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Appendix I 

Student diagnosis or self-evaluation form 

This student diagnosis or self-evaluation was provided in the form of an evaluation sheet for 
the pilot study (see chapter 2) and in the form of an app for mobile phones (see chapter 4). 

 

Name: 

Class: level: 

Subject: 

 

A. Record your conversation in one go and send it to devrind@iclon.leidenuniv.nl  

1. What did you have to be able to do in this conversation? 

 

B. Analysis - Listen to the recording of your conversation and note: 

2. What are you satisfied with? 

Getting the message across (was it easy for 
another person to understand what you 
wanted to say?) 

 

Vocabulary  
Grammar, sentence structure  
Pronunciation  
Fluency  

 

3. What mistakes did you make? 

Getting the message across (was it easy for 
another person to understand what you 
wanted to say?) 

 

Vocabulary  
Grammar, sentence structure  
Pronunciation  
Fluency  

 

4. How often did you listen to the recording of your conversation to answer questions 2 and 
3? 
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C. Plan for improvement - After listening and analysing: 
 

5. What do you want to improve and how? 

 What can you learn and practise? 
 

Tick two 
activities 
that you 
want to 
do 

Say how you want to 
do them. Choose from: 
- on my own 
- with a classmate 
- help from teacher 

Getting the message 
across (was it easy 
for another person 
to understand what 
you wanted to say?) 
 

Think about what I want to say 
beforehand and make a note of 
handy words and phrases 

  

Repeat this conversation a number 
of times 

  

Vocabulary Extra exercises to practise 
vocabulary 

  

Learn the vocabulary for the 
chapter again 

  

Make and learn my own vocabulary 
list  

  

Learn sentences (key phrases, 
useful phrases) again  

  

Grammar, sentence 
structure 

Do more grammar exercises    

Learn the grammar rules    

Ask the teacher for further 
explanation about ….. 

  

Pronunciation Do more pronunciation exercises    

Listen to and repeat words and/or 
sentences from the chapter 

  

Fluency Repeat the conversation a number 
of times at normal speaking speed 

  

 
6. Use a colour to highlight what you want to do first in the table above. 
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D. After completing the improvement activities:  

 

7. Improvement plan 1: completed / not completed 

8. Improvement plan 2: completed / not completed 

9. Did you have/were you given exercises and any other material that you needed?  
Choose: √ (Yes)  -  ? (Don’t know)  -  X (No) 

10. Were you given the help you needed? (Not too much and not too little) 
Choose: √ (Yes)  -  ? (Don’t know)  -  X (No) 
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Appendix II 

Student digital questionnaire 

 

A. Questions about adaptivity78 

 

Learning to speak English9 in class 

1. The exercises I have to do are perfect for me to improve my speaking in English 

2. I get too little feedback that really helps me (feedback = information about what you are 

doing well and what you could improve in your English speaking) 

3. The feedback and tips that I get (from the teacher or classmates) are just what I need to 

improve my English speaking 

4. I think that I need to be given different exercises to improve my English speaking 

5. I’m given exercises that match what I find difficult when speaking in English 

6. I get the feedback or tips that I need to improve my English speaking (from the teacher or 

classmates) 

 

B. Questions about motivation10  

Learning to speak French in class by recording yourself speaking, evaluating your speech and 

doing exercises to improve 

1. I enjoyed recording my own speech and listening back to it  

2. I found it useful to record my own speech and listen back to it 

3. I hope that in future lessons we will continue to record our own speech and listen back to 

it 

4. I enjoyed evaluating for myself how I had done the speaking task (evaluating = saying 

what you were satisfied with and what you were not satisfied with) 

5. I found it useful to evaluate for myself how I had done the speaking task 

6. I found it quite easy to evaluate my own speaking 

                                                           
7 The questions were asked in the present tense in the pre-test, and in the past tense in the post-test. Example: 
“The exercises I had to do were perfect for me to improve my speaking in English.” 
8 Answers on a 7-point likert scale 
9 Language underlined depends on language concerned 
10 Answers on a 7-point likert scale 
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7. I hope that in future lessons we will continue to evaluate our own speaking 

8. I enjoyed choosing activities to improve my speaking for myself 

9. I found it useful to choose activities to improve my speaking for myself 

10. I found it quite easy to choose activities to improve my speaking for myself 

11. I hope that in future lessons we will continue to choose our own activities to improve our 

speaking 

12. I enjoy getting help and exercises that I have chosen myself 

13. I was given the exercises and help that I wanted to improve my speaking 

14. I found the exercises and help that I was given useful for improving my speaking 

15. I succeeded in improving my speaking with the exercises and help that I was given 

16. I hope that in future lessons I will continue to get exercises and help that I choose for 

myself to improve my speaking 

17. What do you think are the advantages of recording yourself speaking, evaluating your 

speech and choosing your own activities for improvement? (Give up to 4 advantages) 

18. What do you think are the disadvantages of recording yourself speaking, evaluating your 

speech and choosing your own activities for improvement? (Give up to 4 disadvantages) 

 

C. Questions about speaking anxiety11 

The Foreign Language Classroom Anxiety Scale (FLCAS) was adopted from Horwitz, E. K., 

Horwitz, M. B., & Cope, J. (1986). Foreign language classroom anxiety. The Modern Language 

Journal, 70(2), 125-132. For our study it was translated in Dutch and ‘foreign language’ had 

been substituted by the language which it concerned. 

 

1. I never feel quite sure of myself when I am speaking in my foreign language class. 

2. I don’t worry about making mistakes in language class. 

3. I tremble when I know that I’m going to be called on in language class. 

4. It frightens me when I don’t understand what the teacher is saying in the foreign language. 

5. It wouldn't bother me at all to take more foreign language classes. 

6. During language class, I find myself thinking about things that have nothing to do with the 

course. 

                                                           
11 Answers on a 5-point likert scale 
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Appendix II 

Student digital questionnaire 
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Learning to speak English9 in class 
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doing well and what you could improve in your English speaking) 
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improve my English speaking 
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3. I hope that in future lessons we will continue to record our own speech and listen back to 

it 

4. I enjoyed evaluating for myself how I had done the speaking task (evaluating = saying 

what you were satisfied with and what you were not satisfied with) 

5. I found it useful to evaluate for myself how I had done the speaking task 

6. I found it quite easy to evaluate my own speaking 

                                                           
7 The questions were asked in the present tense in the pre-test, and in the past tense in the post-test. Example: 
“The exercises I had to do were perfect for me to improve my speaking in English.” 
8 Answers on a 7-point likert scale 
9 Language underlined depends on language concerned 
10 Answers on a 7-point likert scale 
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Journal, 70(2), 125-132. For our study it was translated in Dutch and ‘foreign language’ had 

been substituted by the language which it concerned. 
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2. I don’t worry about making mistakes in language class. 

3. I tremble when I know that I’m going to be called on in language class. 

4. It frightens me when I don’t understand what the teacher is saying in the foreign language. 
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11 Answers on a 5-point likert scale 
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7. I keep thinking that the other students are better at languages than I am. 

8. I am usually at ease during tests in my language class. 

9. I start to panic when I have to speak without preparation in language class. 

10. I worry about the consequences of failing my foreign language class. 

11. I don't understand why some people get so upset over foreign language classes. 

12. In language class, I can get so nervous I forget things I know. 

13. It embarrasses me to volunteer answers in my language class. 

14. I would not be nervous speaking the foreign language with native speakers. 

15. I get upset when I don't understand what the teacher is correcting. 

16. Even if I am well prepared for language class, I feel anxious about it. 

17. I often feel like not going to my language class. 

18. I feel confident when I speak in foreign language class. 

19. I am afraid that my language teacher is ready to correct every mistake I make. 

20. I can feel my heart pounding when I'm going to be called on in language class. 

21. The more I study for a language test, the more con- fused I get. 

22. I don't feel pressure to prepare very well for language class. 

23. I always feel that the other students speak the foreign language better than I do. 

24. I feel very self-conscious about speaking the foreign language in front of other students. 

25. Language class moves so quickly I worry about getting left behind. 

26. I feel more tense and nervous in my language class than in my other classes. 

27. I get nervous and confused when I am speaking in my language class. 

28. When I'm on my way to language class, I feel very sure and relaxed. 

29. I get nervous when I don't understand every word the language teacher says. 

30. I feel overwhelmed by the number of rules you have to learn to speak a foreign language. 

31. I am afraid that the other students will laugh at me when I speak the foreign language. 

32. I would probably feel comfortable around native speakers of the foreign language. 

33. I get nervous when the language teacher asks questions which I haven't prepared in 

advance. 
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Appendix III 

Teacher self-evaluation form 

This teacher self-evaluation was provided in the form of an evaluation sheet (part A, B and C) 
for the experimental group at the start of the professional development trajectory as an 
instrument for professionalization (see chapter 5) and as a pre-measurement for the research 
(see chapter 5.4). Part B and C were also provided in the form of a digital questionnaire in the 
control group as a pre-measurement (see chapter 5). 

 

A. Visual presentation of a representative regular lesson series in speaking skills 
 

Use the stickers to characterise the structure of your regular lesson series in speaking skills on 
the A3 sheet provided. Use the following nine main stickers: input (e.g. reading texts, listening 
texts, model dialogues), exercises, closed speaking task, open speaking task, final speaking 
task, teacher feedback, peer feedback, self-evaluation, final self-evaluation. If any of the 
components were tailored to one or more individual students, stick a “Tailored” sticker under 
the relevant main sticker. Stick the purple stickers under the main stickers to indicate the 
organisation form (work format).  
 

B. Aspects of speaking skills12 
 

1. How satisfied are you with the number of speaking tasks in a lesson series? 
2. How satisfied are you with the type of speaking tasks (closed and/or open speaking tasks)? 
3. How satisfied are you with the information gap in the speaking tasks (a reason to 

communicate)? 
4. How satisfied are you with the speaking goal of the speaking tasks? 
5. How satisfied are you with the structure of the speaking tasks? 
6. How satisfied are you with work format of the speaking tasks? 
7. How satisfied are you with the feedback that you give on the speaking tasks? 
8. How satisfied are you with the input for the speaking tasks (amount, type)? (By input I 

mean the language material that the students get in the form of reading texts, listening 
texts, vocabulary lists, handy phrases, sample dialogues, etc. which belong to the same 
lesson series as the speaking task). 

9. How satisfied are you with the supporting exercises accompanying the speaking tasks 
(number, type)? 

10. How satisfied are you with the feedback that you give on the supporting exercises? 

                                                           
12 Answers on a 3-point scale with an open field for explanation:        
Satisfied   1   2   3  Dissatisfied 
because, 
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12 Answers on a 3-point scale with an open field for explanation:        
Satisfied   1   2   3  Dissatisfied 
because, 
 



Appendix

176 176 

11. How satisfied are you with the connection between the speaking tasks and the input 
and/or supporting exercises? 

12. How satisfied are you with the testing of the speaking tasks? 
13. How satisfied are you with the amount of choice the students have? 
14. Other (enter any other aspect that you think is important and give the reason) 

 

C. Goals for improvement / Intentions: 

 
Give a maximum of 5 aspects of your teaching of speaking skills in order of priority that you 
would like to improve or change. 
 
State what help you would like to do this. Choose from: 

o Tackle it on my own 
o With colleagues 
o With help from the teacher educator on this course  
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Appendix IV 

Teaching Impact Analysis – pre-test 

A teaching impact analysis (Janssen, Westbroek & Doyle, 2014a) was used to establish the 
practicality of the teachers’ regular teaching and the SpeakTeach method. 
 
 

 

A. Teaching speaking skills using your regular approach and methods13 

1. The way I normally teach speaking skills, I find 

 Very undesirable  1   2   3   4   5   6   7 Desirable 

2. The way I normally teach speaking skills works well for me 

 Definitely not  1   2   3   4   5   6   7 Definitely 

3. What do you see as the most important advantages of your current method of teaching 

speaking skills? (Give up to a maximum of 4) 

 

4. What do you see as the most important disadvantages of your current method of 

teaching speaking skills? (Give up to a maximum of 4) 

 

5. What do you think are the most significant problems for you when designing and 

putting into practice the teaching of speaking skills using your current methods? (Give 

up to a maximum of 4) 

 

 

 

 

                                                           
13 Translated from Dutch 
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13 Translated from Dutch 
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B. Teaching speaking skills following the three principles of the SpeakTeach method14 

(The three principles are: 1. Add self-evaluation 2. Offer activities to improve speaking skills in 
response to the students’ self-evaluations 3. Give adaptive feedback in response to the self-
evaluation) 

6. Teaching speaking skills following the three principles of the SpeakTeach method, I find 

 Very undesirable  1   2   3   4   5   6   7 Desirable 

7. Teaching speaking skills following the three principles of the SpeakTeach method, 

works well for me 

 Definitely not  1   2   3   4   5   6   7 Definitely 

8. What do you see as the most important advantages of the SpeakTeach method? 

(Give up to a maximum of 4) 

 

9. What do you see as the most important disadvantages of the SpeakTeach method? 

(Give up to a maximum of 4) 

 

10. What do you think are the most significant problems for you when designing and 

putting into practice the teaching of speaking skills using the SpeakTeach method? 

(Give up to a maximum of 4) 

  

                                                           
14 Translated from Dutch 
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Appendix V 

Teacher digital questionnaire – post-test 

The post-test for teachers (see method in Chapters 3 and 5) consisted of the following 
components and questions: 

 

 

A. Teaching Impact Analysis15 

Teaching speaking skills using your regular methods (i.e. not using SpeakTeach but doing 

what you normally do) 

1. I think that the way I normally taught speaking skills before the SpeakTeach experiment 

was 

 Very undesirable  1   2   3   4   5   6   7 Desirable 

2. The way I normally taught speaking skills before the SpeakTeach experiment worked 

for me 

 Definitely not  1   2   3   4   5   6   7 Definitely 

3. What do you see as the most important advantages of your usual method of teaching 

speaking skills? (Give up to a maximum of 4) 

 

4. What do you see as the most important disadvantages of your usual method of 

teaching speaking skills? (Give up to a maximum of 4) 

 

5. What do you think are the most significant problems for you when designing and 

putting into practice the teaching of speaking skills using your usual methods? (Give 

up to a maximum of 4) 

                                                           
15 Questions translated from Dutch 
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Teaching speaking skills following the three principles of the SpeakTeach method 

The three principles are: 1. Add self-evaluation 2. Offer activities to improve speaking skills in 

response to the students’ self-evaluations 3. Give adaptive feedback in response to the self-

evaluation) 

6. I think that teaching speaking skills following the principles of the SpeakTeach method 

is 

 Very undesirable  1   2   3   4   5   6   7 Desirable 

7. I succeeded in teaching speaking skills following the principles of the SpeakTeach 

method 

 Definitely not  1   2   3   4   5   6   7 Definitely 

8. What do you see as the most important advantages of teaching speaking skills 

following the SpeakTeach principles? (Give up to a maximum of 4) 

 

9. What do you see as the most important disadvantages of teaching speaking skills 

following the SpeakTeach principles? (Give up to a maximum of 4) 

 

10. What do you think are the most significant problems for you when designing and 

putting into practice the teaching of speaking skills following the SpeakTeach 

principles? (Give up to a maximum of 4) 
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B. Aspects of speaking skills16 

How satisfied were you with specific aspects of your teaching or speaking skills during the 
SpeakTeach rounds? 

11. How satisfied were you with the number of speaking tasks in a lesson series? 

12. How satisfied were you with the type of speaking tasks in a lesson series? 

13. How satisfied were you with the information gap in the speaking tasks (reason to 

communicate)? 

14. How satisfied were you with the speaking goal of the speaking tasks? 

15. How satisfied were you with the structure of the speaking tasks? 

16. How satisfied were you with work format of the speaking tasks? 

17. How satisfied were you with the feedback that you gave on the speaking tasks? 

18. How satisfied were you with the input for the speaking tasks (amount, type)? (By input 

I mean the language material that the students got in the form of reading texts, 

listening texts, vocabulary lists, handy phrases, sample dialogues, etc. which belonged 

to the same lesson series as the speaking task) 

19. How satisfied were you with the supporting exercises accompanying the speaking tasks 

(number, type)? 

20. How satisfied were you with the feedback that you gave on the supporting exercises? 

21. How satisfied were you with the connection between the speaking tasks and the input 

and/or supporting exercises? 

22. How satisfied were you with the testing of the speaking tasks? 

23. How satisfied were you with the amount of choice the students had? 

24. Other (enter any other aspect that you think is important and give the reason). 

 

 

 

                                                           
16 Answers on a 3-point scale with an open field for explanation:        
Satisfied   1   2   3  Dissatisfied 
because, 
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16 Answers on a 3-point scale with an open field for explanation:        
Satisfied   1   2   3  Dissatisfied 
because, 
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C. Goals for improvement / Intentions17: 

At the start of the professional development trajectory you chose five aspects of your 

teaching of speaking skills that you wanted to change or improve over the course of the 

research period (see questions 25, 26, 27, 28 and 29). To what extent are you satisfied with 

the fulfilment of your intentions?18 

25. You wanted to give the students freedom of choice: more freedom to determine what 

tasks they wanted to do, in what order and how they wanted to work on a particular 

task (form of work). How satisfied are you with the fulfilment of your intentions? 

26. You wanted to make the connection between the speaking tasks and the input and/or 

supporting exercises clear to the students. How satisfied are you with the fulfilment of 

your intentions? 

27. You wanted to add an information gap to the speaking tasks. How satisfied are you 

with the fulfilment of your intentions? 

28. You wanted to add supporting exercises geared to communication to the speaking 

tasks. How satisfied are you with the fulfilment of your intentions? 

29. You wanted to change the structure of the lesson, so that it starts with the open 

speaking task (with self-evaluation) and the closed speaking tasks are introduced as 

supporting exercises (to be followed by the students repeating the same open 

speaking task). How satisfied are you with the fulfilment of your intentions? 

 

D. Positive effects of SpeakTeach and your plans to use SpeakTeach in future lessons 

30. What positive effects have you found on your students from using the SpeakTeach 

method? (Give up to a maximum of 4) 

31. How likely is it that you will use all or part of the SpeakTeach method in the remainder 

of this school year or next year? 

Very unlikely 1 2 3 4 5 6 7 Very likely 

Because, …… 

                                                           
17 The content of the following questions (25-29) were personalized, because they depended on the answers 
given by a teacher on the question about goals for improvement in his/her teacher’s self-evaluation (see part C 
in appendix III). 
18 Answers on a 7-point likert scale 
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Appendix VI 

Questionnaire for a SpeakTeach round19 

 

Your name:  

Date of lesson/lesson series:  

 

A SpeakTeach round consists of: 

0. A lesson/lesson series with a specific speaking goal; 

1. A self-evaluation by the students linked to a speaking task;  

2. One or more subsequent lessons with a. learning activities (input and/or exercises) and 

b. feedback in response to the students’ self-evaluations to improve their speaking 

performance; 

3. A final self-evaluation by the students linked to the same or similar speaking task to 

evaluate whether their speaking performance has improved. 

 

A. Visual presentation of a SpeakTeach round 

a. Use the SpeakTeach stickers to characterise the structure of your lesson series on the 

A3 sheet provided. Use the following nine main stickers: input (e.g. reading texts, 

listening texts, model dialogues), exercises, closed speaking task, open speaking task, 

final speaking task, teacher feedback, peer feedback, self-evaluation, final self-

evaluation. If any of the components were tailored to one or more individual students, 

stick a “Tailored” sticker under the relevant main sticker. Stick the purple stickers 

under the main stickers to indicate the organisation form (work format).  

b. Make a note on the A3 sheet of what you have changed from what you would do in a 

regular lesson/lesson series. 

 

                                                           
19 Translated from Dutch 
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evaluate whether their speaking performance has improved. 

 

A. Visual presentation of a SpeakTeach round 

a. Use the SpeakTeach stickers to characterise the structure of your lesson series on the 

A3 sheet provided. Use the following nine main stickers: input (e.g. reading texts, 

listening texts, model dialogues), exercises, closed speaking task, open speaking task, 

final speaking task, teacher feedback, peer feedback, self-evaluation, final self-

evaluation. If any of the components were tailored to one or more individual students, 

stick a “Tailored” sticker under the relevant main sticker. Stick the purple stickers 

under the main stickers to indicate the organisation form (work format).  

b. Make a note on the A3 sheet of what you have changed from what you would do in a 

regular lesson/lesson series. 

 

                                                           
19 Translated from Dutch 
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B. Specification of a SpeakTeach round 

 

1. How many speaking tasks in the lesson/lesson series are connected with the final 

speaking task? _____________ (enter number) 

 

2. Does the lesson/lesson series contain? (tick one answer) 

• Only closed speaking tasks 

• Closed and open speaking tasks 

• Only open speaking tasks 

Why did you choose this? Explain: 

 

3. How did you structure the speaking tasks? (tick one answer) 

• There is no build up from closed to open speaking tasks 

• There is a build up from closed to open speaking tasks 

• There is an open speaking task first followed by supporting speaking tasks if there 

is scope for improvement 

Why did you choose this? Explain: 

 

4. For which type of speaking task did the students do their self-evaluation? (tick all 

answers that apply) 

• The self-evaluation was done on a closed speaking task 

• The self-evaluation was done on an open speaking activity 

• The self-evaluation was done on the final speaking activity 

 Why did you choose these? Explain: 
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5. What type of input was offered after the self-evaluation to improve the students’ 

speaking? (tick all answers that apply) 

• Reading texts 

• Listening fragments 

• Listening fragments with transcriptions 

• Model dialogues 

• Instructions about vocabulary / grammar / pronunciation / fluency 

• Other, i.e. 

Why did you choose these? Explain: 

Did you make your choice based on seeing the self-evaluation? Explain: 

 

6. What type of exercises did you offer after the self-evaluation? (tick all answers that 

apply) 

• Supporting speaking tasks 

• Exercises to enlarge vocabulary 

• Grammar exercises 

• Pronunciations exercises  

• Exercises aiming to improve fluency 

• Other, i.e. 

Why did you choose these? Explain: 

Did you make your choice based on seeing the self-evaluation? Explain: 

 

7. What choices were the students given with respect to the input and/or exercises for 

improvement after the self-evaluation? (tick all answers that apply) 

• All students got the same input and/or exercises for improvement 

• Some of the input and/or exercises had to be done by everyone; others were by 

choice 
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• The students decided which input to use and which exercises to do after the self-

evaluation 

• The order of the input and/or exercises for improvement was the same for all 

students 

• The order of some of the input and/or exercises for improvement was the same 

for all students but they could decide for some of it for themselves 

• The students decided in what order they used the input and/or did the exercises 

• The work format for the input and/or exercises was the same for all students 

• Part of the work format for the input and/or exercises was the same for all students 

but they were allowed to decide on the work format for part of it for themselves 

• The students decided on the work format for the input and/or exercises for 

themselves 

Why did you choose these? Explain: 

Did you make your choice based on seeing the self-evaluation? Explain: 

 

8. How did you get the students to work on the improvement activities after the self-

evaluation? (tick all answers that apply) 

• Independently / individually 

• In pairs 

• In groups 

• Whole class 

• Student’s choice 

• Sorted based on the self-evaluations 

Why did you choose these? Explain: 

Did you make your choice based on seeing the self-evaluation? Explain: 
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9. What type of feedback did you give in the lesson/lesson series? (tick all answers that 

apply) 

• Feedback on the message 

• Feedback on vocabulary 

• Feedback on grammar 

• Feedback on pronunciation 

• Feedback on fluency 

• Feedback on how much the student noticed 

• Feedback on regulation (based on the student’s plan for improvement) 

• Feedback on affective factors (effort, motivation, attitude, speaking anxiety, 

perfectionism) 

• I chose my feedback based on the self-evaluations (tailored to the student) 

Why did you choose these? Explain: 

Did you make your choice based on seeing the self-evaluation? Explain: 

 

10. How did you organise your feedback in the lesson/lesson series? (tick all answers that 

apply) 

• I gave individual feedback 

• I gave feedback to pairs 

• I gave feedback to groups 

• I gave feedback to the whole class 

• I chose how to give my feedback based on the self-evaluations (tailored to the 

students’ learning needs) 

Why did you choose these? Explain: 

Did you make your choice based on seeing the self-evaluation? Explain: 

 

 

 



187

A

 186 

• The students decided which input to use and which exercises to do after the self-

evaluation 

• The order of the input and/or exercises for improvement was the same for all 

students 

• The order of some of the input and/or exercises for improvement was the same 

for all students but they could decide for some of it for themselves 

• The students decided in what order they used the input and/or did the exercises 

• The work format for the input and/or exercises was the same for all students 

• Part of the work format for the input and/or exercises was the same for all students 

but they were allowed to decide on the work format for part of it for themselves 

• The students decided on the work format for the input and/or exercises for 

themselves 

Why did you choose these? Explain: 

Did you make your choice based on seeing the self-evaluation? Explain: 

 

8. How did you get the students to work on the improvement activities after the self-

evaluation? (tick all answers that apply) 

• Independently / individually 

• In pairs 

• In groups 

• Whole class 

• Student’s choice 

• Sorted based on the self-evaluations 

Why did you choose these? Explain: 

Did you make your choice based on seeing the self-evaluation? Explain: 

 

 

 187 

9. What type of feedback did you give in the lesson/lesson series? (tick all answers that 

apply) 

• Feedback on the message 

• Feedback on vocabulary 

• Feedback on grammar 

• Feedback on pronunciation 

• Feedback on fluency 

• Feedback on how much the student noticed 

• Feedback on regulation (based on the student’s plan for improvement) 

• Feedback on affective factors (effort, motivation, attitude, speaking anxiety, 

perfectionism) 

• I chose my feedback based on the self-evaluations (tailored to the student) 

Why did you choose these? Explain: 

Did you make your choice based on seeing the self-evaluation? Explain: 

 

10. How did you organise your feedback in the lesson/lesson series? (tick all answers that 

apply) 

• I gave individual feedback 

• I gave feedback to pairs 

• I gave feedback to groups 

• I gave feedback to the whole class 

• I chose how to give my feedback based on the self-evaluations (tailored to the 

students’ learning needs) 

Why did you choose these? Explain: 

Did you make your choice based on seeing the self-evaluation? Explain: 

 

 

 



Appendix

188 188 

C. Use of the self-evaluation or recording 

 

1. Did you listen to the students’ recordings? (tick one answer) 

• No 

• Yes 

• Partially 

Explanation: 

 

2. Did you look at the individual students’ self-evaluations? (tick one answer) 

• No 

• Yes 

• Partially 

Explanation: 

 

3. Did you look at the summary of the improvement plans of the class? (tick one answer) 

• No 

• Yes 

• Partially 

Explanation: 

 

 

Thank you for completing the questionnaire! Send your completed questionnaire and the 

enclosed A3 sheet on which you have stuck the stickers showing the structure of the 

lesson/lesson series to Esther de Vrind. Use the reply envelope provided. 
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Nederlandse samenvatting 

Communicatieve vaardigheden in moderne vreemde talen zijn van groot belang voor het 

functioneren in alle delen van de samenleving. Bijvoorbeeld in de diplomatie, in de 

internationale handel, in de toeristische sector en voor studie. In deze multiculturele en 

geglobaliseerde wereld is het voor ieder individu belangrijk om te kunnen communiceren in 

andere talen. Het opent de weg naar wereldburgerschap en leidt, samen met de ontwikkeling 

van interculturele competenties, tot begrip en openheid voor mensen met een andere 

culturele achtergrond (Meesterschapsteam Moderne Vreemde Talen, 2018; Onderwijsraad, 

2008; Raad van Europa, 2001). 

Om deze redenen is gespreksvaardigheid20 in moderne vreemde talen een belangrijk 

onderdeel van leerplannen en examenprogramma’s voor het voortgezet onderwijs. Een 

autonome moderne vreemde taalleerder worden, wordt daarbij als belangrijk doel voor 

leerlingen gezien, opdat zij zelf hun taalontwikkeling kunnen voortzetten (bijv. College voor 

Toetsen en Examens, 2020; Raad van Europa, 2001; Holec, 1981; Lee, 1998; Little, Dam & 

Legenhausen, 2017). Autonome vreemde taalleerders zijn in staat om hun eigen vaardigheden 

op het gebied van moderne vreemde talen zelf verder te ontwikkelen en steeds meer 

verantwoordelijkheid te nemen voor hun leerproces (Lee, 1998). Dat vereist dat de leerlingen 

inzicht hebben in hun eigen leerproces en, met betrekking tot het spreken, inzien wat nodig 

is om hun eigen gespreksvaardigheid te verbeteren. Leerlingen moeten leren hun 

spreekprestaties te evalueren, doelen te stellen, plannen te maken om die doelen te bereiken, 

hun plannen uit te voeren en te evalueren, waarna de cyclus weer kan worden doorlopen 

(Little et al., 2017). Een autonome leerling is in staat om al deze activiteiten zelfstandig uit te 

voeren. De meeste leerlingen moeten echter worden begeleid bij het leren zelfreguleren van 

hun gespreksvaardigheid. Deze begeleiding moet afgestemd zijn op de leerlingen, wat 

betekent dat de leerlingen de hulp krijgen die ze nodig hebben (niet meer en niet minder) en 

dat de begeleiding geleidelijk aan wordt afgebouwd tot ze in staat zijn om zelfstandig hun 

leerproces ten aanzien van gespreksvaardigheid te sturen (bijv. Sadler, 1998). Hiervoor 

zouden docenten feedback en leeractiviteiten moeten aanpassen aan leerbehoeften van de 

leerlingen.  Afstemmen op de leerbehoeften van leerlingen is echter een zeer complex proces. 

                                                           
20 In deze dissertatie is gekozen voor de term gespreksvaardigheid (gesprekken voeren), maar er 

wordt ook spreekvaardigheid (het houden van presentaties, monologen) mee bedoeld. 




