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Appendix C: Interview Guiding Topics

Commitment to teaching:

With this topic interview focused on student-teachers’ psychological 
attachment to, and identification with, the teaching profession, emotions 
towards the teaching profession, and willingness to enter the profession. 
Student-teachers were asked 

1.	 Their levels of commitment to teaching, 

2.	 Whether they liked teaching, 

3.	 Were happy with their decision to become teachers, 

4.	 If teaching was their first choice and if they are happy to follow 
the teacher education programme, and 

5.	 If they intended to enter the profession after graduation and stay 
in the profession for a reasonable period of time.

Motivation to enter the teaching profession: 

With this topic interviewers asked student-teachers to explain their 
reasons for choosing teaching 

1.	 Factors that influenced student-teachers to enter teacher education 
and 

2.	 Factors that influenced student-teachers to enter the teaching 
profession after graduation. 

Perception of teaching and the teaching profession: 

Interview questions focused on 

1.	 Student-teachers’ perceived status of the teaching profession and 
remuneration,
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2.	 Student-teachers’ likes and dislikes about the teaching 
profession,Perceived society’s attitude and perceptions about 
teachers and the teaching profession,

3.	 Perceived teaching job working conditions, and 

4.	 Perceived support from family and close relatives regarding their 
decisions to become teachers
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