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Appendices

Appendix A: Interview outline 

 Interview questions

Purpose of teaching
(Hodson, 1991)

What was the purpose of your lessons: a) teach science, b) 
teach how to do science, or c) learn about science? Have you 
used this purpose before? Please explain your answers. 

Science curriculum What was the topic of your lessons? What were the objectives 
of your science topic? Please explain why you have these 
objectives.

Instructional strategies What kinds of classroom strategies did you use to teach 
the content? Have you used these strategies before in your 
classroom? Please explain your answer. 

Students’ understanding What was necessary for your students to understand your 
lessons? What was successful in your lessons? And what 
learning difficulties did you encounter during your lessons? 
Were you aware of these things before? Please explain. 

Goals and objectives What were the goals and objectives of your lessons? How did 
you create these objectives? Have you used these goals and 
objectives before?

Assessment How did you assess your students, and why did you assess 
them in that way? Have you used these assessment methods 
before?
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