relationships between Westernamgs and Viethamese employees in foreign
subsidiaries and joint-ventures in Vietnam. Holdarg insightful view into the differences between
employers and employees from different culturalkigagunds in organizations in Vietnam could
improve workplace environment as well as assishdrigeducation institutions in designing further
cross-cultural training curriculum. Thus, the fitao research questions addressed in this diseertat
are:

1. To what extent do Viethamese employees and Westeployers/managers differ with
respect to their work-related values?

2. What are the perceptions of Vietnamese employeg@s\tastern employers/managers towards
communication in the workplace in foreign subsidistand joint-ventures in Vietham ?

In the third and fourth study, the author desigaedntercultural lesson to explore the effects
of intercultural communication instruction with fieccal incident open-ended tasks” on English non-
majored undergraduates’ intercultural competenggrating culture instruction into the language
lessons is a good preparation for students’ inten@l encounters. Then, the third and fourth redea
guestions in this dissertation are:

3. What are the effects of intercultural communicatiostruction with critical incident open-
ended tasks on English non-majors’ awareness @ftintural communication?

4. Do the English non-majors develop their awarenésstercultural communication over time
during a ten critical incident task instruction csef?

1.3 Overview of the dissertation

This dissertation aims to examine the communicadion relationship between Western employers or
managers and Vietnamese employees in foreign salis& and joint-ventures in order to get an in-
depth look into the challenges and problems thesdhprofessionals face in their daily work in an
intercultural context in Vietnam. Afterwards, orethasis of the findings, | implement an intervemtio
of intercultural communication instruction with fical incident open-ended tasks” in which many
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workplace scenarios are worked out by the studdits. intervention is formulated to explore the
effects of intercultural communication training kyeans of critical incident approach on students
awareness of intercultural communication and | &sdeavor to enhance students’ communication
skills through the utilization of this interventiomhe chapters (2)5n this dissertation are organized
in line with the aims presented. In chapter 6, samynof the main points of all the studies and
practical implications as well as a final conclusfor the whole project are provided.

Chapter 2 relates to the first research questiba.study investigated the differences between
employees and employers of Viethamese and Westmpanies in terms of their work-related
attitudes. This study aimed to answer the questidn: what extent do Vietnamese employees and
Western employers/managers differ with respecthir twork-related values?The study was
conducted with 94 Western and Viethamese companide/o areas: Ho Chi Minh city and the
Mekong Delta in the South of Vietham. Questionrainere delivered to 763 Vietnamese employees,
43 Vietnamese employers/managers and 33 Westerloyagng'managers. | performed an exploratory
factor analysis on the employees’ questionnair@ daid used the same procedure analysis for the
employers’ questionnaire. The study specified thestmsignificant differences in work-related
attitudes between Western and Vietnamese profedsion

Chapter 3 addresses the second research questimnstlidy was conducted in order to
validate the findings obtained from the questiormalata in study one. | explored in-depth the
problematic issues with respect to interculturahownication between Western employers/managers
and Viethamese employees in the same foreign dalis&l and joint-ventures that the questionnaire
data were collected. Two research questions gutted study: ) What are the perceptions of
Vietnamese employees towards communication in dnkpace in foreign subsidiaries and joint-
ventures in Vietham?2) What are the perceptions ofWestern employers/managers towards
communication in the workplace in foreign subgidiss and joint-ventures in Vietham3emi-
structured interviews were conducted with 11 Westemployers/managers and 33 Vietnamese
employees. Many probing questions were used tetabs participants to relate their experiences of
their communication with their cross-cultural ccanpiarts. These experiences included 1) their
interests when working in the current company,h&irtopinions about intercultural communication
with their cross-cultural interlocutors, 3) the Iplems or incidents they faced during the interactio
process, what was done and how they fixed the enabland 4) their expectations from their cross-
cultural partners. Six cultural values from thestfistudy were adopted as a base for the interview
analysis and then cross-case matrix was appliecbde all the interview protocols into these six
dimensions.

Chapter 4 regards to the third research questiahigndissertation. The study aimed to
explore the effects of intercultural communicativaining by means of critical incident task on
English non-majored undergraduates’ intercultumahpetence. This study sought for answer to this
guestion: Do intercultural communication training with critit incident open-ended tasks enhance
English non-majored undergraduates’ awareness ¢éraultural communicatiori? In order to
examine the effect of intercultural communicatiastruction with critical incident open-ended tasks
on learners’ awareness of intercultural commurcative performed a multivariate analysis of
covariance with the condition (intercultural comrmation instruction with critical incident task or
regular education) as independent variable, the fodicators of awareness of intercultural
communication at the posttest as dependent vasiabile pretest scores on the same indicators as
covariates. The study proved that intercultural camication instruction with critical incident tasks
could provide a basic foundation which can serveymaeeds and from which further cross-cultural
learning may develop.
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Chapter 5 provided further insights into the efedf intercultural communication
instruction with critical incident open-ended taskbke study was targeted to develop English non-
majors’ awareness of intercultural communicatiomotighout the teaching of cultural general
knowledge with ten critical incident open-endeds$ad his study focused on answering the following
research questions: What are the effects of intercultural communicatiostruction with critical
incident open-ended tasks on English non-majoraraness of intercultural communicatio? Is
this effect different for students who differ ineith ability in awareness of intercultural
communication? 3) Do the English non-majors develop their awareness intercultural
communication over time2) Do students who differ in their ability in awaresseof intercultural
communication score differently on different cationcident tasks™ order to examine the effects of
intercultural communication instruction with criicincident tasks, | performed univariate analydis
covariance with the condition (intercultural comrmation instruction with critical incident task or
regular education) as independent variable, thétguisscores as dependent variable and the pretest
scores as covariate. Next, | performed a multivarianalysis of covariance with the condition
(intercultural communication instruction with ccél incident task or regular education) as
independent variable, the four indicators of awassrof intercultural communication at the postisst
dependent variables, the pretest scores on the isa@licators as covariates. Afterwards, | examined
how many ability groups could be distinguished daea the pre-test scores. The analysis of co-
variances for two, three and four binned groups wlas repeated. In order to observe how the
students develop their awareness of intercultwatmunication over ten tasks, | plotted the original
scores of the ten tasks, both for the total scaresfor the four indicators. All these analysesewer
done in order to grasp an in-depth view of the ichpd the intercultural communication instruction
with critical incident open-ended task betweenedkperimental and control group and also among the
three ability groups of students over ten critioaldent open-ended tasks.

Chapter 6 brought about a general discussionhef whole project, provided practical
implications and a short summary to conclude @lghints presented.

16



