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Note: 

S: derived from Steinert et al. (2006), G: derived from Guskey (2003)
The first 9 items have been from Steinert et al. (2006), page 519 (5 key 

factors) and 520 (4 factors worthy of further exploration). The slightly adapted 
formulation of characteristic 1-4 was extracted from the abstract on page 497 of 
the review. 

The other items (10-38) were derived  from Guskey (2003). We split the 
items that contained the word “and” into two separate characteristics. This was 
done for the nos. 1, 2, 3, 11, 12, 13, 14 and 20 in the original article by Guskey. 
The numbers 18 and 21 (original article) were not split, as this would not have 
resulted in two separate characteristics. 

Items 35 and 38 (nos.19 and 21 in the original article) have been adapted 
to the medical context. Three items in this list overlapped with others and were 
therefore deleted: nos. 15 (overlaps with items 14 and 3), 28 (overlaps with 6) 
and 34 (overlaps with 4).
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Appendix b: Internet questionnaire (In Dutch) (Chapter 2)
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Appendix C. Interview questions for teacher educators 
(Chapter 3)

Introductory remarks by interviewer

This interview is conducted as part of our research on instructional development 
in the medical context. Our purpose is to gain more insight into ‘best practices’ 
in medical education. The interview will help us to identify underlying processes 
that can lead to effective instructional development programs. 

I will take notes and record the interview. The data we gather will 
be treated confidentially; I will use the data only for my research, and  your 
anonymity is guaranteed. I will summarize this interview and send that summary 
to you for comments. 

The interview is set up as follows:
•	 First, I will ask you about background characteristics.
•	 Next  I will question you about medical instructional development in 

general.
•	 Finally, I will ask you about the best practice that you selected and the 

effect of this practice that you experienced.
The interview will take around 75 minutes. Do you have any questions 

before I start? 

•	 Date:

•	 Name:

•	 Starting time and duration:

Background information

1.	 What is your gender and age?

2.	 What is your medical specialization? Could you briefly list your working 
experience?

3.	 Could you describe what type of activities you perform in your current 
job?

4.	 Could you briefly describe the most important tasks in your current job?  

5.	 How much time do you spend on teaching? Research? Patient care? 
Other tasks? 
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Instructional development in general

This part of the interview is about instructional development in the medical 
context in general. 

6.	 What does instructional development in your medical school look like? 

7.	 What are typical characteristics of instructional development in your 
school, especially as compared to other medical schools?

8.	 Specific factors:

A.	 If you designed an instructional development program in the medical 
context, what factors would you take into consideration?

B.	 How would you design such a program such in a way that teachers 
actually learn from it? Think about content (e.g., what topics), 
context (who, when, where, why), and process (how).

9.	 Are there different groups of medical teachers? If so, which? Could you 
indicate differences in the design of instructional development programs 
to take these different groups (if any) into account?

Best practice - general

In this part of the interview I will ask you about the best practice you selected. 

10.	 How are you involved in this best practice? 

11.	 Why did you specifically select this practice?

12.	 Could you describe the best practice? Please provide background 
information about context, content, process and assignments. 

13.	 In what ways is the teacher’s everyday practice integrated in this best 
practice? How are the students involved? How did you take into account 
teachers’ knowledge and skills ? 

14.	 Why does this practice work so well? Please refer to content, context, 
and process.

15.	 Are there parts of the best practice that are not working well (yet)? Why 
do you think this is?
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Best practice - characteristics of effective instructional development

This part of the interview is about the 35 characteristics e-mailed to you.
Note:	 The 35 characteristics of effective instructional development discussed in 

this thesis (see Chapter 2) were e-mailed to the  teacher educators  before 
the interview. These characteristics can also be found in Appendix B.

16.	 Could you indicate per characteristic if it applies to the selected best 
practice? Could you explain why you consider this characteristic 
applicable or not applicable?  

17.	 Could you indicate what you consider to be the three most important, 
and the three least important characteristics? Please indicate per 
characteristic why you selected it. 

18.	 Do you miss characteristics on the list? If so, which? 

Best practice - effectivity

For your selected best practice, please indicate to what extend you agree with 
the following statements. Please also indicate why you selected this answer.
Note:	 this is a key part of the interview; if applicable, teacher educators were 

asked to elaborate or provide additional information.

19.	 The participants were enthusiastic.

20.	 The participants have obtained sufficient knowledge and skills.

21.	 The participants use what they have learned in their own lessons.

22.	 The instructional development program influences the students.

General information

23.	 Could you give me names of participants of  your best practice that I might 
ask about their opinion on the effect of the instructional development 
activity?

24.	 Do you have additional information or suggestions about instructional 
development?

This is the end of the interview. I will process the data and send a summary 
report to you for comments. 

Thank you very much for your co-operation. Can I contact you again if I 
have additional questions? 
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Appendix D. The Mini-Clinical Evaluation Exercise (CEX)      
(Chapter 4)
Evaluator:______________________   Date: ________________________
Resident ______________________ Year: 1 -2-3
Patient Problem/DX_____________________________________________
Setting:  Ambulatory	 In-patient	 ED		  Other
Patient: Age: ______	 Sex:____________	 New	 Follow up
Complexity:	 Low	 Moderate	 High
Focus	 Data gathering	 Diagnosis	 Therapy		 Counselling

1.	 Medical Interviewing skills ( Not observed)
1	 2	 3	 |4	 5	 6	 |7	 8	 9
Unsatisfactory	Satisfactory		  Superior

2.	 Physical Examination Skills ( Not observed)
11	 2	 3	 |4	 5	 6	 |7	 8	 9
Unsatisfactory	Satisfactory		  Superior

3.	 Humanistic Qualities/Professionalism ( Not observed)
1	 2	 3	 |4	 5	 6	 |7	 8	 9
Unsatisfactory	Satisfactory		  Superior

4.	 Clinical Judgement ( Not observed)
1	 2	 3	 |4	 5	 6	 |7	 8	 9
Unsatisfactory	Satisfactory		  Superior

5.	 Counselling Skills ( Not observed)
1	 2	 3	 |4	 5	 6	 |7	 8	 9
Unsatisfactory	Satisfactory		  Superior

6.	 Organization/Efficiency ( Not observed)
1	 2	 3	 |4	 5	 6	 |7	 8	 9
Unsatisfactory	Satisfactory			   Superior

7.	 Overall Clinical Competence ( Not observed)
1	 2	 3	 |4	 5	 6	 |7	 8	 9
Unsatisfactory	Satisfactory		  Superior
Mini-CEX Time:    Observing: _____min     Providing feedback: ______ min
Evaluator Satisfaction with Mini-CEX
LOW	 1	 2	 3	 4	 5	 6	 7	 8	 9	 HIGH
Resident Satisfaction with Mini-CEX
LOW	 1	 2	 3	 4	 5	 6	 7	 8	 9	 HIGH

Comments: ___________________________________________________
Resident Signature				    Evaluator Signature
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APpendix E. Evaluation questionnaire (Chapter 4)

1. 	 Name:
2. 	 How many residents do you supervise?
3. 	 I am a beginning/intermediate/experienced supervisor (indicate which of the three is 

applicable).
4. 	 How often do you…  

(indicate with an X) Daily
Twice  

a week Weekly Monthly

Half-
Yearly Yearly Never

 provide feedback to your students? O O O O O O O
… receive feedback from your 
students?

O O O O O O O

… provide supervision to your 
students?

O O O O O O O

… receive supervision? O O O O O O O
… inquire about student’s prior 
knowledge and skills?

O O O O O O O

… formulate specific learning 
objectives?

O O O O O O O

5. 	 To what extent do you agree with the following statements (in your department)? 
  			                                      Totally disagree             Neutral                  Totally agree
We know each other well in the 
department.

O O O O O O O

Potential learning situations are used 
in daily practice

O O O O O O O

Mistakes and near mistakes are used 
to learn from.

O O O O O O O

Students are asked about their 
learning needs

O O O O O O O

Student’s learning needs are met. O O O O O O O
The students find the feedback form 
relevant.

O O O O O O O

The teaching sessions are relevant for 
the students.

O O O O O O O

The quality of my feedback is good. O O O O O O O
6. 	 What do you think are important characteristics of providing constructive feedback? 
7. 	 Did you make changes in your own working practice in response to the Train the Trainers 

course? Yes/No
 	 Yes, namely…
 	 No, because…
8. 	 Can I approach you if I need additional information for my research? Yes/No
9. 	 Would you like to be informed about the results of this research? Yes/No
10. 	Do you have additional questions or remarks? 
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Appendix F. Interview questions for participants of the 
PLus course (chapter 5)

Introductory remarks by interviewer

This interview is part of my research on instructional development in the medical 
context. The purpose is to collect information about the design of the Train the 
Trainer Plus course, and about what you have learned from the various sessions. 
I will use the results of this interview as a case study to research the way in which 
you have learned. 

I will take notes and record the interview. Of course I will treat your 
data confidentially: I will use them only  for my research and your anonymity is 
guaranteed.  If you are interested I could send you the final results.

The interview is set up as follows: 
•	 First, I will ask what you have learned from the instructional 

development program.
•	 Second, I will ask you about the design of the program.

The interview will last around 60 minutes. Do you have any questions 
before we start the interview? 

•	 Date:

•	 Respondent:

•	 Starting time and duration:

Part 1. 	L earning points

purpose: study learning processes

I would like to focus on what you have learned during the course, and on 
what caused your learning. It is important for my research to find out which 
characteristics are important in teachers’ learning in instructional development. 

Could you please list your learning points from the Train the Trainer Plus 
program for me? 

Note for the interviewer: Additional questions about those learning 
points should be asked in order to collect as much information as possible about:
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•	 the four domains of the diagram (see diagram A);
•	 the relation between those domains;
•	 the identification of entry points and end points. 

Diagram A. The four domains of Clarke & Hollingsworth (2002) 

Examples of important possible questions (with the relevant domain in brackets):
•	 What did you learn (concerning feedback)? (content)
•	 What helped you to learn that? (process)
•	 What did you do with what you have learned in your working practice? 

(content)
•	 In what part of the course did you learn? (context) 
•	 Which activities were important for this learning?(process)
•	 Why do you think you have learned? (process) 
•	 Why do you think it was important to learn those specific learning 

points? (context) 

Possible additional questions on the domains:
•	 ED:  did the sessions contribute to your learning points? 
•	 ED: Did the content/activities/context help you? 
•	 ED: Did the assignments contribute to your learning?
•	 DC: What changes did you notice in your students/residents? 
•	 DP: Do you think you have become a better supervisor/teacher?
•	 DP: Did you change your behavior? 

Enactment

Reflection

External source of
information
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beliefs and

attitude
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•	 PD: Did you learn more? 

Possible additional questions on reflection: 
•	 How do you feel about what you have learned?
•	 What do you think are the outcomes of what you have learned?
•	 How are you going to implement what you have learned in the working 

practice, and why? 
•	 What did you find important in the course? What did you consider 

unimportant? 

Part 2. Design of the program

purpose: obtaining information on the Kirkpatrick (1994)levels  

In this second part I will to ask you some short questions about the design of the 
program

•	 Did the Train the Trainer Plus program offer you sufficient opportunities 
for learning? 

•	 Did the program provide you with sufficient possibilities to use in your 
working practice? 

•	 Did the program provide you with sufficient knowledge and skills for 
teaching your students? 

•	 Would you recommend this program to a colleague?
•	 What could be improved in the design of the course, and what is already 

well implemented?

This is the end of the interview. I will process the data and send a 
summary report to you for comments. 

Thank you very much for your co-operation. Can I contact you again if I 
have additional questions?
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