
Design and evaluation of video portfolios : reliability,
generalizability, and validity of an authentic performance
assessment for teachers
Bakker, M.E.J.

Citation
Bakker, M. E. J. (2008, December 2). Design and evaluation of video
portfolios : reliability, generalizability, and validity of an authentic
performance assessment for teachers. ICLON PhD Dissertation Series.
Leiden University Graduate School of Teaching (ICLON). Retrieved from
https://hdl.handle.net/1887/13353
 
Version: Corrected Publisher’s Version

License:
Licence agreement concerning inclusion of doctoral
thesis in the Institutional Repository of the University
of Leiden

Downloaded from: https://hdl.handle.net/1887/13353
 
Note: To cite this publication please use the final published version (if
applicable).

https://hdl.handle.net/1887/license:5
https://hdl.handle.net/1887/license:5
https://hdl.handle.net/1887/license:5
https://hdl.handle.net/1887/13353


 

 
 149 

  

Apendices 
 
Appendix 1 Aspects of learning activities 
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Appendix 1 Aspects of learning activities (Continued) 
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Appendix 1 Aspects of learning activities (Continued) 
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Appendix 1 Aspects of learning activities (Continued) 
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Appendix 2 Score form for assigning a score to a video episode 
 
Name:……………………………….   Video episode:……………………………………… 
Teacher judged:………………….….   Learning activity judged:……………………………. 
 

Video episode 
 

Interviews 

Step 1: Collecting evidence 
- Which coaching interventions 

do or do not provide 
opportunities to improve 
students' performance of 
learning activities? 

- Which coaching interventions 
do or do not provide 
opportunities for students to 
improve in constructing 
realistic perceptions of 
professional thinking and 
acting in practice? 

Score 
(1-4) 

Teacher Student(s) 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

   

Consider all the available evidence for constructive as well as for practice-oriented coaching: 
- What evidence is important, and what is less important? 
- How can positive and negative evidence be counterbalanced? 
- Does all evidence direct to a specific level of competence, or are contradictions perceived in the 

evidence? 
- After you have assigned a score, check whether it represents all the available evidence. 
Step 2: Assigning scores to teachers’ coaching performance 
Why should the assigned score be a 1, 2, 3, or 4? Write a brief summary in which you substantiate the 
scores assigned. In the summary, refer to or cite important arguments and evidence. 
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Appendix 3 Score form for assigning an overall score 
 
Name:……………………………….   Teacher to be judged:….…………………………… 
 

Step 3 Assigning an overall score to teacher performance across video episodes 
Assign an overall score for constructive and practice-oriented coaching based on the performance 
levels, for all video episodes concerning coaching aimed at (a) domain knowledge and skills (b) 
regulation, (c) learning attitude, or (d) collaborative learning. 
The assigned overall score does not have to be equal to the average of all scores assigned to the 
individual video episodes, since you can weigh scores in order to correct for differences in video 
episodes with regard to complexity, or for differences in (extremely) high or low contributions to 
improvement in learning activities and perceptions of professional thinking and acting. 

Light 
(L) 

Average 
(A) 

Heavy 
(H) 

Teachers’ coaching performance had a small 
impact on students’ growth or perception of 
practice. 
And/or 
The coach situation was extremely simple or 
complex, so that the teacher did not got the 
opportunity to show how well he/she can 
coach students. 

Teachers’ coaching 
performance had some 
impact on students’ 
growth or perception of 
practice. 

Teachers’ coaching 
performance had a 
crucial impact on 
students’ growth or 
perception of practice. 

 
Overview scores assigned to separate video episodes 

Video 
episode 

1 2 3 4 5 6 7 8 9 10 Overall 
score 

Learning 
activity 
coached  

           

Score 
and 
weigh 

           

- In what way can the performance in the individual video episodes be counterbalanced? 
- Does the entire performance direct to a specific level of competence, or are contradictions 

perceived? 
- After you have assigned a score, check whether the score represents all the available evidence. 
Why should the assigned overall score be a 1, 2, 3, or 4? Write a brief summary in which you comment 
on the scores assigned. In the summary, refer to or cite important arguments and evidence concerning 
individual video episodes. 
 
 
 

 
Step 4 Consulting a fellow-assessor 
- After judging the video portfolios individually, discuss the assigned scores and written rationales 

with a fellow-assessor. 
- Compare assigned scores and explicitly discuss differences in assigned scores and cited evidence 

and arguments. 
- After the consultation, determine whether to stand by the original judgment(s) or to make 

adjustments. 
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Appendix 4 Codebook for coding evidence and arguments 
 

 Step 1 
Type of 
state-
ments 

Step 2 
Valence 

Step 3 
Aspect of competent coaching 

Step 4 
Fostered learning 

activity 

Citation Positive Evidence 
with 
regard to 
coach 
situation 

Evidence 
with regard 
to teachers’ 
behavior or 
appearance 

Evidence 
with regard 
to students 

Coaching of 
orientation of the 
complex task 
 
 

Inference Negative Students’ 
problem 

Asking 
questions 

Students’ 
reaction to the 
interventions 
of the teacher 

Coaching of 
searching and 
organizing relevant 
information 

Judgment Neutral Groups’ 
problem 

Providing 
feedback 

Question to 
the teacher 

Coaching of 
comprehending and 
using relevant 
subject matter 

  Content of 
the coach 
session 

Asking 
questions and 
providing 
feedback 
(coaching 
interventions) 

Reaction to 
another 
student 

Coaching of 
planning 

  Aim of the 
teacher 

Other teacher 
behavior 

Students’ 
learning 

Coaching of 
monitoring 

  Context 
factors that 
influence 
coaching  

Teachers’ 
interventions 
are (not) 
appropriate 
with regard to 
students’ 
needs or the 
context 

Students’ 
thinking 

Coaching of 
adjusting 

   Missed 
opportunities 
in coaching 

Students’ 
understanding 

Coaching of 
evaluating 

    Students’ 
growth 

Coaching of 
motivation and 
dedication 

    Students’ 
awareness 

Coaching of 
communication 

     Coaching of 
contribution to the 
group process and 
product 

Co
ns

ist
en

t w
ith

 th
e 

co
nc

ep
tu

al 
fr

am
ew

or
k 

     Coaching of group 
climate 
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Appendix 4 Codebook for coding evidence and arguments (Continued) 
 

 Step 1 
Type 

of 
state-
ments 

 

Step 2 
Valence 

Step 3 
Aspect of competent coaching 

Step 4 
Fostered 

learning activity 

  Only a 
judgment is 
made 
(good/bad) 
and no 
arguments 
are reported

Only a 
judgment is 
made 
(good/bad) 
and no 
arguments are 
reported 

Only a judgment 
is made 
(good/bad) and 
no arguments are 
reported 

 

  Learning 
climate 

Interventions 
to direct the 
discussion 

 Group dynamics 
 

N
ot

 c
on

sis
te

nt
 w

ith
 th

e 
co

nc
ep

tu
al 

fr
am

ew
or

k 

   Teachers’ style 
 

 Positive learning 
climate 
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Appendix 5 An example of coding evidence 
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Appendix 6 An example of coding arguments 
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 a

 sh
or

t e
xp

lan
at

io
n.

 
 H

e 
re

lat
es

 th
e 

do
m

ain
 sp

ec
ifi

c 
kn

ow
le

dg
e 

to
 re

le
va

nt
 

sit
ua

tio
ns

 in
 p

ra
ct

ic
e. 

  I t
hi

nk
 th

at
 th

e 
st

ud
en

ts
 c

er
ta

in
ly

 le
ar

n 
fr

om
 th

es
e 

in
te

rv
en

tio
ns

. T
he

 ju
dg

m
en

t w
ill

 b
e 

a 
3 

or
 4

. 
  Th

e 
re

as
on

 fo
r a

ss
ig

ni
ng

 a
 3

 in
st

ea
d 

of
 a

 4
 is

 th
at

 th
e 

te
ac

he
r p

ro
vi

de
s a

 lo
t o

f t
he

or
y 

to
 th

e 
st

ud
en

t. 
I d

on
’t 

th
in

k 
th

at
 st

ud
en

ts
, w

ho
 d

o 
no

t t
ak

e 
no

te
s, 

w
ill

 re
m

em
be

r 
w

ha
t t

he
 te

ac
he

r t
rie

s t
o 

lea
rn

 th
em

.  
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