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Appendix:
Teacher Interpersonal Schema
Questionnnaire

Teacher behaviour Vignettes

Section No. Description

You position yourself in front of the classroom and indicate you would like to

Vi start the lesson.

A student did not perform well. You tell him/her that you expect him/her to try

v2 harder next time.
V3 To make something clearer, you tell the students about your own
experiences.
Dominant V6 A couple of students arrive in class late. You resolutely confront them with the
rules regarding attendance.
V15 This lesson is about a particular topic. You enthusiastically explain a

particular part of it.

You explain an assignment that has to be carried out in the lesson. While
V17 distributing it, you tell the students they have to work individually and in
silence.

Itis the beginning of the lesson, the students are all seated and getting ready.

v You ask how they are doing.
The last couple of lessons you taught some difficult topics. At the end of the

V7 final lesson, you ask the students if there is anything they still need regarding
these topics.

Friendly V8 You gave your students a difficult and demanding task. While distributing the

task, you also said you were fully confident in them.

V9 Students have been working well. You show your appreciation.

V16 Students are allowed to work for themselves. You remain present so they can

ask for help whenever they have any questions or problems.

In the previous lesson, you made a mistake in your explanation of a particular
Submissive V4 topic. In this lesson you again pay attention to this explanation, and you have
just admitted that you have made this mistake.
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The lesson is almost finished, you have told the students they may do

Vi3 something for themselves for the last ten minutes.

VA0 In your view, students have shown a lack of effort. In the lesson you show
them your dissatisfaction.

V11 Three students are not paying attention. You react in an irritated way.
Two students are playing with a mobile phone or something, and because of

V12 that are not paying attention to the lesson. You give them both a straight look,
without saying anything.

Hostile V14 You tell students the consequences of not abiding by the rules.

V18 You are a bit ill-tempered today. A student makes the wrong remark at the
wrong time. You react somewhat snappily.

V19 A group of girls is talking and giggling. You look sternly in their direction and
call out their names one by one.

V20 Students' results are disappointing. You are quite certain they did not work

hard enough and you show you are displeased.

206



