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Note:

S: derived from Steinert et al. (2006), G: derived from Guskey (2003)

The first 9 items have been from Steinert et al. (2006), page 519 (5 key
factors) and 520 (4 factors worthy of further exploration). The slightly adapted
formulation of characteristic 1-4 was extracted from the abstract on page 497 of
the review.

The other items (10-38) were derived from Guskey (2003). We split the
items that contained the word “and” into two separate characteristics. This was
done for the nos. 1, 2, 3, 11, 12, 13, 14 and 20 in the original article by Guskey.
The numbers 18 and 21 (original article) were not split, as this would not have
resulted in two separate characteristics.

Items 35 and 38 (nos.19 and 21 in the original article) have been adapted
to the medical context. Three items in this list overlapped with others and were
therefore deleted: nos. 15 (overlaps with items 14 and 3), 28 (overlaps with 6)
and 34 (overlaps with 4).
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APPENDIX B: INTERNET QUESTIONNAIRE (IN DUTCH) (CHAPTER 2)

Universiteit Ls
Algemeen

C MamE Vrouw

o.C,e .. .0,

Wetenschappelijk onderzoek
Onderwijs
Patientenzorg

Management

Anders, namelijk | |

C
C
®)
C
C
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c

& Nee (volgende bladzijde is einde vragenlijst)

c

® Misschien

O Stagebegeleider O Practicumbegeleider

r Werkgroepdocent r Klinische vaardigheden docent

r Hoorcollegedocent r Responsiecollegedocent

r Blok- of lijncoordinator r Co-assistentbegeleider

r Jaarcoordinator T Opleider van co-assistenten

Il Opleider van asts-assistenten EO)Lid van een opleidingscommissie (OPC), of uitvoerend orgaan
I

Voorzitter OPC of UO r Anders, namelijk | ‘

c Nee, omdat |
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r Een
r Twee
r Drie
Meer dan drie

r
-

Anders, namelijk

® 1-5 jaar C

® Minder dan 1 jaar ® 5-10 'aarc 10-15 jaar Meer dan 15 jaar

® Helemaal niet ® Niet » Redelijk ® Erg » Heel erg

ieroutineerd ieroutineerd irout’meerd iroutineerd ieroutineerd

® Nec[: Eens per 'aatE Hens per maand[: Eens erweekE Dagelijks

O Blokcoordinator Leden Onderwijscommissie
r

~ Jaarcoordinator Leden Uitvoerend Orgaan

r
r
O

DOO (vroegere DOS)

r Collega's, die hetzelfde blok geven
r

-

Collega's, die een ander blok geven Anders, namelijk

Persoonlijke ervaringen docentprofessionalisering

Naam activiteit

Activiteit 1

Activiteit 2

Activiteit 3

Activiteit 4

Activiteit 5
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C Dit jaar

C Vorig jaar

C Meet dan 2 jaar geleden

» Verspreid over een week
c Verspreid over een maand
» Verspreid over cen half jaar

C Verspreid over een jaar

Didactische scholing met hierin een aantal verplichte en te kiezen trainingen en workshops

ijsactiviteiten

»eksmatige manier een onderwerp uit uw onderwijs lyseren en bespreken met
collega's en onderwijskundi

Het zelfstandig bepalen van doelen, waatin u zelf actie onderneemt om deze doelen te halen

LI

B

Gebruiken Onderwijsondersteunende ICT

Geven van hoorcolleges vaardigheden

Motiveren Begeleiden co-assistenten en/of arts-assistenten

Toetsingsinstrumenten maken Begeleiden van werkgroepen

Structuren onderwijs Onderwijsbeleid ontwikkelen

[ I B B

Communiceren in het Engels Ontwikkelen van onderwijsmaterialen

.
O Oamnn

Gebruiken van verschillende

. Anders, namelijk
onderwijsvormen
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Belangrijke kenmerken van Docentprofessionalisering

&

Helemaal ey . Heel
niet .. Neutraal Belangrijk »
% belangrijk belangrijk
belangrijk = 2
uittesten van wat ik geleerd heb een
belangrijke plaats heeft
/stematisch en constructief feedback
wordt gegeven
goed met collega's wordt
samengewerkt
die goed is doordacht op basis van de
theorie over leren en doceren
verschillende methoden worden
gebruikt om de doelen te bereiken
die rekening houdt met de context
waarin ik werk
deelname vrijblijvend is
die over een langere periode is
gespreid
voor een andere invulling dan het

traditionele aanbod (zoals workshops
en seminars) wordt gekozen

mijn vakinhoudelijke kennis over het
onderwerp van mijn onderwijs wordt
vergroot

die gericht is op het vergroten van
mijn didactische kennis

er voldoende tijd voor beschikbaar is
de faciliteiten en materialen goed zijn
verzorgd

een goede relatie tussen collega’s
wordt bevorderd

samenwerking tussen deelnemers
wordt gestimuleerd

de effecten ervan worden geévalueerd

die past binnen
onderwijsvernieuwingen zoals die op
LUMC worden doorgevoerd

het aangeboden onderwijs als goed

voorbeeld kan dienen voor mijn eigen
onderwijs

die plaatsvindt op het LUMC

B L B R R
T (T CT T CTRCT T O O CT R CT] 1T 1 CTR CT TR
GG SRR O B e
(T T CT (T CTRTTCT U U Ry CT R CI] 1T CTR CT IR

T (I CT T CIRCTICI O O Ry CT R CI] I T CTR CT IR

178



APPENDICES

Hele.maal Niet . Heel
niet Neutraal Belangrijk -
2 belangrijk

belangrijlc <"k
mijn leiderschapscapaciteiten op het
gebied van onderwijs worden
vergroot
wordt uitgegaan van de behoeften
van mij en mijn collega's
een analyse van de behaalde
resultaten van mijn studenten
uitgangspunt is
mijn capaciteiten als docent worden
vergroot
die de onderwijsorganisatie op het
LUMC verbetert
er een vorm van follow-up is na
afronding
persoonlijke ondersteuning wordt
geboden
het een continu proces is, dus een
structureel onderdeel van mijn
docenttaken
mijn dagelijks werk het uitgangspunt
vormt
geschikt is voor een groep met
uiteenlopende ervaring en expertise
uit wordt gegaan van
gelijkwaardigheid van de deelnemers
dat er gebaseerd is op de nieuwste
inzichten in onderwijsonderzoek
de activiteiten afwisselend van vorm
zijn
er aandacht wordt besteed a3
theorie achter de gevolgde
activiteiten

I CTRCT (IR CI Ty T CICIRCT g CT Tt

die is opgezet op basis van ideeén
over effectieve manieren van doceren
en leren

&
GEb G B BN B R

GGG B SECECE SR
ek E BN B

die aansluit bij de onderwijseisen die
op dit moment aan docenten worden
gesteld

mijn onderzoekende houding wordt
bevorderd

nadenken over mijn eigen onderwijs
wordt bevorderd

ik inzicht krijg in de achtergronden
en belangen van studenten

C_
=
C_
C
C
C
C_
C
=
C
C_
C
C_
C
C_
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LUMUC, Basiskwalificatie

Oy,

O Nee
O Misschien

L
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APPENDIX C. INTERVIEW QUESTIONS FOR TEACHER EDUCATORS
(CHAPTER 3)

Introductory remarks by interviewer

This interview is conducted as part of our research on instructional development
in the medical context. Our purpose is to gain more insight into ‘best practices’
in medical education. The interview will help us to identify underlying processes
that can lead to effective instructional development programs.

I will take notes and record the interview. The data we gather will
be treated confidentially; | will use the data only for my research, and your
anonymity is guaranteed. | will summarize this interview and send that summary
to you for comments.

The interview is set up as follows:

e  First, | will ask you about background characteristics.

* Next | will question you about medical instructional development in
general.

*  Finally, I will ask you about the best practice that you selected and the
effect of this practice that you experienced.

The interview will take around 75 minutes. Do you have any questions
before | start?

e Date:
e  Name:

e Starting time and duration:
Background information

1. Whatis your gender and age?

2. What is your medical specialization? Could you briefly list your working
experience?

3. Could you describe what type of activities you perform in your current
job?

4. Could you briefly describe the most important tasks in your current job?

5. How much time do you spend on teaching? Research? Patient care?
Other tasks?
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Instructional development in general

This part of the interview is about instructional development in the medical
context in general.

6.

7.

What does instructional development in your medical school look like?

What are typical characteristics of instructional development in your
school, especially as compared to other medical schools?

Specific factors:

A. If you designed an instructional development program in the medical
context, what factors would you take into consideration?

B. How would you design such a program such in a way that teachers
actually learn from it? Think about content (e.g., what topics),
context (who, when, where, why), and process (how).

Are there different groups of medical teachers? If so, which? Could you
indicate differences in the design of instructional development programs
to take these different groups (if any) into account?

Best practice - general

In this part of the interview | will ask you about the best practice you selected.

182

10.

11.

12.

13.

14.

15.

How are you involved in this best practice?
Why did you specifically select this practice?

Could you describe the best practice? Please provide background
information about context, content, process and assignments.

In what ways is the teacher’s everyday practice integrated in this best
practice? How are the students involved? How did you take into account
teachers’ knowledge and skills ?

Why does this practice work so well? Please refer to content, context,
and process.

Are there parts of the best practice that are not working well (yet)? Why
do you think this is?
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Best practice - characteristics of effective instructional development

Note:

16.

17.

18.

This part of the interview is about the 35 characteristics e-mailed to you.
The 35 characteristics of effective instructional development discussed in
this thesis (see Chapter 2) were e-mailed to the teacher educators before
the interview. These characteristics can also be found in Appendix B.

Could you indicate per characteristic if it applies to the selected best
practice? Could you explain why you consider this characteristic
applicable or not applicable?

Could you indicate what you consider to be the three most important,
and the three least important characteristics? Please indicate per
characteristic why you selected it.

Do you miss characteristics on the list? If so, which?

Best practice - effectivity

For your selected best practice, please indicate to what extend you agree with
the following statements. Please also indicate why you selected this answer.

Note:

19.

20.

21.

22.

23.

24.

this is a key part of the interview; if applicable, teacher educators were
asked to elaborate or provide additional information.

The participants were enthusiastic.
The participants have obtained sufficient knowledge and skills.
The participants use what they have learned in their own lessons.

The instructional development program influences the students.
General information

Could you give me names of participants of your best practice that I might
ask about their opinion on the effect of the instructional development
activity?

Do you have additional information or suggestions about instructional
development?

This is the end of the interview. | will process the data and send a summary
report to you for comments.

Thank you very much for your co-operation. Can | contact you again if |

have additional questions?
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APPENDIX D. THE MINI-CLINICAL EVALUATION EXERCISE (CEX)

(CHAPTER 4)

Evaluator: Date:

Resident Year: 1-2-3

Patient Problem/DX

Setting: Ambulatory In-patient ED Other
Patient: Age: Sex: New Follow up
Complexity: Low Moderate High

Focus Data gathering Diagnosis Therapy Counselling

1. Medical Interviewing skills ( Not observed)

1 2 3 |4 5 6 |7 8 9
UNSATISFACTORY SATISFACTORY SUPERIOR

2. Physical Examination Skills ( Not observed)
11 2 3 |4 5 6 |7 8 9
UNSATISFACTORY SATISFACTORY SUPERIOR

3. Humanistic Qualities/Professionalism ( Not observed)
1 2 3 |4 5 6 |7 8 9
UNSATISFACTORY SATISFACTORY SUPERIOR

4. Clinical Judgement ( Not observed)
1 2 3 |4 5 6 |7 8 9
UNSATISFACTORY SATISFACTORY SUPERIOR

5. Counselling Skills ( Not observed)
1 2 3 |4 5 6 |7 8 9
UNSATISFACTORY SATISFACTORY SUPERIOR

6. Organization/Efficiency ( Not observed)
1 2 3 |4 5 6 |7 8 9
UNSATISFACTORY SATISFACTORY SUPERIOR

7. Overall Clinical Competence ( Not observed)
1 2 3 |4 5 6 |7 8 9
UNSATISFACTORY SATISFACTORY SUPERIOR
Mini-CEX Time: Observing: _ _min Providing feedback: min

Evaluator Satisfaction with Mini-CEX
Low 1 2 3 4 5 6 7 8 9 HIGH
Resident Satisfaction with Mini-CEX
Low 1 2 3 4 5 6 7 8 9 HIGH

Comments:
Resident Signature Evaluator Signature
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APPENDIX E. EVALUATION QUESTIONNAIRE (CHAPTER 4)

NDICES

1. Name:

How many residents do you supervise?

3. Ilam a beginning/intermediate/experienced supervisor (indicate which of the three is

applicable).
4. How often do you... Twice J Half-

(indicate with an X) Daily |a week|Weekly|Monthly| Yearly | Yearly | Never
provide feedback to your students? 0 0] 0] 0 (e} (e} 0]
... receive feedback from your 0 0 (o] (0] (6] (0] (o]
students?
... provide supervision to your O o o (6] (6] (6] o
students?
... receive supervision? 0 0 (0] (0] (0] (0} (0]
... inquire about student’s prior 0] 0] (e} (e} (e} 0] (e}
knowledge and skills?
... formulate specific learning 0 (0] (0] (0] 6] 0] (0]
objectives?
5. To what extent do you agree with the following statements (in your department)?

Totally disagree Neutral Totally agree

We know each other well in the 0 0] 0] (0] 0] 6] 0]
department.
Potential learning situations are used (0] (e} (e} 0] 0 (0] o
in daily practice
Mistakes and near mistakes are used ] 0 (0] 0 0 0 (0]
to learn from.
Students are asked about their 0] 0] 0 0 0 (6] 0]
learning needs
Student’s learning needs are met. (e} (e} 0 0] 0] 0 0
The students find the feedback form (0] 0] 0] 6] (0] 0 (6]
relevant.
The teaching sessions are relevant for (0] 0] 0 0 (0] 0 0
the students.
The quality of my feedback is good. 0 0 0] 0 0 0 0]

6. What do you think are important characteristics of providing constructive feedback?

7. Did you make changes in your own working practice in response to the Train the Trainers

course? Yes/No
Yes, namely...
No, because...

8. Canlapproach you if | need additional information for my research? Yes/No

9. Would you like to be informed about the results of this research? Yes/No

10. Do you have additional questions or remarks?
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APPENDIX F. INTERVIEW QUESTIONS FOR PARTICIPANTS OF THE
PLUS COURSE (CHAPTER 5)

Introductory remarks by interviewer

This interview is part of my research on instructional development in the medical
context. The purpose is to collect information about the design of the Train the
Trainer Plus course, and about what you have learned from the various sessions.
| will use the results of this interview as a case study to research the way in which
you have learned.

I will take notes and record the interview. Of course | will treat your
data confidentially: | will use them only for my research and your anonymity is
guaranteed. If you are interested | could send you the final results.

The interview is set up as follows:

*  First, | will ask what you have learned from the instructional
development program.
e Second, | will ask you about the design of the program.

The interview will last around 60 minutes. Do you have any questions

before we start the interview?

* Date:
*  Respondent:

e  Starting time and duration:

Part 1. Learning points

purpose: study learning processes

I would like to focus on what you have learned during the course, and on
what caused your learning. It is important for my research to find out which

characteristics are important in teachers’ learning in instructional development.

Could you please list your learning points from the Train the Trainer Plus
program for me?

Note for the interviewer: Additional questions about those learning
points should be asked in order to collect as much information as possible about:
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* the four domains of the diagram (see diagram A);
* the relation between those domains;
* the identification of entry points and end points.

The Chang e External
Environment Domain

External source of
information
Domain of

\ Practice

Professional
experimentation

Personal
Domain

Knowledge,
beliefs and
attitude

Domain of
Consequence

Salient

outcomes
Enactment ——»

Reflection e >

Diagram A. The four domains of Clarke & Hollingsworth (2002)

Examples of important possible questions (with the relevant domain in brackets):

*  What did you learn (concerning feedback)? (content)

* What helped you to learn that? (process)

* What did you do with what you have learned in your working practice?
(content)

* |n what part of the course did you learn? (context)

*  Which activities were important for this learning?(process)

¢  Why do you think you have learned? (process)

*  Why do you think it was important to learn those specific learning
points? (context)

Possible additional questions on the domains:
* ED: did the sessions contribute to your learning points?
* ED: Did the content/activities/context help you?
e ED: Did the assignments contribute to your learning?
* DC: What changes did you notice in your students/residents?
* DP: Do you think you have become a better supervisor/teacher?
* DP: Did you change your behavior?

190



APPENDICES

*  PD: Did you learn more?

Possible additional questions on reflection:

* How do you feel about what you have learned?

* What do you think are the outcomes of what you have learned?

* How are you going to implement what you have learned in the working
practice, and why?

*  What did you find important in the course? What did you consider
unimportant?

Part 2. Design of the program
purpose: obtaining information on the Kirkpatrick (1994)levels

In this second part | will to ask you some short questions about the design of the
program

* Did the Train the Trainer Plus program offer you sufficient opportunities
for learning?

e Did the program provide you with sufficient possibilities to use in your
working practice?

* Did the program provide you with sufficient knowledge and skills for
teaching your students?

*  Would you recommend this program to a colleague?

*  What could be improved in the design of the course, and what is already
well implemented?

This is the end of the interview. | will process the data and send a
summary report to you for comments.

Thank you very much for your co-operation. Can | contact you again if |
have additional questions?
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