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The Grammar Lesson 

By Scott Thornbury (2013) 

The teacher enters briskly, taps the board: 
‘Now pay attention, class, and not a word.' 
Her steely gaze subdues the general clamour. 
‘I’m going to teach the rules of English 
grammar.’ 
 
‘I’ll start by explicating all the tenses, 
Their forms, a few examples, and their senses. 
We’ll finish, as is usual with a test. 
A prize for which of you can answer best.' 
 
He always takes the bus (she writes). ‘The present 
(Though present, as we speak, it clearly isn’t). 
We call this timeless present “present simple” 
.My tailor’s very rich is an example.’ 
 
‘Now look at me,’ she orders, as she paces 
Between the rows of startled little faces. 
‘I’m walking to the door. Now I am turning. 
I’m teaching you the grammar. You are 
learning.’ 
 
Intending that her actions be the stimulus, 
She demonstrates the present tense 
(continuous). ‘For acts that are in progress, it’s 
expressive, and  so it’s sometimes classified 
“progressive”.’ 
 
‘Now, who is this?’ She shows a pic of Caesar. 
‘An ancient Roman?’ someone says, to please 
her. She draws a Roman galley, oars and mast. 
‘He came, he saw, he conquered: simple past’. 
 
‘And when he came, the weather – it was 
pouring’. She adds this detail to her simple 
drawing. And with a gesture eloquently 
sinuous, she illustrates what means the past 
continuous. 
 
 
 
 
 
 
 
  
 
 

 
 
 

 
 
 

 
 

 
 
‘I’ve been to China. In my life. Just once. 
Time not important. Use the perfect tense. 
He lost the race since he had started last: 
Had started represents the perfect past.’ 
 
‘Although it seems a little bit excessive, 
We also use the perfect with progressive. 
Have you been playing badminton? is how 
We ask if something’s happening to now.’ 
 
‘The future forms we’ll save until … the 
future. I think by now you have the general 
picture. So pen and paper out – yes, you have 
guessed it: I’ve taught you stuff and now it’s 
time to test it.’ 
 

And this is how, as any learner knows, 
The English language grammar lesson goes. 
And this is why (the moral of my verse) 
The English language learner can’t converse. 
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 Abbreviations and symbols 

ANOVA        Analysis of Variance 

CEFR            Common European Framework of Reference 

CELTA         Certificate of English Language Teaching to Adults 

CLT               Communicative Language Teaching 

EFL               English as a Foreign Language 

ELT               English Language Teaching 

ETAG           English Teachers’ Association in Georgia 

GT                Grammar Translation 

ICC               Inter-class correlation 

K                  Symbol standing for Cohen’s Kappa coefficient  

F                   Symbol used to refer to the effect size of an independent 
factor on the study outcomes   

M                  Symbol standing for group mean 

MES              Ministry of Education and Science 

MI                 Multiple Intelligences 

N                   Number 
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NA                Natural Approach 

NAEC           National Assessment and Exam Centre 

NCFL           National Curriculum for Foreign Languages 

NCTD          National Centre for Teacher Development  

p.                  Symbol standing for the statistical significance of the   
difference between groups 

Pub. C.         Public Central (school) 

Pub. P.         Public Peripheral (school) 

Pri. C.           Private Central (school) 

Pri. P.           Private Peripheral (school) 

r                   Symbol standing for the Pearson’s correlation coefficient 

SD                Standard Deviation 

SPSS             Statistical Package of Social Sciences 

T                  Symbol standing for the teacher 

TBLT           Task-Based Language Teaching  

TELL           Technology-Enhanced Language Learning 

TLG             Teach and Learn with Georgia 

  



xiii 
 

 

Statistics Reference Page 
 

This page provides definitions of the statistical terms used in this dissertation 
 
 
Analysis of Variance (ANOVA) – is a statistical test concerned with comparing 
the means of two or more population samples (Butler, 1985:129). 
 
Bonferroni – is a multiple-comparison post-hoc test that assumes equal 
variances in the data, and is commonly used with ANOVA (Butler, 1985:127-
136). 
 
Brown-Forsythe test – is a test for the homogeneity of variance within the 
groups under investigation. It is a more robust test that is very similar to 
Levene’s test (Fields, 2012a:8). 
 
Cohen’s Kappa – is a statistical coefficient of the degree of inter-rater 
agreement on qualitative items. It is commonly measured when the raters’ level 
of agreement on certain qualitative data has to be estimated (Haley & Osberg, 
1989:90). 
 
Intra-class correlation (ICC) – is a descriptive statistic used for measuring 
data in a quantitative manner. It detects the similarity level between units in the 
same group. The ICC is considered to be high when there is a low degree of 
difference between the ratings assigned to each item by the raters – if the raters 
give a similar assessment to the items (Fields, 2005:948-954). 

Cronbach’s Alpha – is a coefficient of internal consistency; it is commonly 
used as an estimate of inter-item reliability. A value of 7.0 or higher is normally 
considered to be acceptable (Tavakol & Dennick, 2011:53). 
 
Factor Analysis – is a statistical tool used for data reduction and/or grouping 
purposes. This method investigates whether a number of variables of interest 
are linearly related to a smaller number of unobservable factors (Osborne & 
Costello, 2005:1). 

Test of homogeneity of variance – is a test which checks how similar the 
level of variance within the dependent variables is (Butler, 1985:127-128).  
 
Independent-Samples T-Test – is a statistical procedure that compares the 
means of two groups; this test can provide information with regard to whether 
the difference of the population sample means is significant (Butler, 1985:83). 
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Levene's test – is an inferential statistics test used to assess the equality 
of variances in different samples. It tests the condition that the variances of the 
samples are equal, indicated by the Levene Statistic. (Fields, 2012b:13) 
 
Paired-Samples T-Test – is a statistical procedure that compares the means 
of two variables of a single group (Butler, 1984:178- 97). 
 
Pearson product-moment correlation coefficient (referred to as Pearson's r) 
– is a measure of the linear correlation (dependence) between two 
variables X and Y, giving a value between +1 and −1 inclusive (Butler, 
1985:137-153). 
 
Repeated Measures ANOVA – is a statistical test which compares how a 
within-subjects experimental group performs in three or more experimental 
conditions, or how the group is influenced by various independent factors. As 
the sample is exposed to each condition in turn, the measurement of the 
dependent variable is repeated (Fields, 2008:1).  
 
Shapiro–Wilks test – is a statistical test of the hypothesis that sample data 
have been drawn from a normally distributed population (Fields, 2012b:8-9). 
 
Tamhane's T2 – is a multiple comparison, post-hoc, test which is normally 
used after ANOVA application to see where exactly the difference between 
groups lies. Tamhanes’ T2 thus does not assume equal variances in the groups 
(Tamhane, 1979: 471-480). 
 
Varimax Rotation – is an orthogonal rotation method of variable axes used in 
Factor Analysis. It helps maximize the variance of the squared loadings of a 
factor on the variables, which helps to group different variables under a single 
extracted factor (Brown, 2009:21). 
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